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A Moulding Haven? Competing Educational Discourses
in an Australian Preparatory School of the
Society of the Sacred Heart, 1944-065

Christine Trimingham [ack

Fducadonal historians emphasize structure over behaviowr. 1 historians are to go
beyond “the study of structure, macro-politics and economics and the kves of the
élites,” atgues Batbara Finkelstein, they “need to analyze education as something
expedenced as well as planned.” Given the significance of context, educational
history must go beyond a study of structure, policy, and authority figures to a
systernatic examinaton of practice. Analysis of school architecture and artefacts,
combined with interviews with ordinary teachers and ex-students, provides a way
to identify day-to-day practices in specific school settings. It 15 fallacious to
suppose that study of experience leads to a discarding of education as something
planned. Rather, everyday Life forms the site of the operation of planning — of
ideology.?

Two methodological approaches are helpful in applying this critique to school
history. First, we can analyse educational buildings and associated artefacts as
social constructs,” acknowledging individual meanings and intentions in the dis-
courses of particular social systems. Such social systems are unstable. At any time
there will be competing discourses, one gradually gaining ascendancy over
another. Buildings and how they ate used may thus be read as “narmative.’™
Second, interviews with genetal teachers, ex-students, and ancillary staff allow the
experiences of those not in positions of power to surface.” The following analysis

"Barbara Finkelstein, ‘Educational Historians as Mythmakees,” Resiew of Research in
Education, 18 (1992), 288.

*See Eitie Ragland-Sullivan, who defines ideclogy within the ego as “master (m’&tre)
discourse whose goal is certainty and closure: ‘to be me.” ** Eilie Ragland-Sullivan, “The
sexual masquerade: a Lacanian theory of sexual difference,” in Ellie Ragland-Sullivan and
Mark Bracher, eds,, Lacan and the Sulbject of Langnage New York, Routledge, 1991), 71.

*In ceferring to ‘social constructs” here 1 draw upon pdststeucturalist theory and
Foucault’s notion of “discourse as practice,” that is, “a preconceptual, anonymous,
sociaily sancrioned body of rules that govern one’s manner of perceiving, judging, ima-
gining, and acting.” Thomas Flynn, “Foucault’s mapping of history,” in The Canbridge
Companion 1o Foucardtt, ed. Gary Guuting (Cambaidge: Cambridge University Press, 1994),
36

Thomas A. Markus, Busldings and Power: Freedom and Control in the Origin of Modern
Buitding Types {(London: Roudedge, 1993), 5.

"For further discussion regarding the need for writers of school histories to move
beyond discousses of aspiration to include discourses of experience and practice, sce

@ Fivtorical Stsedier i Vidueation ! Revne o Bivtoire de Hédneation 10, nos. 1-2 (1998} 116--39.
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of an original school building, particulatly the school vestibule, explores the
intersection between discourses of aspiration and discourses of practice, drawing
both upon texts which relate to the educational ideology of the school and on
interviews with past students, teachers and ancillary staff.®

KIEREVIIR PARK

Members of the Society of the Sacred Heart, 2 French order founded in 1800 by
Madeleine Sophie Barat ( canonised saint),” arrived in Australia in 1882 to make
their conttibution to the development of a separate Catholic education system.®
Bishops of the period considered education as synonymous with faith.” This belief
fuelled a political struggle for state funding which lasted into the second half of
the tweatieth century.'” Australian Catholics continue to have a separate, govern-
ment funded, scheot system.

In 1944 a junior preparatory bearding school of Rose Bay Convent, an
Australian Catholic secondary girls” boarding school conducted by the Society of

Christine Trimingham Jack, “School History: Reconstructing the Lived Experience,”
History of Education Review, 26,1 (1997}, 42--54.

“Fourteen ex-stadents and religious were interviewed using an unstructured format.
‘Twer of the seven religious interviewed were former students at the school; a marded
couple employed at the school over most of the twenty-two years of its operation were
alsointerviewed, For a full history of the sehool showing the impact of school experience
on the discursive battle for subjectivity in childhood and adulthood, see Christine
Trimingham Jack, Kerever Park: A history of the experience of teachers and children in
a Catholic girls” preparatory boarding school, 1944-1965, PhD thesis, University of
Sydney, 1997.

