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ABSTRACT
In 2005, Alberta’s ministry of education introduced a mandate to learn about “Francophone 
perspectives” in its social studies curriculum, from kindergarten to grade 12. This curriculum, 
which is now under reform, failed to define the terms “perspectives” and “Francophone per-
spectives;” in addition, it neglected to outline the historical and constitutional reasons that 
justified their inclusion. This article considers how and why the term “Francophone perspec-
tives” found its way into the Alberta curriculum. I analyzed the draft and final versions of the 
social studies curriculum since the term first appeared in a 1999 draft, as well as related gov-
ernment consultations and the testimonies of curriculum authors. I argue that Francophone 
perspectives were recognized and kept their place, despite criticism, due to: 1) unprecedented 
partnerships between Canadian ministries of education as well as Indigenous, francophone, 
and anglophone curriculum authors; 2) their mobilization of James Banks’s transformative ap-
proach to multicultural education; 3) an underlying pluralist vision of Canada as a partnership 
between francophones, Indigenous peoples, and anglophones; and 4) the authors’ protection 
of Francophone and Indigenous perspectives amidst negative feedback. This article illuminates 
the advent of the now-popular multi-perspectival approach to social studies in Western and 
Northern Canada as well as the crafting of new ways to write curriculum in partnership.

RÉSUMÉ
En 2005, le ministère de l’Éducation en Alberta met en œuvre son programme d’études sociales 
en y incluant le mandat d’enseigner à propos des « perspectives francophones » et ce, de la 
maternelle à la 12e année. Sujet d’une réforme en cours, ce programme ne définit pas ce qu’est 
une « perspective », ce que sont les « perspectives francophones » ni les « raisons historiques 
et constitutionnelles » qui justifient leur apprentissage. Comment et pourquoi ces « perspec-
tives francophones » se sont-elles retrouvées dans le programme albertain d’études sociales ? 
Pour y répondre, j’ai analysé les versions préliminaires et finales de ces programmes depuis 
1999 — année d’introduction des perspectives francophones —  en plus d’étudier des consulta-
tions publiques à propos de ces programmes ainsi que les témoignages des rédacteurs de ceux-
ci. L’inclusion des perspectives francophones et leur pérennité dans les programmes, malgré les 
critiques, est la résultante 1) de partenariats sans précédent entre les ministres de l’Éducation 
au Canada ainsi qu’entre des rédacteurs affiliés aux groupes francophones, anglophones ou 
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autochtones  ;  2) de la mobilisation par ces auteurs de l’approche transformatrice de l’édu-
cation multiculturelle, théorisée par James Banks  ;  3) et d’une representation pluraliste du 
Canada, conçu comme un pays issu d’un partenariat entre francophones, anglophones et 
Autochtones  ; 4) ainsi que de la capacité de ces auteurs à protéger les perspectives francophones 
et autochtones des critiques. Ma recherche décrit l’émergence de la désormais populaire multi-
perspectivité en études sociales dans l’Ouest et le Nord Canadien, tout en pointant vers des 
avenues pour écrire des programmes en partenariat.

Introduction

This article explores the trajectory of the term “Francophone perspectives” in the 
draft and final versions of three Alberta social studies curricula published since the 
end of the 1990s. This “curriculum story”1 recounts the process by which the three 
social studies curricula were developed and the context in which they were pro-
duced; it describes the people involved and the ideas they mobilized. The inclusion 
of Francophone perspectives was rather unexpected in these curricula, considering 
that Alberta is mostly known for being an English-language-dependent province2 — a 
place where English-French bilingualism is criticized by a significant portion of the 
population3 and where anti-Quebec (anti-francophone) sentiments are found.4

In this article, I demonstrate that “Francophone perspectives” emerged and kept 
their place in curricula — despite criticism — for four reasons. First, it was because 
of unprecedented partnerships between ministries of education and curriculum au-
thors affiliated with Indigenous, francophone, and anglophone groups. These created 
the curricular conditions for innovation starting in 1993. Second, it was because of 
the mobilization of James Banks’s transformative approach to perspectives integra-
tion in curricula. This mobilization favoured the integration of Francophone and 
Indigenous perspectives throughout social studies curricula, and not only in specific 
places.5 Third, it was because of an underlying vision of Canada as a partnership be-
tween francophones, Indigenous peoples, and English-speaking groups that justified 
the recognition of specific perspectives throughout curricula. Fourth, curriculum au-
thors were able to secure recognition for Francophone and Indigenous perspectives, 
despite criticism garnered during consultations.

The trajectory of Francophone as well as Indigenous perspectives acts as a re-
minder that it is possible to produce curricula differently in Alberta and elsewhere in 
Canada, both in terms of content (multi-perspectival approach) and in curriculum-
writing practices (partnership).

The history of how the term Francophone perspectives came to be included in 
Alberta’s social studies curricula is not well known. It is found mostly in the work of 
graduate students.6 Compared to the literature on the ways in which teachers engage 
with Francophone and Indigenous perspectives in the Alberta social studies curricula, 
the story of their appearance and persistence in curriculum has yet to be told. That is 
why a curriculum story is needed.

Evidence for this story derives from an analysis of government policies (for exam-
ple, guidelines for curriculum development); draft and final versions of three social 
studies curricula7; reports from government consultations that gathered Albertans’ 
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views on these curricula; and published testimonials from curriculum authors.8 I 
outline possible reasons for changes and continuities in sentences containing the term 
“Francophone perspectives” across various draft versions of three curricula, with a 
particular focus on the introduction sections. To explain these changes and conti-
nuities, I cite testimonies from curriculum authors, research by other scholars, and 
suggestions from government reports. In sum, I aim to explain why Francophone 
perspectives were first acknowledged in the introduction section of social studies cur-
ricula related to Alberta in the 1990s, why these perspectives have remained despite 
criticism, and what conditions facilitated this.

A goal of this article is to make explicit “the very stratum of presupposition under-
lying curriculum development.”9 Also referred to as programs of study, the curricula 
under investigation can be defined as “legal documents that spell out what students 
are expected to learn and be able to do.”10 I understand them as “racialized texts” 
that encompass what Castanell and Pinar define as “debates over who we perceive 
ourselves to be, and how we will represent that identity, including what remains 
as ‘leftover,’ as ‘difference.’”11 In other words, curricula present a story of “us,” as 
Dwayne Donald observes, that acts to reinforce certain borders between groups of 
humans and their ecosystem.12 Finally, I understand curricula as the result of political 
endeavours,13 or negotiations over “who gets what” in education.14

To investigate the origins and persistence of Francophone perspectives in Alberta’s 
social studies curricula since the 1990s, I follow the line of questioning of social stud-
ies educator Ruth Sandwell, aligned with Raymond Williams’s observations that “any 
curriculum is a selection from the culture of which it was part”15:

Many Canadians have experienced a heightened awareness of the problems 
associated with history [and social studies] and have asked key questions about 
the[se] discipline[s]: Whose history counts? What people, events, and issues get 
to be included in social studies and history classrooms? Who and what are left 
out? And who decides these things?16

Developing Unprecedented Partnerships in the 1990s

Ministries of Education Convened to Produce a Common Curriculum
The 1990s were an unprecedented time for partnerships in Canadian education. The 
origins of those partnerships lie in events that took place thirty years earlier. Advocacy 
for interprovincial and territorial partnerships17 to jointly decide on common learn-
ing goals for students began at the end of the 1960s. The creation of the Council 
of Ministers of Education in Canada in 1967 acted as a catalyst to bring together 
interests in curriculum matters. In 1978, the council observed that “all provinces, 
despite inevitable differences in curriculum policy resulting from regional diversity, 
were interested in ‘identifying common elements in the curriculum, sharing infor-
mation systematically and in increasing the coordination of their curriculum-related 
activities.’”18 To meet the “common” educational needs of Canadians,19 as well as to 
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protect their prerogative over education in the face of federal government interven-
tion,20 all of Canada’s ministers of education under the council’s leadership signed 
the Victoria Declaration in 1993. Partnerships such as those the Victoria Declaration 
outlined (for example, the Western Canadian Protocol for Collaboration in Basic 
Education [WCP]) opened unprecedented opportunities for innovation in common 
curriculum writing.21

For these ministers to come together in the 1990s to propose a common cur-
riculum was a novel act of partnership. Section 93 of the British North America Act, 
Canada’s original 1867 constitution, assigned to the provinces the exclusive power to 
make laws in education. (Eventually the territories also achieved this power.) Until 
the 1990s, that prerogative had resulted in the production of different curricula in 
each jurisdiction. Via the 1993 Victoria Declaration, novel partnerships between 
provinces and territories emerged. The declaration created the conditions for innova-
tion in the hiring practices for curriculum writers, conceptualization of content to be 
included in common curricula, and consultation methods to gather feedback from 
stakeholders.

Building on pre-established ties among the western provinces, the 1993 Western 
Canadian protocol represented Manitoba, Saskatchewan, Alberta, British Columbia, 
Northwest Territories, and Yukon.22 The common curriculum crafted for these ju-
risdictions sought to reduce the cost of educational resources. It provided incentives 
for publishers to produce textbooks on a large scale, and to respond to the issue of 
student mobility.23 Curriculum authors affiliated with distinct provinces or territories 
within the protocol worked together for the first time to craft common programs of 
studies in mathematics, language arts, and international languages, as well as social 
studies.24 The term “Francophone perspectives” first appeared in the 1999 draft social 
studies common curriculum.

