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Paboutissement de Pexpérience accumulée depuis Pépoque dela Nouvelie-France

() evsontlerésulta de Jatardive prise en charge de Péducation par PEiat et de

Pelfacement encore récent dune présence cléricale dominante (119).
O, certes, Mals cette perspective ne permet pas de voir fes nouveaux débats
qui se profilent a 'horizon depuis la révolution informatique et médiatique,
et surtout depuis que le marché du travail est devenu le vecteur principal de
la demande d’éducation. Malgré quelques faiblesses, cet ouvrage représente
done un outll bien fait et pratigue pour saisir rapidement 'évolution du
systtme d’éducation au Québec.

Micheline Diuanont
Université de Sherbrooke

Leslie G, Roman and Linda Eyre, eds. Dangerons Territories: Strugales for
Difference and Lquality in Education. New York: Routledge, 1997. Pp. 288,

This anthology brings together eritical analyses of the politics of cquality and
dilference across an unusually broad range of educational sites, questions, and
perspecuves, Several articles deal with attempts to introduce and/or 1o defend
eritical and anti-oppression pedagogies and curricala in school and university
classrooms. Others consider how universities respond to complaints from
groupsand individuals historically excluded or marginalised [rom theacademy.
Someanalyse resistance 1o eritiques and pedagogies that cross disciplinary and
institutional boundaries, challenging established canens and normative subjects.
Sull others emphasize New Right assertions of traditional morality and values
i education. Some deal with the restructuring of educational organization and
governance, One paper even lakes up the possibilities and dangers of entering
the virtual and borderless domains of cyberspace.

Contributions from Canada, the United States, England, and Australia
suggest that struggles over equality {or equity) and difference in education
transcend national territories, at feast among Western nation-states. The editors
regret that they could not obtain chapters from = wider range of scholars, pari-
cularly from “third world” locations. Most authors do at least reflect critically
on the locations from which they speak, and several quite explicitly interrogate
the construction of normative practices and defence of boundaries in educa-
ional sites, especially universities, As Chandra Talpade Mohanty s brief preface
suggests, this anthology opens up important questions about representation,
knowledge, and accountability of “first world” educational institutions {and
those who work and study there) to subjugated people and knowledges.

One important theme brought miuial papers together; whether the concept
of “backlash” helps us to undersiand reactions against anti-oppression inter-
ventions in education. Some contributors build their papers around this question,
arriving at quite different answers, while others provide richly detailed accoums
of struggles around difference and equity in specific educational domains.

Iniually T thought to frame my review around what seemed an expression
of backlash from teacher education students in one of my courses last year.
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Theirangry responses to Himani Banneri’s “Geography Lessons: On Being an
Insider/Outsider to the Canadian Nation” (included here)both astonished and
depressed me. Bannerji’s paperisa critical account of how she learned her “geo-
graphy lessons” about Canada, first as a mythical and nostalgic space from a
distance as a child at sehool in India, fater through close and violent encounters
asawoman variously positioned as dependent, minority, visible, non-white, and
other. She argues that sexistand racist practices are integral to Canada’s history
as a colonial and capitalist nation-state and to our national identity. Reading
Dangerous Tervitories helped me rethink my students’ responses in more
nuanced and contextual ways, not least to question the presumption that good
pedagogy andlearning can ever be free from emotional investmentand conflict.

A signilicant merit of this collection is its authors’ refusal of simple binary
and linear arguments inherent in notions of backlash, posing the inter-
ventions and practices of progressive weachers or activists against reactionary
students, colleagues, and administrators, Both the interventions undertaken
in the name of emancipation and responses to them are far more complex and
ambivalent than simplistic notions of progress and backlash can convey. In
very different ways, the authors suggest that the contem porary tertain of edu-
cation politics is unstable and confusing, one which cannot be understood in
the hinary terms of much critical analysis. At the same time, they emphasize
the necessity 1o recognize strategic openings as well as dangers, for example
Jane Kenway’s argument for the possibilities of feminist practice on the inter-
net. For Alice Jane Pitt and Patricia Elliott, psychoanalytic theory provides
a fruitful way to comprehend students’ responses to feminist teaching and
women’s studies curricula, while Dorothy E. $mith and Davina Cooper rely
on close reading of documents to analyse responses to, respectively, critiques
of university “ chilly climates” and New Right attempts 1o assert “tradizional”
values in educauion,

The contemporary politics of education are dealt with by asking who are
authorized as subjects of education and what counts as knowledge. Papers by
Richard Cavell, Aruna Srivastave, and Iloward M. Solomon assess struggles
over the criteria for knowers and knowledge in university curricula and
promotional reviews. Whereas some authors take up notions of struggle and
resistance in public expression and discursive organization, Solomon writes
about how shame and shaming operate to shore up elitist notions of what
counts as scholarship, and to privatize challenges to them. Srivastava’s layered
interpretation of her experiences as an anti-racist teacher and minority woman
professor provides examples that echo those of Solomon, although their
positons within their respective universities, and their senses of support and
scope of intervention provided, are quite different. These papers raise
important questions about when, whether, how, and at what {different) risks
and costs, issues are maintained as ‘private’ or opened to public scrutiny.