"For broad discussions of the Society and its educational traditions, see Mary (Leary,
Education with a Tradition: An Acconnt of the Educational Work of the Society of the Sacred Heart
(London: University of London Press, 1936); Margaret Williams, The Sodety of the Sacred
Heart: History ofa Spirit, 180015975 (London: Darton, Lengman and Todd, 1978); Donald
Cave, “The Pedagogical Traditions of the Religious of the Sacxed Heart in France and
Australia,” in Medbourne Studies in Edweation, ed. Imelda Palma (Melbourne, University of
Melbourne Press, 1985), 28-73. The religious of the Sacred Heart are canonically nuns
in that they took a vow of stability, similar to that faken by orders which were completely
enclosed; however, it freed them to undertake teaching duties within the coavent,
Williams, The Society of the Sacred Hearr, 44.

*Leila Batlow, Liwng Stones: Convent of the Sacred Heart, Rose Bay 1882-1982, (Sydney:
Kincoppai-Rose Bay School, 1982) 11-14,

"Edmund Campion, Austrafion Catholics (Ringwood, Victoria: Vikiag, 1987), 34.

YEor a detailed history of this batte, see Ronald Fogarty, Catholic Education in
Australia, 18061950 (Melbourne: Melbourne University Press, 1975); Michael Hogan,
The Catholic Campaign for State Aid: A study of a pressure group campaign in New South Wales and
the Australian Capital Tervitary, 19507972 (Sydney: Catholic Theological Baculty, 1978).
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the Sacred Heart, was opened at Burradoo in the Southern Highlands, south—west
of Sydney.* This was the only such school established by the Society in Australia,
and was a direct consequence of war-time evacuation of students from the
vulnerable Sydney Harbour area into ruzai safety. When hostilities ceased, Mother
Dorothy McGuinness, then superior general of the Society in Australia and New
Zealand, decided that

s0 happy had they [the junior students] been in their peaceful country setting, with

rosy cheeks and shining eyes telling of the benefits of fresh air and country food,

that it seemed they should not be taken from their great out-of-doors.”?
Local guesthouses were used during the evacuation peried, but after the war a
permanent property was located at Burradoo and re-named Kerever Park, after
the previous superior general of the Society, Mother Alix de Ketéver. The school
continued on the premises as a boarding school, housing approximately sixty
children, generally aged between five and twelve, annually from 1944 unti the end
of 1965." 430 students attended the school over the twenty-two years. The school
buidings now form a retreat centze run by the Society and often used by Catholic
schools m the Sydney area. A recent addition: is a retitement home for eiderly
members of the ordes.

SCHOOL AS HOMIE

Colin Symes has argued that the “symbolic climate” of a school is enshrined in the
school vestibule and the artefacts displayed there. He describes the vestibule as a
“thresheld of space,” a place of “symbolic architecture” in which the school is
“constituted” and given “sarmmary formation.” The judgements which may be
derived from these “appearance discourses” are “always efficacious and vera-
clous.” ™

"See G. Sherington, R.C. Petersen and 1. Brice, Learning to Laoad: A bistory of irle’ and
bays” corporare secondary scheols in Anstralia (Sydney: Allen and Unwin, 1987).

P Author Anonymous, The Estabiichment of Kerever Park (Unpublished document, Rose
Bay Convent Archives, Sydney, no date).

BInterviews with ex-students show parents sent their children there after the was for
the following reasons: to avoid larpe classes in postawar Catholic schools, to prevent their
children mixing with local children of lower social status; to gain a Catholic education
unavailable to many famities in isolated rural settings; to continue 2 family tradition of
childzen being educated by the Society; and as a solution to family difficulties, including
large numbers of children. The School Register (hereafter “School Register™) indicates
40% came from rural properties, 12.6% from cural towns, and 5% were children of old
girds. Kerever Park, School Register (Unpublished material, 1935-1965, Rose Bay
Convent Archives, Sydney).

BColin Symes, First Inpresions: The Semioties of School Vestibules (Unpublished papex
presented at the 26th annual conference of the Australian and New Zealand History of
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Kerever Park was sited in a Jarge Queen Anne style country house built in the
1890s. The vestibule was consequently small in comparison to those in conven-
tional school buildings. The walls were papered in 2 homely flowered chintz
design. A large “striking clock” stood on one side.® Although some small
paintings, including a landscape, decorated the walls, two larger sacred symbols
dominated it: a statue of Jesus as a child and a paindng entitled Saneta Magdalena
Sophia'® This painting was completed especially for Kerever Park by Margaret
Nealis, a Canadian member of the order. The children' passed the picture
whenever they left the dining room or went upstairs to the chapel.