The gains in the rights of francophones through the 1982 Charter of Rights and 
Freedoms, and the enforcement of these rights by the Supreme Court of Canada in 
its 1990 Mahé decision, created an incentive to accommodate francophones in the 
Western Canadian protocol.25 One way that the protocol responded to official mi-
nority language educational rights as well as the growing influence of francophones 
in many ministries of education since the 1970s26 was to commission the produc-
tion of a common curriculum written in both English and French, as well as to 
hire French-speaking curriculum authors.27 The production of this common social 
studies curriculum would come to challenge previous anglophone dominance over 
curriculum writing in Canada28 outside Quebec through a partnership between fran-
cophone, Indigenous, and anglophone curriculum authors from the outset of the 
design process.29

A New Partnership Between Curriculum Authors
The process of developing the protocol’s common social studies curriculum started 
in 1996 with the hiring of francophone and anglophone consultants. The first two 
groups of consultants then recommended the inclusion of Indigenous authors.30 
Such a transformation was a response to the ways in which Indigenous peoples had 
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been negatively portrayed by institutions such as schools and their inability to in-
fluence educational matters.31 As noted by Manitoba anglophone consultant Linda 
Mlodzinski:

From the very outset of the interjurisdictional project, there was a recognition 
among all team members that previous approaches to curriculum development 
in which dominant, mainstream Anglophone culture created the curriculum, 
could no longer work in current culturally diverse times.32

Mlodzinski explained the transformation in the process of curriculum development 
to reporter Ray Conlogue for his article titled “The Great War for Our Past”:

If we look for balance, it’s because the social tenor of the times cries out for it. 
We’re not making it up, it’s reality. The multicultural groups that were mar-
ginalized are mad as hell. We see that everywhere. Not too long ago, she says, 
anglophone programmers would make up a curriculum and then send it to 
native and francophone educators for comment. But now we all sit down at a 
table together with blank paper in front of us and make a curriculum together. 
Is that bad?33

Conlogue’s article provides context for Mlodzinski’s quote by referring to the ongo-
ing “canon debates” in the United States during the 1990s. Those debates revolved 
around American universities’ liberal arts curricula34 and asked whether there was an 
overemphasis on learning about the works of “Dead White Males.”35 According to 
their critics, including those in the multicultural education movement (for example, 
James Banks), these curricula were inconsistent in recognizing the increasingly di-
verse student population.36 Consequently, some already marginalized students could 
not see themselves or the groups to which they belonged in the curricula that guided 
their learning.37

Conlogue also cited Canadian historian Jack Granatstein, who represented a 
counterpoint to this critique by decrying the lack of emphasis on learning about 
a unifying group of Canadians in light of the increasing number of references to 
minority group perspectives in history curricula.38 Accordingly, the production of 
the protocol’s common social studies curriculum reflected the tension observed in 
the canon debates between fostering commonalities — a “Canadian spirit”39 — and 
acknowledging a “multi-perspectival” approach to social studies education.40

Mlodzinski’s observations were corroborated by two other francophone represen-
tatives41 and scholars.42 Partnerships between three equal partners at the curriculum-
writing table was unheard of in Canada and acted as a springboard for decisions 
based on a process of consensus-building according to Mlodzinski:

In order to be truly reflective and equal in nature, three co-leads — Aboriginal, 
Anglophone, and Francophone — managed the project.… In general, agree-
ments were reached through a process of consensus decision-making, no small 
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feat considering meetings would often involve a committee as large as 24 
members.43

The protocol’s francophone consultant from Manitoba, Renée Gillis, reports that the 
intended purpose of the project was to reflect diverse and authentic voices and “to 
meet the educational needs of all three groups, and to encourage greater intercultural 
understanding among these groups [Indigenous, anglophone, and francophone], as 
well as among other ethnocultural groups in the West and North.” 44 In reviewing the 
curriculum designers’ comments as well as details from government consultations, 
one finds little to no direct political interference from ministers of education in the 
curriculum design process.45

Gillis observes that it was precisely “because of the inclusion of First Nations, 
Métis, and Inuit representatives on the WNCP committee [that] Aboriginal per-
spectives were to be included in the ensuing Framework.”46 The same is true for the 
inclusion of Francophone perspectives, which similarly emerged because of the part-
nerships at the curriculum-writing table rather than any direct political involvement 
from ministers of education.

Mobilizing Banks’s Transformative Approach

The American Origins of Francophone Perspectives
Alberta was a pillar of the protocol’s social studies curriculum. At the outset, the 
authors of the protocol’s common curriculum requested three literature reviews from 
Alberta’s ministry of education to inform their work.47 These literature reviews fo-
cussed on francophone education,48 Indigenous education,49 and trends in social 
studies research written in English, mostly from the United States.50 The first two 
literature reviews focussed on the needs of specific groups of students in social stud-
ies, while the third did not. Accordingly, the subsequent common social studies cur-
riculum identified francophone and Indigenous curriculum authors, perspectives, 
and students, by explicitly naming them. A third group that was difficult to identify, 
which Mlodzinski marked as “Anglophone,” thus became a silent partner to these 
proceedings. The origins of the protocol’s multi-perspectival approach to social stud-
ies are found in the literature review on Indigenous education.

To argue for the inclusion of Indigenous perspectives within the protocol’s so-
cial studies curricula, Phyllis Cardinal, the author of the 1999 literature review of 
Indigenous education, cited James Banks, a pioneer of multicultural education. At 
that time, Banks had just produced an influential model for integrating content 
about marginalized groups into curricula.51 His model scaffolded the integration of 
minority perspectives in curricula from “the contribution” approach (through the 
inclusion of learning about a group’s heroes) to “the transformative” approach.52 
This latter level involved students learning about perspectives and groups and the 
ways in which they transformed their society; this type of learning was intended 
to take place every year. Since it reflected the ways in which the curriculum was 
conceived, the protocol’s authors chose to apply the transformative approach as a 
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rationale for including specific perspectives.53 Curriculum authors used the trans-
formative model not only to add content about Indigenous peoples and franco-
phones throughout the curriculum, but to highlight how these groups have struc-
tured Canadian society.54

The literature review of francophone education mentioned that content about 
French speakers was not integrated throughout social studies curricula in Canada, ex-
cept in Quebec.55 Rather, this content was included through what Banks called an ad-
ditive approach, in a separate section of the curriculum. The review’s author, Denise 
Stocco, argued for a more systematic inclusion of content about francophones — in 
line with Banks’s transformative approach — while downplaying the intersections be-
tween Indigenous and Francophone perspectives. These two sets of perspectives were 
treated in isolation from one another in subsequent versions of the curriculum.

The protocol’s team of francophone, Indigenous, and anglophone authors pub-
lished their first text, the Western Canadian Protocol Foundation Document, in 1999. 
The document revealed its authorship by stating that “Aboriginal and Francophone 
representatives” worked as “full and equal partners” for the “first time in Western 
and Northern Canadian history in the production of common school program-
ming” — the authorship of anglophone representatives was not mentioned and thus 
they remained silent partners.56 In line with Banks’s transformative approach, the 
document also mentioned for the first time the need for students to “appreciate and 
respect English language, Francophone, Aboriginal, and multiple cultural perspec-
tives” and to “understand how they have shaped Canadian society.”57 The curriculum 
thus set out to highlight these three groups by naming them, while collapsing all 
others into the “multiple” category.

The mandate to learn about multiple named and unnamed perspectives reflected 
various American influences. Required actions such as to “appreciate and respect” cer-
tain perspectives reflected the affective learning domain of Bloom’s taxonomy, which 
had been present in Alberta’s social studies curricula since the 1970s.58 Reference 
to “multiple cultural perspectives” was inspired by the mention of that concept in 
the 1994 (American) National Council for Social Studies’ Curriculum Standards.59 
References to how these perspectives had shaped Canada replicated the language used 
in Banks’s transformative approach.

Recognizing Specific Francophone and Indigenous Perspectives

Stakeholders’ Feedback and “Non-negotiable” Inclusion of Perspectives
In 1999, a first round of consultations gathered feedback from educational stake-
holders from the protocol’s jurisdictions. Separate consultations with francophone 
and Indigenous representatives reflected the influence of the document’s curriculum 
authorship model.60 Negative feedback from the consultations had a profound effect 
on the mandate to learn about Francophone and Indigenous perspectives. Since the 
curriculum authors were able to assert authority in interpreting the feedback, they 
treated the inclusion of Francophone and Indigenous perspectives as non-negotia-
ble, despite criticism.61 Accordingly, the document upheld the acknowledgement of 
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Francophone and Indigenous perspectives; however, the term English-language was 
erased and instead “multiple perspectives” were highlighted.

A common report on all jurisdictions’ consultations advised the protocol authors 
to be cautious of “being viewed as… exclusionary” in naming certain perspectives and 
not others.62 Such logic was apparent in a synthesis of thirty-six comments gathered in 
Alberta: “too much emphasis on Aboriginal and Francophone while ignoring or at the 
expense of others and Canadianism as a whole.”63 The consultation reports suggested 
that curriculum authors “place greater emphasis on a multicultural view of Canada.”64

In response, the curriculum authors erased mentions of English-language perspec-
tives and instead foregrounded the terms “diverse cultural perspectives” in sentences 
related to the multi-perspectives approach to social studies (Table 1).

Table 1. 
A comparison of the revisions to a sentence using the term perspectives 

between the draft and final versions of the Foundation Document.

Draft Foundation Document (1999) Revised Foundation Document (2000)

[The Framework] will be reflective of 
Aboriginal, English language, Francophone, 
and multiple cultural perspectives.

The Framework will be reflective of diverse 
cultural perspectives, including Aboriginal 
and Francophone, that contribute to 
Canada’s evolving realities.

The document’s authors erased references to the English language group in response 
to criticisms such as this one: “while Aboriginal and Francophone reflect identifi-
able groups, the term ‘English language’ does not.”65 Manitoba francophone author 
Renée Gillis observes that such erasure was made “to give a higher profile to multicul-
turalism, an idea that came up during the consultations,” while “seeming to take for 
granted the perspectives of this [English-speaking] majority group that had defined 
the ‘Canadian reality’ to which Indigenous and Francophone people contributed.”66

Alberta’s francophone curriculum author, Daniel Buteau, recalls a story that high-
lights both the inner workings of the curriculum authorship model and an explana-
tion as to why the “English language” perspectives were erased:

I got here and was told, ‘Well, you are leading an interprovincial project. We 
want to meet the needs of Francophone students and you have to write a da-
tabase of learning outcomes with other provinces. And we are going to re-
flect Aboriginal perspectives, and Anglophone perspectives, and Francophone 
perspectives. Okay. So I took that on and one day I heard ‘No, we are not 
Anglophones.’ So… okay. Anglophones don’t exist.67

The comments by Buteau and Gillis, both francophone authors, highlight the way inter-
ference at the curriculum-writing table can be difficult to identify, and suggest that some 
feedback could have come from other curriculum authors or ministry representatives.
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A participant in the consultations stated that teachers were not endorsing the 
Foundation Document because they viewed it as privileging two groups over others: 
“If you bring the Aboriginal [peoples] and the Francophones into the curriculum, 
how do you sell it to teachers? How do you get them to buy into it? It’s almost a 
mini Charlottetown Accord.”68 The 1992 Charlottetown Accord to which this par-
ticipant referred proposed to acknowledge francophones (especially Quebecois) and 
Indigenous peoples in the Canadian constitution through references, respectively, 
to their distinct status and their rights to self-government.69 Some Canadians re-
jected the accord because of a perceived injustice to other provinces and territories if 
Quebec and Indigenous peoples gained distinct status.70 In that sense, the Foundation 
Document’s proposition to distinctively acknowledge Francophone and Indigenous 
perspectives, groups, and students, as well as the criticism it received (that is, why 
“them,” but not others?), echoed the larger Canadian constitutional debates of the 
time.71 However, since the consultation process for the curriculum was not bounded 
by a constitutional referendum, the curriculum authors were able to mitigate nega-
tive feedback while acting to protect the recognition of Francophone and Indigenous 
perspectives.