Dangerous Territories can be read as a contemporary history of education
politics and change, a history in which those of us who work as educators are
both participants and observers. For example, the analyses by Jill Blackmore
and Smith of sexism and racism in an Australian and a Canadian university
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uuhze different approaches but suggest similar kinds of resistances 1o critiques
which challenge normative masculinities within universities. Blackmorerelates
how a sexual harassment complaint at Ormond College in Melbourne became
a flash-point for a wide-reaching media debate about feminism in universizies,
frequently framed as a “discourse of derision” against gains made by women in
Australian universities and in the public sector. Smith conducts a close reading
of a sequence of documents originating with a report by {emale graduate
students and untenured faculty on the “chilly climate” they experienced in the
University of Victoria’s Political Science Department. On two different conu-
nents, remarkably similar textual surategies and rhetorics were deployed 10
trivialize women’s complaints and to frame them as individual “instances” of
accusation and defence, rather than as protests against everyday praciices in
universities that privilege white, heterosexual men.

Several papers analyse the clssroom as a ground where equity and
differenceare contested, approaching the dynamics of knowledge production,
curriculum, pedagogy, learning and resistance in wide-ranging ways. 1 found
mysell reading some of the chapters in relation 1o each other, puzzling about
how, for example, Pit’s and Eltiot’s post-structuralist use of psychoanalysis
could be mobilized o read Celia Haig-Brown’s or Linda Eyre’s accounts of
teaching gender equity and sex education courses.

I was particularly caught by Pitt’s interpretation of student resistance in
introductory Women’s Studies courses, and by her argument that such ant-
oppression courses i fact provide a narrow range of subject positions for
students and instructors to identily with and occupy. She argues that the
structural grammar of Women’s Studies positions heterosexual, white women
as its normatve subject, with an assumed—and rarely challenged
10 (rejmark on the otherness of those accupying “minoritized” positions.
Her illustratuive example is “the lesbian,” but 1 wondered if Pitv’s mode of
interpretation could be used 10 read some of the Grade Seven conversation
transeripts that Leslie . Roman and Timothy Stanley provide to illusirate
how students negotiate understandings of, and invesuments in, discourses of
race, nation, and diaspora, While these young people struggle 1o position
themselves in relation 1o the identity ‘Canadian’ and to each other, they
generate what Pitt calls minoritizing positions. When a teacher creates an
innovative and anti-racist curriculum, we must wonder if the underlying
question for students becomes “Flow can I be a Canadian in this class?”

Several articles provide excellent examples of how contemporary educa-
tonal issues can be historicized and contextualized. Cooper and Didi

capacity

Flerman’s papers on the rise of the Christan Right in the United Kingdom
and the United States gave me a new appreciation of the differentiations
within the Christian Right, its history as social movement, and its impact.
Jane Kenway’s paper concludes thebook, literally 1aking readers intc a new
tersain—cyberspace and the internet. I found (tappropriate and intriguing that
ithebook opens with historically contextual chapters tracing movements which
shore up values of nation and family, and ends with an exploration of the
impact of computer technology on teachine and learnine. In many ways educa-
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ton institutions have become a contested terrain between movements which
on he one hand seek 1o shape knowledge and learning in terms of so-called
information technology and virtual futures, and on the other see the school
as a site where “traditional” values are threatened and in need of defence.
Every bit as complicated and potentially dangerous as more explicit sexist,
racist, and homophobic conduct and curricufa, the moves to wire every
classroom and to computerize ever greater aspects of educational work are
wans{orming the territories of education, breaking down borders even as new
walls of exclusion and containment are constructed.

This umely collection contributes richly detailed and perceptive analyses
of how educational policies and practices have come 1o be constituted so that
questions of offectiveness and efficiency now prevail over “other” concerns,
rendering many of the authors and the students 1o whom they feel account-
able are marked as marginal and different. At the same tme, many papers
offer exemplary iflustrations of a range of conceptual stirategies and method-
ologies, useful both for their content and for how their approaches might be
modified and applied elsewhere. Most of all, Dangerous Territories raises
inportant and woubling questions for anyone who wishes 1o practice and
promote critical education in contemporary schoels and universities.

Kare Debli
QUSES University of Toronto

Mary Rinnear. A Female Economy: Women’s Work in a Prairie Province
1970-1970. Monuréal : McGill-Queen's University Press, 1998. Pp. xiv, 215,

I Mary Kinnear's own words,

I take women who had historical lives and see how they experience the past

through their worl—the women themseives are at the centre of my analysis,

I desertbe first who the women in Maniwba were and then the cultural,
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ton and training, their domestic and farm work, their participation in the paid

labour force, and their volunteer public service.
Kinnear defines“work™ as any acuvity culminating in a service or product,
whether or not that activity is paid. Beyond the orthodox criterion of
payment, work thus includes farming, child-rearing, housework and volunteer
public service. Kinnear relies on Nancy Cot’s definition of feminism-—belief
m equality with men, a conviction that gender roles are socialty constructed,
and recognition of gender consciousness—but makes it clear that prairie
women iy this period were especially affected by ethnicity, class, marriage,
geographic Jocation, and immigrant status. Although prairie society was pre-
dominantly British, attitudes were coloured by cultural norms from Fastern
Lurope. Women sometimes kept their marital status a seeret, and some
women of Jewish extraction hid this part of their identity. Kinnear’s use of
definitions helps 1o show links hetween these various factors.
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