A desite for Kerever Park to be a “home” may be inferred from the furst entry
in the House Journal.'

The wide hall and stairs, spacious kirchen and dependencies reveal the woman’s

touch. Knoyle [the original name of the propesty} has always been a “home’ and

when we visited it we dreamed of a pesmasent ‘Home® for the Sacred Heart in

Burradoo from which cur children would pass on w Rose Bay, founded in the

elemests of religion and knowledge suitable to their age."”

Mother McGuinness’s desire for the junioz students “not to be taken away” from
a country life may have otiginated in the eady deaths of both parents during her
own childhood. ™ A country boarding school may have, in her mind, reduced
distocation for the many rural children who attended the school and provided a
setting more homely than institutional.” However, reference in the House Journal

Education Society, Childhood Citizenship Culture, Brisbane, July 1996}, 2-3. For further
discussion of the “symbaolic architecture” of education, see also Joha Synott and Colin
Symaes, “The Geneatogy of the School: An Iconography of Badges and Motwoes,” Brivish
Jonrnal of Sociolagy of Education, 16,2 (1995), 139--52, For discussion of other aspects of the
symbolic climate of the Society, see Chiistine Trimingham Jack, “Sacred Symbols, School
Ideology and the Construction of Subjectivity,” Pasdugagica Fistoria, 34, no. 3 (1998) {in
press).

SKerever Park, Howse Jowrmal (Unpublished document, Rose Bay Convent Archives,
Sydney, 1944-1966), February 20, 1944 (hereafrer “Howse Journal™).

*See Author Anonymous, “At Home at Kevever Patk,” Cor Unua: The chromicle of the
convents of the Saered Heart, Anstralia, 6 {1949--50), 72. This article containg a picture of the
front vestibule and indicates a few smaller pictures in the vestibule which I have notbeen
able to identfy, although a member of the Society who spent nine years at the school
believes them to have been landscapes.

"Given that they were pirls gencrally under twelve years of age, the students are
referred to as “children™ throughout.

"¥The House Journal was written by a religicus (nun) who was a member of the
convent at that time.

P"House Journal, first entry, January 1944

PN, Sepember 25, 1995, Intecview swo. The initials of all those interviewed are
pseudonyms.

B AN chifdren were boardess.
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to “passling} on to Rose Bay” indicates competing aspirations in preparing
students for secondary school.

In the carly years of establishment, 2 number of articles about the schiool
appeared in Cor Unwm, journal of the Australian schools of the Society. Early
depictions employ two discourses: school as home; childhood as happy and
mnocent, Although the author of the first article is anonymous, it may be hypo-
thesised that she was a member of the Society. A nostaigia has been incorporated
which pethaps grows out of eatly aspirations for the school but also touches on
iHlusions of the security of childhood and the safety of a past located in an English
environment.

Find yourself in view of the house’s home-like gables, its broad verandahs and the

lovely Fanglish tzees that shelter it Sullness is all around, the sullness of the countzy

... startlingly, therefore, come the patter of feet and joyous shout that answers the

Mistress’s invocation of the Holy Angels.™
An idealised description continues with the children finding only happiness and
success. At night they receive “motherly” care: tucked into bed, bodily allments
arrended to, and taught a simple French lesson in the process. At the heart of the
descriptions 1s, as Madcleine Grumet expresses it, “the careful balance of erder
and disorder, the planned and the spontancous”—the renalssance concept of
spregzatura, the artof preseating achievement without seeming effort— “embodied
in the grace and case of the happy childhood.””

Simifar articles follow. In 1946, a “letter” from the children refers to special
feast days, farm animals, parents’ day, and lessons, including music lessons: “we
love our lessons with her” [the music teacher]™ A third artcle, “At Home at
Kerever Patk,” nchudes pictures of the gardens, farm animals, children riding and
a class photo. Again the school is-cast as an ideal sctting, yet beyond the rhetorie
1s revealed the potential of an mtimate hfestyle made possible by such a small
school in a country setting: the chance for close attention from the religious m
small classes, riding lessons, and interaction with farm animals.®

A discourse of school as home seems central to the aspirations of those who
established the school. Pictures which decorated classtoom walls, apart from

2Author Anonymous, IKecever Pack, Burcadoo, Cor Unsae: The chronice of the convents
af the Sacred Hearl, Australia, 1 (1945-46), 89.