Importing Perspectives as well as the Partnership Model to Alberta
The addition of Nunavut in 2000 due to the creation of that territory, the departure 
of British Columbia (BC) in the same year, and the departure of Alberta in 2001 
transformed the newly named Western and Northern Canadian Protocol (WNCP). 
The remaining jurisdictions (Manitoba, Saskatchewan, Northwest Territories, 
Yukon, and Nunavut) finalized the common curriculum in 2001 and released it 
in 2002. The authors of the common curriculum went on to propose specific in-
novations (for example, in Nunavut72) that were implemented in most of the proto-
col’s jurisdictions, such as the mandate to learn about Francophone and Indigenous 
perspectives.73

The reasons for BC’s and Alberta’s departures from the protocol were never en-
tirely clear. However, representatives of the BC government were some of the most 
vocal opponents to the recognition of named perspectives in the foundation docu-
ment, and they stopped contributing to the curriculum after 1999. Of all the original 
protocol jurisdictions, the curriculum eventually implemented in BC featured the 
least recognition of named minority groups, which points to that opposition as the 
likely reason for the province’s departure.

Meanwhile, Alberta’s departure from the protocol was justified at the ministry 
of education level by “the slow pace at which the curriculum process was moving” 
and the “large discrepancy [between the protocol’s stakeholders which] made it dif-
ficult to negotiate a shared curriculum.”74 However, when Alberta’s representatives 
started to create their own provincial social studies curriculum, they were obviously 
influenced by their experiences in the protocol.75 The francophone, Indigenous, and 
anglophone consultants who had participated in the protocol were hired to develop 
Alberta’s new social studies curriculum.76 Moreover, these consultants imported the 
protocol’s mandate to learn about certain distinct perspectives.
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Justifying the Inclusion of Francophone and Indigenous Perspectives: Canada as a 
Tri-pillar Partnership
Based on their experience with the protocol, francophone, anglophone, and 
Indigenous authors began to write a new Alberta social studies curriculum in 2001.77 
Their first version included a mandate to learn about different perspectives, al-
beit with a refined rationale compared to the protocol’s stated goal of fostering a 
“Canadian spirit” among students. Rather than emphasizing Canada as a multicul-
tural state, Alberta’s curriculum designers referred to the country as a partnership 
between certain culturally diverse groups, mainly francophones, anglophones, and 
Indigenous peoples. This description of Canada served to legitimize the need to in-
clude the perspectives of these partners as objects of study in the curriculum, as well 
as to include francophone, Indigenous, and anglophone authors of the prescribed 
learning outcomes. Contrary to a multicultural approach, which would have em-
phasized equality between a greater number of perspectives, this approach — albeit 
modified along the way — came to be known as pluralism in the official curriculum 
launch in 2005. It gave specific attention to two sets of perspectives, Francophone 
and Indigenous, based on a view of Canada as a tri-pillar partnership.

In the first draft of Alberta’s social studies curriculum published in 2002, a par-
ticular view of Canada was proposed, compared to the one offered in the protocol:

Alberta’s new social studies program recognizes that Canada is a partnership 
between culturally diverse Aboriginal Canadians, culturally diverse English-
speaking Canadians and culturally diverse Francophone Canadians. Each of 
these groups enjoys collective rights that are rooted in Canadian history, en-
trenched in Canada’s constitution, and protected by Canadian law. To maintain 
Canadian unity, it is essential to promote mutual recognition, understanding 
and cooperation among these partners. One strategy to do so is to explore 
topics and issues from diverse perspectives. The new Social Studies program 
will do this by integrating Aboriginal and Francophone perspectives with those 
of other Canadians. By exploring divergent visions of Canada’s national story, 
the various partners in the Canadian federation can maintain a dialogue with 
each other, learn from one another, and work together to build a Canada in 
which all citizens feel a strong sense of belonging.78

This paragraph reflects a vision of Canada as a tri-pillar partnership79 and suggests 
that the goal of social studies is to foster mutual recognition among these partners 
through learning about the partners’ perspectives. However, much like in the proto-
col, the authors had difficulty naming the need to learn about the perspectives of the 
(silent) partner: English-speaking Canadians.

The major change from the protocol was the description of English-speaking 
Canadians in a section that mandated students to learn about “Canadian 
Peoples” — including Indigenous peoples and francophones. The protocol authors 
had not described these English-speaking peoples and had erased their perspectives 
along the way. Linked with twenty-two cited countries of origin, English-speaking 
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Canadians’ commonalities were described in Alberta’s draft 2002 (June) curriculum 
as follows: “Common to these Canadians is their use of English as their everyday 
language in public space.”80

The Silent Partner: Erasing English-speaking Groups, While Protecting Francophone 
and Indigenous Perspectives
In the August 2002 curriculum draft, the authors replaced references to English-
speaking Canadians with a section titled “culturally diverse groups of Canada.”81 The 
authors used almost identical definitions for this new group as they had used for 
English-speaking Canadians but they erased a sentence stating that culturally diverse 
Canadians shared “English as an everyday language in public space.” As a result, the 
authors reproduced the protocol’s process of erasing mention of anglophones from the 
curriculum, while protecting the place of Francophone and Indigenous perspectives.

More broadly, the deletion of one half of Canada’s “bilingual character” under-
mined the curriculum’s conceptual framework. It nullified the possibility of foster-
ing “mutual recognition” between English- and French-speaking Canadians and 
Indigenous partners. The changes made in the summer of 2002 remain unexplained 
compared to those made in the protocol. However, a hypothesis emerges from a 2005 
interview with anglophone curriculum designer Shirley Douglas, who shared what 
she called “a moment of individual enlightenment as to her Anglophone privilege”82 
during the years of writing the curriculum. In reflecting on her personal growth 
through working with Indigenous and francophone curriculum authors during the 
five-year design process, Douglas confided her realization that “life had been a peach 
for me… being raised English speaking. Never had an issue of my point of view 
or perspectives. An unexamined life and unexamined experiences.”83 It was only 
through regular contact with the francophone and Indigenous curriculum designers 
that Douglas became aware of the privileged position that allowed her to ignore her 
anglophone status, while her colleagues were always reminded of their Francophone 
and Indigenous status. At the start of the project, Douglas might have objected to the 
use of the anglophone label, since she took it for granted. The disappearance of an-
glophone perspectives from the curriculum is congruent with Douglas’s “unexamined 
life and unexamined experiences” thesis.84

Securing Recognition of Francophone and Indigenous Perspectives

From that 2005 interview with Douglas, it also becomes clear that the other in-
terviewees — Daniel Buteau, the francophone designer, and Debbie Mineault, the 
Indigenous designer — played an essential role in securing the place of Francophone 
and Indigenous perspectives. Both Buteau and Mineault affirmed that their pres-
ence at the curriculum-writing table protected the distinct acknowledgement of their 
groups’ perspectives, amidst criticism against their recognition that was gathered dur-
ing the consultations. There is little to no evidence of political interference in the 
curriculum-writing processes, which suggests that the curriculum authors had the 
power to write a program of studies in alignment with their groups’ interests.
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In fall 2002, the Alberta government held a consultation on the August draft, 
which involved more than 1,400 people and mirrored the 1999 protocol consulta-
tions. As a legacy of the protocol, francophones and Indigenous peoples attended 
consultation sessions specifically designed for them, conducted in French, Indigenous 
languages, or English.85 Like the protocol consultations, the first point noted in 
the 2002 consultation report concerned the presentation of distinct perspectives: 
“Respondents supported the inclusion of Aboriginal perspectives, Francophone per-
spectives, and multiple perspectives,” but criticized the curriculum, which “lacked a 
sense of recognition for multiple perspectives.”86 A more in-depth view of the report, 
however, shows many criticisms directly addressed the recognition of Francophone 
and Indigenous perspectives. It suggests that the report could have been written (the 
authors are unknown) to legitimize support for those perspectives. Much like the 
protocol, the 2002 consultation report advised authors, in the context of criticism of 
acknowledging specific groups, “to ensure that the concept of multiculturalism was 
being included in the program of studies.”87

Modified Rationale to Justify the Inclusion of Specific Perspectives: Pluralism
Instead of following the suggestion to add more multiculturalism to the curriculum, 
the authors of the August 2002 draft mobilized the concept of pluralism. They stated 
that the idea of Canada as a partnership remained important, although they failed to 
name the partners:

By exploring Canada’s pluralism, partners in Canadian society will maintain a 
dialogue with each other, learn from one another and work together to build a 
Canada that celebrates its partnerships and enables all citizens to feel a strong 
sense of belonging.88

Canada’s “pluralism” became the main justification for the mandate to learn about 
multiple perspectives, including those of francophones and Indigenous peoples. 
Pluralism was defined in the curriculum as building “upon Canada’s historical and 
constitutional foundations, which reflect the country’s Aboriginal heritage, bilingual 
nature and multicultural realities.”89

As an overarching concept, pluralism encompassed — but could not be reduced 
to — multiculturalism. The main difference is that pluralism recognizes that di-
verse groups in Canada have distinct “historical and constitutional” assets, whereas 
multiculturalism promotes equity of status among Canadian groups. Like earlier 
versions of the curriculum produced since 1999, the rationale for acknowledging 
Francophone and Indigenous perspectives included francophones and Indigenous 
peoples as integral parts of Canada and its constitution and the needs of students 
from these groups.