PMadeteine R. Grumet, “Curriculum and the Art of Daily Life,” in Reffections frons the
Heart of Educational Inguiry: Understanding Cursiculum and Teaching Throngh the Arts, eds.
George Willis and William . Schubert (Albany: State University of New York Press,
1991} 82.

Hluniors of Kerever Park, “Iecever Pack,” Cor Unnns; The Chronicle of the Convents of
the Sacred Heart Ansivala, 2 {1946), 93.

%The highest ratio of teaching religious to students was 1:12, Trimingham Jack,
Kerever Park, 362,
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images of the Sacred Heart and Madeleine Sophie, included chddhood themes:
childzen and angels, Mary holding the infant Jesus.® The chapel was small and
intimate.” A discourse of innocent childhood was incorporated into a series of
“holy cards” (small cards given to the childten on special occasions) painted by
Margaret Nealis and used in Sacred Feart schools at the time.® The “home’ was
also in keeping with the upper middle class background of those who both
attended and staffed the school. Since its inception the Society of the Sacred Heart
had served the educational needs of the upper classes.? It was mainly the
daughters of “graziers” (sheep or cattle farmers) and professional people who
attended Kerever Park.™ '

The social order of the Society embodied class structure. The seveath point
of the Congtitutions states: “The Society is composed of two classes of person,
those destined for teaching and those who are to be employed in household
dutes.”” When young women joined the Society (most ex-students),” they could
become cither choir nuns directly involved in the educational work of the Society,
usually as teachers, ot as coadjuttix (“helper”) sisters undertaking domestic duties.
Although choir nuns had approximately two and a half years of training in the

] 11, 1 June 1996.

*The chapel was part of the first extension to the original buiiding, in keeping with
the Queen-Anae style of the house. The iconography in the chapel—statues of Mary and
Saint Joseph, and pictures of the events surroundings the death of Jesus (known as
Statioas of the Cross}—were also on a small scale, as were the carved pews, continuing
the theme of childhood.

Blor discussion of the work of Margaret Nealis see Elizabeth Schofield, Soul Pictures
of Mary Margaret Nealis, PhI2 thesis, Concordia University, Montréal, 1993. One ex-
student interviewed had a collection of these cards. M.M. April 18, 1996. The cards
included depictions of Mary and Jesus as children, Jesus surrounded by children, and
Mary with the infant Jesus, but these images were less formal than teaditional religious
images. Trimingham }ack, Ierever Pazk, 155.

“Cave, The Pedagogical Traditions, 28 and 34. Cave points out that educating the upper
classes was not the sole concemn of the Society. In Burope, “poor schools” were also
opened alongside the “pensionnat” but, as Cave points out, while it was attempted to
transplant this concept into Australia, “completely different social conditions doomed
them to failure.”

MLF. June 5, 1996. Of the group of nine ex-students interviewed, seven came from
rural backgrounds and two were the daughters of professional men. It is recorded in the
School Register that of the 430 students only eighteen fee reductions were made, twelve
of these for students entering in 1946,

*'Society of the Sacred Heart, The Constitntions and Rules of the Seciety of the Sacred Hear
of Jesus, Rochampton, Convent of the Sacced Heart, 1928), 7.

* One out of the seven religious interviewed for this research was not an ex-student
of Sacred Heart schools. Two of the religious had been at Kerever Park as children. Only
one of the lay sisters who served ar Kerever Park was still alive to be interviewed.
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novitiate, the lay sisters began domestic work immediately, receiving little
education in either the formative or subsequent years, at least until the tered
system ended in 1964.%

Margaret Williams, an American member of the Society and author of a history
of the order, explains the function of the tiered arrangement in the nineteenth
century as being “the desire to open religious life to all who felt called to itin an
epoch when differences of education and social status would otherwise have been
a barrer.”” She concludes that, without such a distinction, many vocations from
less educated women would have “been lost to the Society.” Williams records no
evidence of attempts Lo educate sisters who might have sought teaching as 2 career
yet been barred from it by lack of education. In fact, the reference in the Con-
stitutions of the Society to “‘those destined for teaching” suggests a deterministic
view of such class distinctions.

Williams® argument does not apply to all the sisters ar Kerever Park. One was
a qualified primary teacher before she entered the order in England; another had
taught in parish schools in New Zealand.™ We may conjecture that they were
accepted as sisters for theic own reasons, which may have included a desire for
reparation: Williams refers to a young asistocratic French woman who became 2
lay sister to make “expiation” for the “scandats™ of her family.”

The sisters’ work was physically hard. Under the direction of a choir nun, four
sisters undertook, for, the coaking of all meals, lauadry and ironing, cleaning, and
nuising for at least seventy people. That the sisters were generally middle aged and
older made their work even more physically challenging.®” They also took their
community recreation and spititual reading time apart from the chotr mms, often
ioining them only for meals and for Sunday recreation. Consequently the sisters
had little contact with the children, although they were “intensely” interested in
them.*

Janet Erskine Stuart, an English member of the Society writing in 1923,
considered lack of education as an advantage: it left the sisters with an “unbu-
dened memory [which} is singularly tenacious of all good and beautiful things.”
A choir nun spoke similarly.* However, Erskine Stuart’s construction is not in

3P R. October 3, 1995. Interview one; P.R. Qctober 10, 1995, Interview two.

Milliarms, The Sodtety of the Sacred Heart, 43.

%P R. October 10, 1995. Interview two.

W\Williamms, The Society of the Sacred Heart, 291. PR, Getober 3, 1995, Interview one;
P.R. October 10, 1995, Interview twa,

3P R. October 10, 1995. Interview two.

P R. October 3, 1995, Interview one.

Yanet Erskine Stuart, The Socialy of the Sacred Heart (Roehampton: Convent of the
Sacred Heart, 1923), 27.

5. B. November 3, 1995. Interview two.
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keeping with interview material from others. For example, Charles and Tinid
Stevenson, employed to undertake domestic and farm work respectively,
remembered one of the sisters reading the forbidden hewspapesr™ in the henhouse.
To guard against being found out, she bored a small peep hole in the wall from
which she could spotunexpected visitors. ¥ In her written “reminiscences,” Fvelyn
Stewart, a coadjutrix sister, noted her private resistance to a choir nun’s inter-
vention on discovering her reading a story book to the children when the electric
light system had failed. The choir nun book replaced the story book with the lives
of saints. “Just too bad!” was the sister’s view of the intrusion.

The Stevensons’ memoties also testify to class divisions in the school. After
Charles became the property manager in 1945, they lived in a small cottage on the
school grounds. Chatles reported that the school “was a real family” in that he
“felt needed,” was invited to special events at the school, handled the money for
the refigious on rare visits to town, and attended local funerals as their representa-
tive. But they too had little contact with the children. “I kept my place. If the girls
spoke tome, I spoke to them,” stated Charles. “The same with me,” added Fnid ¥
This “family” was hierarchical and in keeping with social relations between the
uppet and working classes. Although the Stevensons thought they were treated
fairly and generously for hard work and loyalty to the “family” of Kerever Park,
they were kept at a social distance, with Charles referred to neither as “Chatlie”
nor “Mister Stevenson,” but as “Stevenson.” The practice of enclosure by the
Society at that time added to social and physical distance. The religious were not
allowed to enter any private home, including the Stevensons’, even though it lay
within the convent grounds.

In the early days of the school’s existence, the aspirational discourse of happy
and innocent childhood, protected from the hardness of everyday life, took strong
root. The genre of “happy childhood” is well entrenched in English culture.
Parents, particulatly mothers of the last century, were advised by Mrs Beeton in
her weli-consulted book on houschold management to make their children “feel
that home is the happiest place in the world.”"* This discourse was given fresh
currency in the post-war 1950s. Children became the repositorics of hopes,
desites, and fantasies for a would free from the forces of hatred and fear which
had driven the war years, Democracy had won and in the new social order which

In this period only the superior of the convent could read the newspaper. She cut
out senall snippets for the other religious to read.

“E. and C. Stevenson. June 30, 1996.

“Sister Evelyr Stewart, Reminiscences of KP for Sv L. MeGee (Unpublished document,
Rose Bay Convent Archives, Sydney, no date).