Historical and Constitutional Reasons
In the official social studies curriculum implemented in 2005, the only place where 
francophones are defined is in the glossary for Grade 4. A francophone is “a person 
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for whom French is the first language learned and/or still in use; a person of French 
language and culture.”90 This definition echoed the one provided in the Canadian 
Charter of Rights and Freedoms for francophone rights-holders. It highlighted the in-
fluence of “constitutional reasons” in justifying the need to learn about Francophone 
perspectives and experiences. Unlike earlier versions, however, broad definitions of 
the groups and the reasons why all students should learn about Francophone perspec-
tives were no longer provided in the curriculum. (The 2002 version had included 
some reasons, such as to “introduce and instill an appreciation of the multi-ethnic 
and intercultural nature of the Canadian Francophonie.”91) The benefit of learning 
about these perspectives and experiences was now mainly stated for francophone stu-
dents only. While francophones were defined in a constitutional manner, perspectives 
were not defined anywhere in the curriculum, although one textbook author reported 
that “Alberta Education has defined ‘point of view’ as a view held by a single person. 
A ‘perspective’ refers to the shared view of a group or collective.”92

Extending the Recognition to Francophone and Indigenous Perspectives
Successive reforms since 2010 have led to the Alberta government’s current heavily 
criticized attempt to revamp its social studies curriculum. Unlike the protocol days 
and the development of the 2005 curriculum, the most recent reform was heavily 
partisan. The current reform was initiated under a Progressive Conservative govern-
ment, via the Alberta Ministry of Education’s 2010 Inspiring Education report, “as 
a response to the changing needs of students in the 21st century.”93 The election of 
an NDP government in 2015, which resulted in the final demise of the Progressive 
Conservative Party after it had governed Alberta for forty-four years,94 accelerated the 
reform and writing of these curricula.95 In 2016, the NDP announced a 2020 target 
for the K–4 curricula in six subjects: arts, science, math, language arts, wellness, and 
social studies.96 Successive reform attempts that were unparalleled in scope (that is, 
in the unprecedented concurrent reform of six subject areas) created a hub for cur-
riculum innovation that favoured an expansion of the acknowledgement granted to 
Francophone and Indigenous perspectives — similar in a way to the partnerships of 
the 1990s between ministries of education.

Within the reform period overseen by the NDP (2015–2019),97 the six new 
curricula were required to include references to Indigenous and Francophone per-
spectives due to constitutional obligations, but also in response to the Truth and 
Reconciliation Commission’s Calls to Action.98 Section 23 of the Canadian Charter 
of Rights and Freedoms and the aligned educational rights of francophones were now 
more specifically defined as a rationale for the acknowledgement of Francophone 
perspectives. The NDP government’s biggest commitment may have been to develop 
these curricula simultaneously in French and English, a project already at the heart 
of the protocol’s common social studies curriculum but now applied to other cur-
ricula as well. Henri Lemire, an experienced French school board superintendent in 
Alberta, was pleased with this commitment: “In the past, it took as long as two years 
to translate new curriculum into French.… Alberta’s been trudging with this far too 
long. The minister, this morning, wants to correct something.”99
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The NDP government released the first French and English drafts of its six cur-
ricula in 2017–2018, each with an introductory section dedicated to francophones 
and Indigenous peoples and stating a requirement to learn about their perspectives in 
arts, science, math, language arts, wellness, and social studies. It is unclear from the 
sources that exist if the reform included Indigenous, francophone, and anglophone 
representatives as equal partners at the curriculum-writing table; however, the result 
of the reform was an extension of previous work to acknowledge distinct perspectives, 
this time across six subjects. Although the pluralist rationale was presented as the 
motivation for including Francophone and Indigenous perspectives, the core pillars 
of “historical and constitutional reasons” to legitimize their presence were kept, now 
in the name of the Canadian Charter and reconciliation.

Abandoning the Curriculum Partnership and Pluralist Approach
The 2019 election of the United Conservative Party (UCP) in Alberta drastically al-
tered the curriculum reform. During his 2019 election campaign, UCP leader Jason 
Kenney stated:

We will stop the NDP’s ideological rewrite of the school curriculum, and we 
will consult with parents and experts … to develop a modern curriculum that 
is focused on essential knowledge and skills instead of political agendas and 
failed teaching fads.100

The UCP government’s curriculum reform has since been widely criticized by teach-
ers and education experts.101

Anglophone-centric ways of writing curriculum — denounced since the days 
of the protocol — resurfaced, resulting in a decreased acknowledgement of franco-
phones in the curriculum, particularly in social studies. An advisory committee hired 
to review the reform did not include any francophone education experts, and unsur-
prisingly, they produced a report that failed to mention francophones.102 This com-
mittee issued a new draft of the Ministerial Order for Student Learning to guide the 
reform, which also omitted any reference to francophones.103 Criticism from franco-
phone Albertans ensued in an attempt to re-secure their place in the curriculum.104 
The Minister of Education subsequently stated in a letter that the Francophone com-
munity “continues to be a precious partner for the Alberta educational system.”105 
The UCP also included a reference to “Alberta’s Francophone history” in the final 
ministerial order published in December 2020.106 The capacity of francophones to 
mitigate the erasure of their perspectives in curricula was also diminished at the min-
istry level by the abolition, under the NDP, of the Francophone Bureau, which had 
been responsible for overseeing curriculum-making matters.107

The guide for the new UCP-supervised framework document to write the social 
studies curriculum contains references to francophones similar to the framework pro-
duced by the NDP. However, the rationale for those references is more focussed on 
francophones’ presence in Alberta, such as French being “the first European language 
spoken in the land that is now Alberta.”108 For social studies, the framework for 
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reform prioritized the perspectives of “local Indigenous and Francophone communi-
ties,” but also those of “Albertans of European, African, Asian, and Middle Eastern 
descent; and newcomers from various parts of the world.”109 This formulation reflects 
a response to a long-lasting request by many Albertans during previous consultations 
to include more perspectives in the curriculum.110 It also reveals a move to localize 
francophones within Alberta, rather than considering them to be a pan-Canadian 
group, a change from past curriculum reviews.

To describe francophones, the 1999 Foundation Document focussed on their 
“increasing rate of assimilation [leading] to a sense of cultural ambiguity.”111 After 
2002, Alberta’s curricula focussed on the rights and status of francophones in a bi-
lingual Canada, while more recent drafts referred to the contributions of franco-
phones to Alberta. Over the years, curriculum writers gradually reduced recogni-
tion of the anglophone-dominated environment in which francophones live, while 
erasing any mention of anglophone groups in the introductions to the curricula. 
Although this anglophone-dominated environment remains acknowledged within 
scholarly research, it is no longer part of the conversation within the curriculum 
itself.112 Francophones are now recognized in the curriculum as rights-holders, but 
the reason they acquired these rights in the first place — the anglophone-dominant 
environment in Alberta113 — has mostly disappeared from curricula.

Protecting Francophone Perspectives

C. P. Champion and Paul Bennett, the consultants who successively coordinated 
the writing of the first versions of the UCP-supervised social studies curriculum in 
2020 and 2021, had no affiliation with Francophone or Indigenous groups.114 Critics 
argued that the new drafts of the social studies curriculum (and others) are racist, 
age-inappropriate, plagiarized, and lack Francophone and Indigenous perspectives.115 
As a result, many Alberta school boards (fifty-six out of sixty-one), including the four 
francophone boards, refused to pilot the curriculum.116 Since it did not include such 
perspectives, critics argued that the piloting phase of the curriculum could not be 
considered representative of Alberta’s education landscape.117 The demise of the cur-
riculum-writing table that incorporated the voice of francophones likely contributed 
to the backlash from francophone stakeholders, who felt voiceless in the new process.

Signs of collaboration have emerged in response to recent critiques. After the 2022 
fall Alberta election, Demetrios Nicolaides was named the new education minister, 
and he announced a rewrite of the social studies curriculum with new and more sus-
tained partnerships, including with francophones.118 Backlash from many Albertans, 
as well as the Northwest Territories’ decision to abandon its use of Alberta’s social 
studies curriculum, forced the government to reaffirm the reform’s legitimacy. This 
backlash against the UCP-supervised reform created new opportunities for franco-
phones and the recognition of their perspectives. A recent “blueprint”119 for the so-
cial studies curriculum revealed that the government was seeking partnerships and 
listening to stakeholders, according to the president of Alberta’s francophone school 
boards.120 The blueprint advised the curriculum writers to add more content about 
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francophone heritage and culture, cultural celebrations, pluralism, contributions, set-
tlements, and history.121 Shortly after, results were released from consultations with 
more than 30,000 Albertans that highlighted criticism against the previous draft for 
reasons including the downplaying of Francophone and Indigenous perspectives.122 
As reported by education journalist Janet French, “Alberta’s new education minister 
will return attention to the new social studies curriculum, with plans to meet soon 
with teachers, Indigenous leaders and francophone representatives.”123 With this new 
round of consultations, Education Minister Nicolaides says he is trying to gather 
“more perspectives” to make a stronger social studies curriculum — an approach that, 
in style, reflects the spirit involved in the development of the protocol and the 2005 
curriculum. The substance and effects of these consultations remain to be assessed.

Conclusion

Francophone and Indigenous perspectives have kept their place in Alberta’s social 
studies curricula since 1999 amidst negative feedback gathered during consultations. 
This curriculum story outlines the four reasons why, and the trajectories of how, these 
perspectives became acknowledged and kept their place in curricula. Outlining these 
reasons and their trajectories is important for understanding the arrival and main-
tainance of the now widely popular multi-perspectival approach in social studies, as 
well as the curricular recognition of Indigenous peoples and francophones in Western 
and Northern Canada.