*C. and E. Stevenson. June 30, 1996,

#Priscilla Robertson, “The home as a nest,” in The History of Childhood, cd. Lioyd de
Mause (London: Condor, 1974), 423,
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would rise from the ashes of the war, children would be happy as well as innocent
and safe from trauma. They would provide the butlding blocks of the continued
victory of democracy.® Kerever Park’s setting embodied these hopes.

In the eatly years, the country house provided a home-like quality: the children
slept in normal bedrooms, played cricket in the front garden and celebrated
birthdays on the front verandah.” The school was located down a small country
lane and, except for holiday time, the children left the convent grounds only for
occasional Sunday outings with refatives. They had no access to newspapers, radio,
or {latez) television. Instead there were riding lessons, with some keeping their
own ponies. A working farm on the school property produced much of the food.
Yet eatly aspirations for a close affinity to home-life could not maintain pre-
cedence when the economic need to extend school numbers led to larger donmi-
tories and 2 study room to accommodate all the children. Extensions undertaken
in 1947 provided more institutional buildings ehind the original house.™ A swap
of fourteen acres of land with a neighbour in 1950" meant the children played at
the back of the school rather than in the formal front gardens, and created a shatp
distinction between the front public areas and the back children’s areas.

"The religious of the Sacred Heart had a history of being effective educators
with rigorous Plans of Study,” an approach in keeping with the conservative
approach to education which was the hallmark of most Australian schools,
Catholic and state, until the 1960s.”' The Society’s educational practice was not
located in discousses of democtacy or school as home but rather in educating their
students in keeping with their class and gender, as well as for citizenship within
the Catholic Church and, ultimately, for eternal life.

Ylister Faye, Growing Up “Austrakian * (Unpublished paper presented at the 26th
annual conference of the Austzalian and New Zealand History of Education Society,
Childhood Citizenship Culture, Brisbane, July 1996), 3-4.

"M.F. 5 June 1996,

¥House Journal, 1947,

Pohn Fagan, “The Story of Mary's Meadow” {Unpubilished material, August 22,
1982, Rose Bay Convent Archives, Sydney),

¥Nikola Baumgarten, “Education and Democracy in Frontier St. Louis: the Society
of the Sacred Heart,” Fistory of Education Quarterfy, 34, 2 (19943, 182.

WK, Connell, Reshaping Awstralian Bdneation, 7960-1985 (Hawthorn, Victosia:
ACER, 1993), 48. Connell describes Australian educate in the 1960s as being managerial
and somewhat meritoeratic in organisation, academic in content and meliorist in purpose
(- 32)
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The Sancta Magdalena Sopbia painting depicts the foundress speaking with three
Kerever Patk children. Incorporation of a childhood theme indicates a desire to
adapt the school to suit young children. Other aspects of the painting convey clear
messages about the educational wotk of Kerever Patk—messages which sit in
tension with early aspirations for the school. This tension is dlustrated in the first
entry of the House Journal. Here, apart from the desire for a “home” {with a
lower case “h’”), reference is made to a “permanent “Home” [upper case “H”). ..
from which our children would pass on to Rose Bay, founded in the elements of
rehigion and knowledge.” The notion of prepariag students at country boarding
schools 1o take their place in private secondary schools i3 in the traditon of
Lnglish preparatory schools.

Donald Leinster-Mackay lists three characteristics of such schools: “separa-
tion” of younger students from secondary students, “preparation” for academic
life in larger public schools, and “rustication,” this preparation conducted in
country settings.” Leinster-Mackay also notes that a healthy setting was an im-
portant characteristic of early preparatory schools.™

The essential mature of the “preparation” at Kerever Pazk is contained within
the Sameta Magdalena Sophia painting.™ The foundress is robed in the traditional
black habit worn by members of the Society until the 1960s. One hand holds the
cross hanging from her neck, the other a book in which she shows to the children
a picture of Mary (the mother of Jesus) known as Marer Admirabifis. 'The child
nearest to her, wearing a pink sash around her uniform, has come forward to view
the book and is pointing to the picture. The other two children hoid closed books
under their arms. A statue of the Sacred Heart {an image of Jesus) looks on from
a shrine i the background. This paiating thus incorporates all the key pedagogic
discourses of Kerever Park: education in service of God (the Sacred Heart statue
oversees all), education oriented to the traditional role of women {the children’s

2Donald Leinster-Mackay, The Rise of the Huglish Preparatary S cheol (Rast Sussex: Falmer
Press, 1984), 12.

*bid., 121. In comparison to England, preparatory schools were not common in
Australia and tended to be day schools. G. Sherington, R.C.Petersen and L Brice, Learning
lo Lead: A bistory of girls’ and boys’ corperate secondary sehools in Anstrafie (Sydney: Allen &
Unwin, 1987), 99-100. For further discussion of boys® preparatory schools in Australian
see, Donald Leinster-Mackay, “English, Auvstralian and New Zealand Prep Schools: A
study in degrees of replication” (Unpublished paper presented at the Twenty Second
Annual Conference of the Australian and New Zealand History of Education Society,
Meibourne, 1993).

¥The School Register reveals that of the 430 children who attended the school, 69%
went on to Rose Bay and 8% went on 10 other Sacred Heart Schools.
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attention drawn to the Mater Admirabilis icon), aspiting to petfection (the chitd
wearing the pink ribbon as a sign of merit),” and intellectual rigour (the books
under the children’s arms),

The educational philosophy and curriculum guidelines of Sacred Heart
boarding schoals were contained in their Plans of Study, the first of which (1805)
was drawn up in the period after the French Revolution and the suppzession of
religious orders and associated schools. A significant goal in the development of
the Society was to provide a counter force to the secular discourses of the time,
through the education of gitls who would be wives and mothers.” Pre- and post-
revolutionary influences on the Society, in particular those arising from women’s
and men’s teligious orders, include the Jesuit" emphasis on intellectual develop-
ment and memory work; the Christian Brothers’ emphasis on silence and highly
organised discipline; the spiritual and liturgical preoccupations of the Benedictines
and Cistercians; and the Ursulines’ detailed attention to teaching practices.™ Also
influential was Madame De Maintenon’s Academy de Saint-Cyr, with its
Fénelonain emphasis on preducing wives and mothers who would renew society
through utilitarian values and a commitment to duty.”

Most relevant to Kerever Park was the 1922 Plan (adapted to English in
1931).% In 1958, towards the end of the petiod in which Kerever Park operated,
a new Plan was adopted by the Society. Unlike earlier versions, the 1958 Plan did
not dictate curriculum but rather described the “spirit” of Sacred Heart schools,
henee allowing for national differences in curreula.® Although the second plan

*The practice of assigning coloured ribbons as rewards for excellent work and
conduct was practised across all schools of the Society. Cave notes that they were con-
ferred by “votes of one’s peers and ratified by the Religious.” (Cave, The Pedagogical
Tradifions, 54.) Thece was no peer vote at Kerever Park; the ribbons were assigned by dis-
cussion between the mistress general and the reaching religious. B.B. and E.R. August 18,
1995, Joint interview,

*For further discussion of the founding motivations of the Society, see Masgaret
Williarns, Sain? Madefeine Sophie: Her fife and letters (New York: Herder and Herder, 1965).

*There have been strong and ongoing links between the Society and the Jesuits. See
Cave, The Pedagogical Traditions, 3842,

(O’Leary, BEducation with a Tradition, 16-45.

¥Cave, The Pedagogical Tradifions, 46-9. For further discussion of the relationship
between Saint-Cyr and Fénelon see Carolyn C. Lougee, “Noblesse, Domesticity, and
Social Reform: The education of girds by Fénelon and Saint-Cyr,” Histery of Education
Onarterty, XIV, 1 (1974), 87-111.

MSociety of the Sacred Heart, Plan of Stidies af the Boarding Schools of the Society of the
Saired Heart, translated from the French edition (Roehampton: Society of the Sacred
Heart, 1931) (hereafrer Plan of Shidies).

YSocicty of the Sacred Heart, Spint and Plan of $ tudies in the Sveiety of the Sacred Heart of
Jeins (Faraborough Hants: St Michael’s Abbey Press, 1958).
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may have allowed for changes to the educational practices of the school, there is
litde evidence from interviews of any significant change in the twenty-two years
of the school’s operation. This stability in practice may be explained by the fact
that there was only one mistress general (principal) for the entire period.

EDUCATION IN SERVICH OF GO

Madeleine Sophie, in keeping with the goals of other religious teaching orders, was
intransigent about putting the spiritual end of education first. Life after death was
the ultimate goal of any education.” Frskine Stuart encouraged the same aim in
her 1911 treatise on The Edwcation of Catholic Girls, especially in the education of
young children.* The similar focus of the 1922 Plan leaves little room for notions
of schoo! as home.