Unprecedented partnerships, first between ministers of education, and sec-
ond, between curriculum authors, explain the first wave of acknowledgement of 
Francophone and Indigenous perspectives. Writing a common curriculum as part 
of the Western Canadian protocol meant that new modalities for writing curricula 
emerged in collaboration with new partners across Western and Northern Canada. 
This created the conditions for innovation. Once upon a time, anglophone writ-
ers wrote curricula and consulted with other stakeholders afterward. The original 
partnership of Indigenous, francophone, and, for lack of a better term, anglophone 
curriculum authors shows how curricula can be produced differently. This moment 
in curriculum history is important to study because it shows how and why, under 
certain conditions, approaches to writing curriculum can change.

Interestingly, it was an American model (Banks’s transformative approach) — al-
beit a Canadianized version — that inspired the inclusion of Francophone and 
Indigenous perspectives. This model also inspired the inclusion of the concept of 
cultural perspectives, which first appeared in the 1994 (American) National Council 
for Social Studies’ Curriculum Standards.124 However, neither the transformative 
approach nor the standards proposed teach the same set of perspectives (that is, 
Francophone perspectives) from one grade level to another. Rather, they suggested 
selecting the perspectives most appropriate to the topic being studied.125 This article 
reveals how the protocol authors Canadianized Banks’s approach by requesting sys-
tematic acknowledgement of the same perspectives across grade levels. Therefore, 
this article contributes to a long line of studies, including those by historian Penney 
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Clark, that document the Canadianization of American approaches to social studies 
education (such as Bloom’s taxonomy, standards, or Banks’s approach).126

This article relied on a methodological comparison of draft and final versions of 
curricula, which provides a method that other historians of education could use to 
uncover the political nature of decisions about what students must learn, why, and 
from whom, as well as how these decisions change in response to public consultations 
and governmental leadership. One benefit of this comparison was that it enabled me 
to observe both the continuities and changes in the vision of Canada used by curricu-
lum authors to legitimize the recognition of Francophone, Indigenous, and, for two 
brief moments, Anglophone perspectives. These rationales evolved from fostering an 
undefined Canadian spirit to sustaining a tri-pillar partnership, to focusing mostly 
on pluralism or Alberta’s current and historical realities. For instance, the history of 
Francophone perspectives in Alberta reveals the pros, cons, and tensions between a 
“three equal partners” conceptualization of pluralism compared to a multiculturalism 
framework that places many groups on an equal footing. These rationales, such as 
pluralism, act a reminder that curriculum, as many scholars have observed, is a story 
about “us” that evolves through time via boundaries of inclusion and exclusion.

This research historicizes the inclusion of the multi-perspectival approach in social 
studies curricula in Western and Northern Canada, especially in Alberta. Doing so 
reveals the possibilities (and possible backlash) emerging from the acknowledgement 
of previously marginalized perspectives and the contributions of curriculum design-
ers from diverse backgrounds. The backlash results from the difficulty inherent in ac-
knowledging Anglophone perspectives, as well as obtaining broad endorsement from 
Albertans for the recognition of Francophone and Indigenous perspectives. Faced 
with multiple critiques and several rounds of revisions to the mandate to value these 
perspectives, francophone and Indigenous designers and educational stakeholders, by 
their presence at the curriculum-writing table or their advocacy, seem to have secured 
recognition of their groups’ perspectives and ensured continuity between versions of 
the curricula.

Accordingly, this curriculum story has exposed and described the growth of the 
politics of presence within social studies curriculum-writing practices in Western and 
Northern Canada, and especially in Alberta. Political philosopher Anne Phillips ar-
gues for a crucial change in the ways just policies are enacted in liberal democracy, 
namely moving from the politics of ideas to the politics of presence.127 In this con-
text, the politics of ideas means that curriculum designers would have committed to 
including Francophone and Indigenous perspectives in accordance with the idea of 
fairness, but the designers would not have been francophone or Indigenous them-
selves. Because of an unsatisfactory response to the injustice inherent in the politics of 
ideas — who should make the commitment and on behalf of whom? — the politics of 
presence slowly gained traction in social movements, as exemplified by the Western 
Canadian protocol’s hiring of francophone and Indigenous curriculum designers. 
That presence carried on in Alberta’s social studies curriculum reform in 2002. The 
latest round of reforms and the ensuing backlash highlight how old ways of writing 
curriculum can easily resurface by excluding francophone, Indigenous, and other 
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important stakeholders from the curriculum table.
As this curriculum story has revealed, acknowledging Francophone and Indigenous 

groups provides an alternative to the old ways — it redistributes power to marginal-
ized groups and makes them not only partners but equals in curriculum-writing prac-
tices. This acknowledgement sets a precedent toward a fairer redistribution of power 
between groups in Canadian (social studies) curriculum development.

Notes
1	 O. L. Davis, “Historical Inquiry: Telling Real Stories,” in Forms of Curriculum Inquiry, 

ed. Edmund C. Short (State University of New York Press, 1991), 77–88.
2	 Edmond A. Aunger, “One Language and One Nationality. The Forcible Constitution 

of a Unilingual Province in a Bilingual Country (1870–2005),” in Forging Alberta’s 
Constitutional Framework, ed. Richard Connors and John Law (University of Alberta 
Press, 2005), 103–135; James Frideres, “Language in Alberta: Unilingualism in 
Practice,” in Language in Canada, ed. John Edwards (Cambridge University Press, 
1998), 443–59.

3	 Evelyne Brie and Félix Mathieu, Un pays divisé : identité, fédéralisme et régionalisme au 
Canada (Presses de l’Université Laval, 2021); Matthew Hayday, Bilingual Today, United 
Tomorrow: Official Languages in Education and Canadian Federalism (McGill-Queen’s 
University Press, 2005).

4	 Daniel Béland, Olivier Jacques, and André Lecours, “Le Québec et le référendum sur 
la péréquation de Jason Kenney,” La Presse, July 24, 2021, https://www.lapresse.ca/
debats/opinions/2021-07-24/le-quebec-et-le-referendum-sur-la-perequation-de-jason-
kenney.php; Frédéric Boily and Brent Epperson, “Clash of Perceptions: Quebec Viewed 
by Albertan Media (2003–2012),” Canadian Political Science Review 8, no. 2 (2014): 
34–58.

5	 James A. Banks, “Integrating the Curriculum with Ethnic Content: Approaches and 
Guidelines,” in Multicultural Education: Issues and Perspectives, eds. James A. Banks and 
Cherry A. McGee Banks (Allyn and Bacon, 1989), 189–207.

6	 Douglas C. Brown, “The Role of ‘Culture’ in the New Alberta Social Studies 
Curriculum” (PhD diss., University of Alberta, 2004); Karen Pashby, “Related and 
Conflated: A Theoretical and Discursive Framing of Multiculturalism and Global 
Citizenship Education in the Canadian Context” (PhD diss., University of Toronto, 
2013); J. Paul Stewart, “A Critical Conversation with Curriculum Development: 
An Interpretative Inquiry into the Early Stage of the WCP Social Studies Project” 
(PhD diss., University of Alberta, 2002); Laura A. Thompson, “L’enseignement de la 
francophonie mondiale : la situation actuelle dans les écoles secondaires francophones 
de l’Alberta” (master’s thesis, University of Alberta, 1999); Laura A. Thompson, 
“A Geography of the Imaginary: Mapping Francophone Identities and Curriculum 
Perspectives in the Postcolonial Present” (PhD diss., University of Alberta, 2008).

7	 These three curricula were developed between 1993 and 2001, 2001 and 2008, and 
between 2009 and 2024. Mention of Francophone or Indigenous perspectives did 
not appear in any Alberta social studies curricula published prior to 1993. George 
H. Richardson, “The Death of the Good Canadian: Teachers, National Identities, 
and the Social Studies Curriculum” (PhD diss., University of Alberta, 1998); Laura 
A. Thompson, “Identity and the Forthcoming Alberta Social Studies Curriculum: A 
Postcolonial Reading,” Canadian Social Studies 38, no. 3 (2004); Amy J. von Heyking, 
Creating Citizens: History and Identity in Alberta’s Schools, 1905 to 1980 (University of 
Calgary Press, 2006).

Historical Studies in Education/Revue d’histoire de l’éducation62

https://www.lapresse.ca/debats/opinions/2021-07-24/le-quebec-et-le-referendum-sur-la-perequation-de-jason-kenney.php%20
https://www.lapresse.ca/debats/opinions/2021-07-24/le-quebec-et-le-referendum-sur-la-perequation-de-jason-kenney.php%20
https://www.lapresse.ca/debats/opinions/2021-07-24/le-quebec-et-le-referendum-sur-la-perequation-de-jason-kenney.php%20


8	 For example, see Renée Marie-Anne Gillis, “Une histoire au pluriel : la question d’un 
programme d’études d’histoire nationale au Canada” (master’s thesis, University of 
Manitoba, 2005); LearnAlberta, “Alberta Social Studies Program Development,” 
Interview Response — Question 1, May 31, 2007, video, https://www.learnalberta.ca/
content/sscdi/html/shirley_daniel_debbie_1.html; Pashby, “Related and Conflated.”

9	 Zongyi Deng and Allan Luke, “Subject Matter: Defining and Theorizing School 
Subjects,” in The SAGE Handbook of Curriculum and Instruction, eds. F. Michael 
Connelly, Ming Fang He, and JoAnn Phillion (Sage Publications, 2008), 67.

10	 Amy J. von Heyking, Alberta, Canada: How Curriculum and Assessments Work in a 
Plural School System (Johns Hopkins Institute of Education Policy, 2019), 11, https://
jscholarship.library.jhu.edu/bitstream/handle/1774.2/62962/alberta-brief.pdf.

11	 Louis A. Castenell and William F. Pinar, eds., Understanding Curriculum as Racial Text 
(SUNY Press, 1993), 2.

12	 Dwayne Donald, “We Need a New Story: Walking and the Wâhkôhtowin 
Imagination,” Journal of the Canadian Association for Curriculum Studies 18 no. 2 
(2021): 53–63.

13	 Catherine A. McGregor, “Creating Able Human Beings: Social Studies Curriculum 
in the Northwest Territories and Nunavut, 1969 to the Present,” Historical Studies in 
Education/Revue d’histoire de l’éducation 27, no. 1 (2015): 57–79.

14	 Ben Levin, “Curriculum Policy and the Politics of What Should Be Learned in 
Schools,” in The SAGE Handbook of Curriculum and Instruction, eds. F. Michael 
Connelly, Ming Fang He, and Joann Phillion (Sage Publications, 2008), 7–24; George 
S. Tomkins, A Common Countenance: Stability and Change in the Canadian Curriculum 
(Pacific Educational Press, 2008).

15	 Ken Osborne, “‘If I’m Going to Be a Cop, Why Do I Have to Learn Religion and 
History?’: Schools, Citizenship, and the Teaching of Canadian History,” in Settling and 
Unsettling Memories: Essays in Canadian Public History, ed. Nicole Neatby and Peter 
Hodgins (University of Toronto Press, 2012), 155.

16	 Ruth W. Sandwell, To the Past: History Education, Public Memory, and Citizenship in 
Canada (University of Toronto Press, 2006), 3.

17	 Jennifer M. Wallner, “Defying the Odds: Similarity and Difference in Canadian 
Elementary and Secondary Education” (PhD diss., University of Toronto, 2009).

18	 Tomkins, A Common Countenance, 388.
19	 Council of Ministers of Education, Canada (CMEC), Victoria Declaration, September 

28, 1993, 1, https://www.cmec.ca/Publications/Lists/Publications/Attachments/251/
victoria-declaration-1993.pdf.

20	 Brian O’Sullivan, “Global Change and Educational Reform in Ontario and Canada,” 
Canadian Journal of Education/Revue canadienne de l’éducation 24, no. 3 (1999): 
311–25.

21	 It was called the Western Canadian Protocol (WCP) until the name was changed to the 
Western and Northern Canadian Protocol (WNCP) with the addition of Nunavut to 
the group.

22	 Penney Clark, “‘A Precarious Enterprise’: A Case Study of Western Canadian Regional 
Educational Publishing, 1980–1989,” Historical Studies in Education/Revue d’histoire de 
l’éducation 25, no. 1 (2013): 1–28; Wallner, “Defying the Odds.”

23	 Clark, “‘A Precarious Enterprise.’”
24	 George H. Richardson, “A Border Within: The Western Canadian Protocol for Social 

Studies Education and the Politics of National Identity Construction,” Revista Mexicana 
de Estudios Canadienses 4 (2002): 31–46.

25	 These rights included access to and management of French-language elementary 
and secondary schools. They were reinforced by the Supreme Court of Canada in 
two protocol jurisdictions (Alberta in 1990 and Manitoba in 1991) just before the 

63The History of “Francophone Perspectives” in Alberta’s Social Studies Curricula (1993–2024) 
﻿

https://www.learnalberta.ca/Redirector/Redirect.aspx?url=https://www.learnalberta.ca/content/sscdi/html/shirley_daniel_debbie_1.html
https://www.learnalberta.ca/Redirector/Redirect.aspx?url=https://www.learnalberta.ca/content/sscdi/html/shirley_daniel_debbie_1.html
https://www.learnalberta.ca/content/sscdi/html/shirley_daniel_debbie_1.html
https://www.learnalberta.ca/content/sscdi/html/shirley_daniel_debbie_1.html
https://www.cmec.ca/Publications/Lists/Publications/Attachments/251/victoria-declaration-1993.pdf
https://www.cmec.ca/Publications/Lists/Publications/Attachments/251/victoria-declaration-1993.pdf


publication of the Western Canadian Protocol in 1993. Wallner, “Defying the Odds”; 
Mahé v. Alberta, SCR 342 (Can.), (1990); Frédéric Bérard, Charte canadienne et droits 
linguistiques : Pour en finir avec les mythes (Les Presses de l’Université Montréal, 2017).

26	 Michael D. Behiels, Canada’s Francophone Minority Communities: Constitutional Renewal 
and the Winning of School Governance (McGill-Queen’s University Press, 2004).

27	 Western Canadian Protocol for Collaboration in Basic Education (WCP), Western 
Canadian Protocol for Collaboration in Basic Education (Kindergarten to Grade 12), 1993.

28	 Tomkins, A Common Countenance, 8.
29	 Laura A. Thompson, “L’Enseignement de la francophonie mondiale.”
30	 Gillis, “Une histoire au pluriel.”
31	 Phyllis Cardinal, Aboriginal Perspective on Education: A Vision of Cultural Context within 

the Framework of Social Studies. Literature/Research Review (Alberta Learning, August 
1999), https://files.eric.ed.gov/fulltext/ED437244.pdf.

32	 Linda Mlodzinski, Aboriginal Social Studies Curriculum Development (Manitoba 
Ministry of Education, 2006), 1.

33	 Ray Conlogue, “The Great War for Our Past,” Globe and Mail, September 21, 2000, 
https://www.theglobeandmail.com/arts/the-great-war-for-our-past/article25471815/.

34	 These debates also extended somewhat to Canadian literature. Robert Lecker, “A 
Country Without a Canon?: Canadian Literature and the Esthetics of Idealism,” 
Mosaic: A Journal for the Interdisciplinary Study of Literature 26, no. 3 (1993): 1–19.

35	 Charles Taylor, “The Politics of Recognition,” in Multiculturalism, ed. Amy Gutmann 
(Princeton University Press, 1994), 65.

36	 Banks, “Integrating the Curriculum with Ethnic Content.”
37	 Sonia Nieto, “Multicultural Education in the United States: Historical Realities, 

Ongoing Challenges, and Transformative Possibilities,” in The Routledge International 
Companion to Multicultural Education, ed. James A. Banks (Routledge, 2009), 99–115.

38	 Jack L. Granatstein, Who Killed Canadian History? (HarperCollins, 1998). For a review 
and critique of Granatstein’s stance, see Timothy J. Stanley, “Why I Killed Canadian 
History: Conditions for an Anti-Racist History in Canada,” Histoire Sociale/Social 
History 33, no. 65 (2000): 79–103.

39	 WCP, Foundation Document for the Development of the Common Curriculum Framework 
for Social Studies: Kindergarten to Grade 12, 2000, 4.

40	 Osborne, “‘If I’m Going to Be a Cop.”
41	 LearnAlberta, “Alberta Social Studies Program Development”; Gillis, “Une histoire au 

pluriel.”
42	 Patricia N. Shields and Douglas Ramsay, “Social Studies Across English Canada,” in 

Challenges and Prospects for Canadian Social Studies, eds. Alan Sears and Ian Wright 
(Pacific Educational Press, 2004), 38–54; Stewart, “A Critical Conversation with 
Curriculum Development.”

43	 Mlodzinski, Aboriginal Social Studies Curriculum. See also Gillis, “Une histoire au 
pluriel”; Stewart, “A Critical Conversation with Curriculum Development.”

44	 Gillis, “Une histoire au pluriel,” 160.
45	 For instance, Mlodzinski stated that “[t]he inclusion of Aboriginal peoples in the 

WNCP Framework process, and later in the Manitoba development process was a 
natural evolution in the social studies curriculum development process. It was not a case 
of senior management directing the project to proceed in a culturally inclusive manner.” 
Mlodzinski, Aboriginal Social Studies Curriculum,” 1.

46	 Gillis, “Une histoire au pluriel,” 160.
47	 Gillis, “Une histoire au pluriel.”
48	 Denise Stocco, Overview of Related Research to Inform the Development of the Western 

Canadian Protocol Social Studies (K–12) (Alberta Learning, 1999).
49	 Cardinal, Aboriginal Perspective on Education.

Historical Studies in Education/Revue d’histoire de l’éducation64

https://files.eric.ed.gov/fulltext/ED437244.pdf
https://www.theglobeandmail.com/arts/the-great-war-for-our-past/article25471815/%20
https://www.learnalberta.ca/Redirector/Redirect.aspx?url=https://www.learnalberta.ca/content/sscdi/html/shirley_daniel_debbie_1.html


50	 Roberta McKay and Susan Gibson, Reshaping the Future of Social Studies: Literature/
Research Review (Alberta Learning, 1999).

51	 Cardinal, Aboriginal Perspective on Education; Nieto, “Multicultural Education in the 
United States.”

52	 Banks, “Integrating the Curriculum with Ethnic Content,” 192; James 
A. Banks, ed., Encyclopedia of Diversity in Education (Sage, 2012), https://doi.
org/10.4135/9781452218533.

53	 Gillis, “Une histoire au pluriel.”
54	 Gillis, “Une histoire au pluriel.”
55	 Stocco, Overview of Related Research, 15.
56	 WCP, Foundation Document for the Development of the Common Curriculum Framework 

for Social Studies: Kindergarten to Grade 12, 1999, 4, https://archive.org/details/
ERIC_ED442684. Testimony of an anonymous curriculum writer of the Foundation 
Document provides in-depth information about the partnership model at play in the 
writing process: “There were three distinct groups, the Aboriginal, the Francophone, 
and the — I’m not exactly sure what you would call them — Anglophones, I guess. We 
were invited to bring together our own philosophy and vision toward how we saw this 
[Foundation] document would look like.… We met on a monthly basis. We travelled 
to the different provinces, to their home bases in Manitoba, Saskatchewan, Alberta, 
BC, and the Territories and the Yukon. We rotated visitations and worked on several 
components of this document, one component being the vision statement, another 
being the goals; looking at general kinds of guidelines and developing a framework 
(foundation) as an initial step” (82).

57	 Linda Mlodzinski, “Foundation Document for the Development of the Common 
Curriculum Framework for Social Studies,” Revue québécoise de droit international 12, 
no. 1 (1999): 96.

58	 Jacqueline Ottmann and Lori Pritchard, “Aboriginal Perspectives and the Social Studies 
Curriculum,” First Nations Perspectives 3, no. 1 (2010): 21–46.

59	 Shields and Ramsay, “Social Studies Across English Canada.”
60	 In one set of consultations in Alberta, “approximately 550 people attended one of 16 

forums.” Alberta Learning, Alberta Response to the Draft Foundation Document for the 
Development of the Western Canada Protocol (Alberta Learning, 1999), 3.

61	 Gillis, “Une histoire au pluriel.”
62	 Proactive Information Services, Western Canadian Protocol Social Studies Project: 

Foundation Document Interjurisdictional Consultation Report (Proactive Information 
Services, 1999), 8.

63	 Alberta Learning, Alberta Response to the Draft, 26.
64	 Proactive Information Services, Western Canadian Protocol, 8. One participant in the 

Alberta consultations who was requesting a multicultural view stated: “I teach in a rural 
area where there are many Hungarians. We don’t have Hungarians in [the foundation 
document]… why do we have Francophones?”; Stewart, “A Critical Conversation,” 91.

65	 Proactive Information Services, “Western Canadian Protocol,” 10.
66	 Gillis, “Une histoire au pluriel,” 169.
67	 Daniel Buteau, LearnAlberta, “Alberta Social Studies Program,” Question #1. See also 

Gillis, “Une histoire au pluriel.”
68	 Stewart, “A Critical Conversation,” 90.
69	 Eva Mackey, The House of Difference: Cultural Politics and National Identity in Canada 

(University of Toronto Press, 2002).
70	 Simon Langlois, Refondations nationales au Canada et au Québec (Les éditions du 

Septentrion, 2018); Philip Resnick, Thinking English Canada (Stoddart, 1994); Peter 
H. Russell, Canada’s Odyssey: A Country Based on Incomplete Conquests (University 
of Toronto Press, 2017); Jeremy Webber, Reimagining Canada: Language, Culture, 
Community, and the Canadian Constitution (McGill-Queen’s University Press, 1994).

65The History of “Francophone Perspectives” in Alberta’s Social Studies Curricula (1993–2024) 
﻿

https://archive.org/details/ERIC_ED442684
https://archive.org/details/ERIC_ED442684


71	 Gillis, “Une histoire au pluriel.”
72	 McGregor, “Creating Able Human Beings.”
73	 Alberta Education, Social Studies: Programs of Study (K–3), 2005, https://education.

alberta.ca/media/3273004/social-studies-k-6-pos.pdf; Manitoba Education and 
Youth, Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of 
Outcomes, 2003, http://www.edu.gov.mb.ca/k12/cur/socstud/framework/k-8framework.
pdf; Northwest Territories, Communities of the World: A Curriculum and Guide to 
Implementation, 2009, https://www.ece.gov.nt.ca/sites/ece/files/resources/social_
studies_-_grade_3.pdf; Saskatchewan Ministry of Education, Social Studies 4, 2010, 
https://pubsaskdev.blob.core.windows.net/pubsask-prod/40404/40404-Social_Studies_
Education_4_2010.pdf.

74	 Stewart, “A Critical Conversation,” 12.
75	 Shields and Ramsay, “Social Studies Across English Canada.”
76	 Pashby, “Related and Conflated.”
77	 LearnAlberta, “Alberta Social Studies Program Development”; Pashby, “Related and 

Conflated.”
78	 Alberta Learning, High School Social Studies Needs Assessment Report (Alberta Learning, 

2002), 84.
79	 John Ralston Saul, Reflections of a Siamese Twin: Canada at the Beginning of the Twenty-

First Century (Penguin Canada, 1998).
80	 Alberta Learning, Social Studies — Kindergarten to Grade 12 (June), 4.
81	 Alberta Learning, Social Studies — Kindergarten to Grade 12 (August), 4.
82	 Pashby, “Related and Conflated,” 197.
83	 LearnAlberta, “Alberta Social Studies.”
84	 Much like other anglophones in Canada (outside Quebec), “English-speaking 

individuals, like fish in water, tend to be blasé about [the English language’s] value and 
power.” Jean Leonard Elliott and Augie Frelas, Unequal relations: An Introduction to 
Race, Ethnic, and Aboriginal Dynamics in Canada (Prentice-Hall Canada, 1996), 240. 
See also Philip Resnick, Thinking English Canada (Stoddart, 1994).

85	 Alberta Learning, Report on Consultations: Alberta Social Studies Kindergarten to Grade 9 
Program of Studies Consultation Draft, 2003.

86	 Alberta Learning, Report on Consultations, 2.
87	 Alberta Learning, Report on Consultations, 25.
88	 Alberta Learning, Social Studies — Kindergarten to Grade 12 (August), 3.
89	 Alberta Education, Social Studies: Programs of Study (K–3), 2005, 1.
90	 Alberta Education, Social Studies: Programs of Study (Grade 4), 2006, https://education.

alberta.ca/media/159595/program-of-studies-gr-4.pdf, 11.
91	 Alberta Learning, Social Studies — Kindergarten to Grade 12 (August), 4.
92	 Margaret Hoogeven, Understanding Nationalism (McGraw-Hill Ryerson, 2008), 2.
93	 Laura Bohachyk, “Matters of Care in Alberta’s ‘Inspiring Education’ Policy: A Critical 

Feminist Discourse Analysis” (master’s thesis, University of British Columbia, 2015), 5.
94	 John Dehaas, “Alberta Election: NDP Wins Majority, Ending 44 Years of PC Rule,” 

CTV News, May 5, 2015, https://www.ctvnews.ca/mobile/politics/alberta-election-
ndp-wins-majority-ending-44-years-of-pc-rule-1.2359035?cache=?clipId=89619.

95	 Janet French, “New Lessons May Hit K–4 by 2020,” Edmonton Journal, June 16, 2016, 
A1.

96	 French, “New Lessons.”
97	 Alberta Education, Alberta’s K–12 Curriculum Survey — Fall 2016 Summary 

of Responses, 2016, https://open.alberta.ca/publications/alberta-s-provincial-
k-12-curricum-survey-fall-2016-summary-of-responses; Alberta Education, 
The Guiding Framework for the Design and Development of Kindergarten to 
Grade 12 Provincial Curriculum, 2020, https://open.alberta.ca/publications/
guiding-framework-design-development-k-12-curriculum.

Historical Studies in Education/Revue d’histoire de l’éducation66

https://education.alberta.ca/media/3273004/social-studies-k-6-pos.pdf
https://education.alberta.ca/media/3273004/social-studies-k-6-pos.pdf
http://www.edu.gov.mb.ca/k12/cur/socstud/framework/k-8framework.pdf
http://www.edu.gov.mb.ca/k12/cur/socstud/framework/k-8framework.pdf
https://www.ece.gov.nt.ca/sites/ece/files/resources/social_studies_-_grade_3.pdf
https://www.ece.gov.nt.ca/sites/ece/files/resources/social_studies_-_grade_3.pdf
https://pubsaskdev.blob.core.windows.net/pubsask-prod/40404/40404-Social_Studies_Education_4_2010.pdf
https://pubsaskdev.blob.core.windows.net/pubsask-prod/40404/40404-Social_Studies_Education_4_2010.pdf
https://www.learnalberta.ca/Redirector/Redirect.aspx?url=https://www.learnalberta.ca/content/sscdi/html/shirley_daniel_debbie_1.html
https://www.learnalberta.ca/Redirector/Redirect.aspx?url=https://www.learnalberta.ca/content/sscdi/html/shirley_daniel_debbie_1.html
https://education.alberta.ca/media/159595/program-of-studies-gr-4.pdf
https://education.alberta.ca/media/159595/program-of-studies-gr-4.pdf
file:///C:\Users\RGani\Downloads\,%20https:\www.ctvnews.ca\mobile\politics\alberta-election-ndp-wins-majority-ending-44-years-of-pc-rule-1.2359035%3fcache=%3fclipId=89619
file:///C:\Users\RGani\Downloads\,%20https:\www.ctvnews.ca\mobile\politics\alberta-election-ndp-wins-majority-ending-44-years-of-pc-rule-1.2359035%3fcache=%3fclipId=89619
https://open.alberta.ca/publications/alberta-s-provincial-k-12-curricum-survey-fall-2016-summary-of-responses
https://open.alberta.ca/publications/alberta-s-provincial-k-12-curricum-survey-fall-2016-summary-of-responses
https://open.alberta.ca/publications/guiding-framework-design-development-k-12-curriculum
https://open.alberta.ca/publications/guiding-framework-design-development-k-12-curriculum


98	 Elizabeth Jean Solverson, “Education for Reconciliation: A Study of the Draft 
Curriculum for Mainstream Social Studies in Alberta, Canada” (master’s thesis, Arctic 
University of Norway, 2018).

99	 Janet French, “Ambitious Alberta Education Curriculum Overhaul Will 
Cover Climate Change, Gender Diversity and Indigenous History,” Edmonton 
Journal, June 16, 2016, https://edmontonjournal.com/news/local-news/
alberta-to-spend-64-million-to-overhaul-education-curriculum.

100	 Dean Bennett, “Jason Kenney Pledges Education Revamp if UCP Wins Power in 
Alberta,” National Observer, February 18, 2019, https://www.nationalobserver.
com/2019/02/18/news/jason-kenney-pledges-education-revamp-if-ucp-wins-power-
alberta, para. 6.

101	 Alberta Curriculum Analysis, https://alberta-curriculum-analysis.ca.
102	 François Joly, “Programme scolaire albertain : francophones et Autochtones seraient 

relégués au passé,” Radio-Canada, October 21, 2020, https://ici.radio-canada.ca/
nouvelle/1742665/nouveau-programme-scolaire-francophones-autochtones-alberta.

103	 Alberta Education, Teaching Quality Standard, 2020, https://open.alberta.ca/
dataset/4596e0e5-bcad-4e93-a1fb-dad8e2b800d6/resource/75e96af5-8fad-4807-b99a-
f12e26d15d9f/download/edc-alberta-education-teaching-quality-standard-2018-01-17.
pdf.

104	 Association Canadienne-française de l’Alberta (ACFA), “De sérieuses inquiétudes 
soulevées par la communauté francophone,” news release, April 6, 2021, https://acfa.
ab.ca/de-serieuses-inquietudes-soulevees-par-la-communaute-francophone.

105	 Adriana LaGrange to M. Réginald Roy, president of the Fédération des conseils 
scolaires francophones de l’Alberta, February 5, 2020, https://drive.google.com/file/
d/12FlGvBA_fUxy3OOehppYP3iWpL2_OkRH/view?usp= sharing.

106	 Alberta Education, The Guiding Framework, 6.
107	 Community organizations such as ACFA asked “the Minister of Education, the 

Honorable Adriana LaGrange, to immediately reinstall the French Education Branch 
(Direction de l’éducation française — DEF), which was abolished in the fall of 2017, 
and to place it under the responsibility of an assistant deputy minister, in order to 
quickly rework the curriculum in collaboration with the appropriate francophone 
authorities and experts. In the past, the DEF was an effective mechanism to ensure 
the implementation of the framework for Francophone education, as well as to ensure 
the presence of Francophone perspectives within the Alberta curriculum.” ACFA, “De 
sérieuses inquiétudes,” para. 4.

108	 Alberta Education, The Guiding Framework, 20.
109	 Alberta Education, The Guiding Framework, 10.
110	 Alberta Education, Alberta’s K–12 Curriculum Survey — Fall 2016; Alberta Education, 

Alberta Education Spring 2017 Curriculum Survey — Summary Report, 2017, https://
education.alberta.ca/media/3739608/spring-curriculum-survey-english.pdf.

111	 Mlodzinski, “Foundation Document,” 104.
112	 Kent Den Heyer, “On Ethical Judgments in History Education: A Response to 

Milligan, Gibson, and Peck,” Theory & Research in Social Education 47, no. 2 (2019): 
294–98.

113	 Aunger, “One Language and One Nationality”; Frideres, “Language in Alberta”; 
Stephen Gillis and Alain Flaubert Takam, “‘Ça n’a rien à voir ni avec ma vie ni avec 
mon avenir, donc pourquoi continuer ?’: explorer les raisons auto-declarées du peu 
d’engouement des élèves à suivre le FLS dans les écoles secondaires à Lethbridge en 
Alberta,” Linguistica Atlantica 38, no. 1 (2020) : 1–22.

114	 Janet French, “Two More Out-of-Province Advisers Hired for Ongoing and 
Contentious Alberta Curriculum Review,” CBC News, February 10, 2021, https://www.
cbc.ca/news/canada/edmonton/two-more-out-of-province-advisers-hired-forongoing-
and-contentious-alberta-curriculum-review-1.5908177.

67The History of “Francophone Perspectives” in Alberta’s Social Studies Curricula (1993–2024) 
﻿

https://edmontonjournal.com/news/local-news/alberta-to-spend-64-million-to-overhaul-education-curriculum
https://edmontonjournal.com/news/local-news/alberta-to-spend-64-million-to-overhaul-education-curriculum
https://www.nationalobserver.com/2019/02/18/news/jason-kenney-pledges-education-revamp-if-ucp-wins-power-alberta
https://www.nationalobserver.com/2019/02/18/news/jason-kenney-pledges-education-revamp-if-ucp-wins-power-alberta
https://www.nationalobserver.com/2019/02/18/news/jason-kenney-pledges-education-revamp-if-ucp-wins-power-alberta
https://alberta-curriculum-analysis.ca
https://open.alberta.ca/dataset/4596e0e5-bcad-4e93-a1fb-dad8e2b800d6/resource/75e96af5-8fad-4807-b99a-f12e26d15d9f/download/edc-alberta-education-teaching-quality-standard-2018-01-17.pdf
https://open.alberta.ca/dataset/4596e0e5-bcad-4e93-a1fb-dad8e2b800d6/resource/75e96af5-8fad-4807-b99a-f12e26d15d9f/download/edc-alberta-education-teaching-quality-standard-2018-01-17.pdf
https://open.alberta.ca/dataset/4596e0e5-bcad-4e93-a1fb-dad8e2b800d6/resource/75e96af5-8fad-4807-b99a-f12e26d15d9f/download/edc-alberta-education-teaching-quality-standard-2018-01-17.pdf
https://open.alberta.ca/dataset/4596e0e5-bcad-4e93-a1fb-dad8e2b800d6/resource/75e96af5-8fad-4807-b99a-f12e26d15d9f/download/edc-alberta-education-teaching-quality-standard-2018-01-17.pdf
https://acfa.ab.ca/de-serieuses-inquietudes-soulevees-par-la-communaute-francophone
https://acfa.ab.ca/de-serieuses-inquietudes-soulevees-par-la-communaute-francophone
https://drive.google.com/file/d/12FlGvBA_fUxy3OOehppYP3iWpL2_OkRH/view?usp=%20sharing
https://drive.google.com/file/d/12FlGvBA_fUxy3OOehppYP3iWpL2_OkRH/view?usp=%20sharing
https://education.alberta.ca/media/3739608/spring-curriculum-survey-english.pdf
https://education.alberta.ca/media/3739608/spring-curriculum-survey-english.pdf
https://www.cbc.ca/news/canada/edmonton/two-more-out-of-province-advisers-hired-forongoing-and-contentious-alberta-curriculum-review-1.5908177
https://www.cbc.ca/news/canada/edmonton/two-more-out-of-province-advisers-hired-forongoing-and-contentious-alberta-curriculum-review-1.5908177
https://www.cbc.ca/news/canada/edmonton/two-more-out-of-province-advisers-hired-forongoing-and-contentious-alberta-curriculum-review-1.5908177


115	 ACFA, “De sérieuses inquiétudes”; David Scott, “A Meditation on Current and Future 
Trajectories for Elementary Social Studies in Alberta,” One World 6, no. 1 (2021): 4–15.

116	 Janet French, “Alberta’s Draft K–6 Curriculum to Be Delayed in 4 Subjects, LaGrange 
Announces,” CBC News, December 13, 2021, https://www.cbc.ca/news/canada/
edmonton/alberta-s-draft-k-6-curriculum-to-be-delayed-in-4-subjects-lagrange-
announces-1.6283773.

117	 Faculté Saint-Jean, eds., “Analyse de l’ébauche du curriculum M à 6 de l’Alberta,” 
University of Alberta, Campus Saint-Jean, 2021, https://drive.google.com/file/d/1i0Ty7
NqgaulBNl2lKs1Jb707qTcuLxoM/view.

118	 French, “Alberta’s Draft K–6 Curriculum to Be Delayed.”
119	 Alberta Education, Draft Social Studies Design Blueprint, December 2021, https://

cdn.learnalberta.ca/Resources/content/cda/draftPDF/media/SocialStudies/
SocialStudiesBlueprint-EN.pdf, 1.

120	 Le Café Show, “Le conseil scolaire Centre-Nord ne testera pas le nouveau programme 
scolaire,” Radio-Canada, April 13, 2021, https://ici.radio-canada.ca/ohdio/premiere/
emissions/le-cafe-show/episodes/525636/rattrapage-du-mardi13-avril-2021/7.

121	 Alberta Education, Draft Social Studies Design Blueprint.
122	 Lisa Johnson, “Feedback on Alberta’s K-6 Curriculum Shows Low Levels Of Support, 

Frustration Over Process,” Edmonton Journal, June 2, 2022, https://edmontonjournal.
com/news/politics/feedback-on-albertas-k-6-curriculum-shows-low-levels-of-support-
frustration-over-process.

123	 Janet French, “Alberta Education Minister to Do Further Consultation on New Social 
Studies Curriculum,” CBC News, July 25, 2023, https://www.cbc.ca/news/canada/
edmonton/alberta-education-minister-to-do-further-consultation-on-new-social-
studies-curriculum-1.6917910.

124	 Shields and Ramsay, “Social Studies across English Canada.”
125	 Banks, “Integrating the Curriculum with Ethnic Content.”
126	 Penney Clark, “‘Home-Grown Product’ or ‘Made in America’? History of Social Studies 

in English Canada,” in Trends and Issues in Canadian Social Studies, eds. Ian Wright and 
Alan Sears (Pacific Educational Press, 1997), 68–99.; Penney Clark, “The historical 
context of social studies in English Canada,” in Challenges and Prospects for Canadian 
Social Studies, eds. Alan Sears & Ian Wright (Pacific Educational Press, 2004), 17–37.

127	 Anne Phillips, The Politics of Presence (Oxford University Press, 1995).

Historical Studies in Education/Revue d’histoire de l’éducation68

https://www.cbc.ca/news/canada/edmonton/alberta-s-draft-k-6-curriculum-to-be-delayed-in-4-subjects-lagrange-announces-1.6283773
https://www.cbc.ca/news/canada/edmonton/alberta-s-draft-k-6-curriculum-to-be-delayed-in-4-subjects-lagrange-announces-1.6283773
https://www.cbc.ca/news/canada/edmonton/alberta-s-draft-k-6-curriculum-to-be-delayed-in-4-subjects-lagrange-announces-1.6283773
https://drive.google.com/file/d/1i0Ty7NqgaulBNl2lKs1Jb707qTcuLxoM/view
https://drive.google.com/file/d/1i0Ty7NqgaulBNl2lKs1Jb707qTcuLxoM/view
https://cdn.learnalberta.ca/Resources/content/cda/draftPDF/media/SocialStudies/SocialStudiesBlueprint-EN.pdf%20
https://cdn.learnalberta.ca/Resources/content/cda/draftPDF/media/SocialStudies/SocialStudiesBlueprint-EN.pdf%20
https://cdn.learnalberta.ca/Resources/content/cda/draftPDF/media/SocialStudies/SocialStudiesBlueprint-EN.pdf%20
https://ici.radio-canada.ca/ohdio/premiere/emissions/le-cafe-show/episodes/525636/rattrapage-du-mardi13-avril-2021/7%20
https://ici.radio-canada.ca/ohdio/premiere/emissions/le-cafe-show/episodes/525636/rattrapage-du-mardi13-avril-2021/7%20
https://edmontonjournal.com/news/politics/feedback-on-albertas-k-6-curriculum-shows-low-levels-of-support-frustration-over-process
https://edmontonjournal.com/news/politics/feedback-on-albertas-k-6-curriculum-shows-low-levels-of-support-frustration-over-process
https://edmontonjournal.com/news/politics/feedback-on-albertas-k-6-curriculum-shows-low-levels-of-support-frustration-over-process
https://www.cbc.ca/news/canada/edmonton/alberta-education-minister-to-do-further-consultation-on-new-social-studies-curriculum-1.6917910
https://www.cbc.ca/news/canada/edmonton/alberta-education-minister-to-do-further-consultation-on-new-social-studies-curriculum-1.6917910
https://www.cbc.ca/news/canada/edmonton/alberta-education-minister-to-do-further-consultation-on-new-social-studies-curriculum-1.6917910