Stroag studies in accordance with the spirit of our Plan; sustained effort on the

part of the Mistresses and children; seriousness, which develops the mind: sure and

deep prnciples to direct the will and keep the heart for God-—these are the things

we need for the education of our children, who are all too prone to take pretiness

for beauty, and the interesting for the trae.™
The “spiritual end” of education also tzkes priotity in the 1958 Plan %

The scope of religious mstruction included Church dogma and history,
scripture and liturgy.* In most Australian Catholic schools of the period, basic
Chutel: tenets were imparted through the Green Catechism which took 2 question
and answer format:

Q. Who made the world?

A. God made the world.

Q. Who is God?

A, God is the Creator of heaven and earth and of all things and the Supreme
Loed of all®

In his history of growing up Catholic in Australia, Edmund Campion argues
that “the certamn certaintics of the catechism helped create the unquestioning
docility of mind” which has, in the past, chatacterised Australian Catholicism.

The importance of reading spiritual books was stressed i a 1948 document
on school regulations for Austealian Sacred Heart schools.® Kerever Park children

SNilliams, Saint Madeleie Sophie, 464,

“anet Brskine Stuart, The Bducation of Catholic Girls (London: Longmans, Green and
Co., 1911), 11.

S5 Pian of Stwdies, v.

“Society of the Saceed Heart, Spirif and Plan of Stadies, 12.

Plan of Stidies, 3-31,

“Edmund Campion, Reckebopper: Growing wp Catholic in Anstratia (Melbourae:
Penguin, 1982), 70.

“8ociety of the Sacred Heart, “Meetings Concerning School Reguiatons,” {(Unpub-
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tead lives of the saints on Sunday mornings before they went out with visitors.
They learned a section of scripture by heatt each week. Children received
extensive preparation for Holy Communion, Confession, and Confirmation in
times beyond the normal daily religion class. Mass, then said in Latin, was
attended at least three times a week, confession on Saturday afternoon, Benedic-
ton on Sunday, and public prayers each day.

Spiritual groups, called “congregations,” were organized. These date back to
the first congregation (Children of Mary) established in 1832 “to help young Jatdy
and women in the world to persevere in faith, in piety, in charity, in modesty; to
encourage them to accomplish the duties of their state in life; and o bring them
spiritual help in difficulties.* At Kerever Park, membership in a congregation was
recorded in the School Register.™ Fostering of religious vocations was importane,
as in all orders, if their numbers were to be maintained. The 1948 School Regu-
lations document stated that children in junior schools might be encouraged to
begin practices leading 1o vocations. Emphasis on prayer in congregations was
noted as a way of encouraging such development,”

Prayers wete said throughout the day and visits to the chapel were encouraged.
The great feasts of the Church, such as the Assumpuon of Mary and Easter, were
celebrated as holidays together with as the annual feasts days of the Sacred Heart
and Saint Madeleine Sophie. Although Mother McGuinness may have intended
Kerever Park to provide a home for the young children, emphasis was on social-
ization into an obedient member of the family of the Society and the Church and
on being prepating for the ultimate home—Mheaven, The School Rules document
admonishes the children to “never leave Jesus and Mary but ... [to] be a delight
to them for ever.”™

School mottoes serve “to join one generation of learners to another,” as well
as acting as a “linguistic beacon, signalling the school’s intention”™ Car Unnm,
“one heart,” was and continues to be the motto for all Saczed Heart schools and
for the international alumnac association, as well as the title of the Austratian
journal of the Society’s schools.™ It signals a desire fora sense of family across the

lished document, Rose Bay Convent Archives, Sydney, December 29, 1947~ January 5,
1948}, 18 (hereafter “Schoot Reguiations™).

\Witliams, The S aciely of the Sacred FHeart, 77-78.

MSchool Register. The meetings were taken up mainly with prayers and talks by the
mistress general. G.D. July 9, 1996. Interview 1; D.G. Apil §, 1996

*School Regulations, 44.

2 erever Park, Rule of the School {Unpublished document, Rose Bay Convent
Archives, Sydney, no date), 1 fhereafter Rule of the School).

PSynote and Symes, The Gensalogy, 139 and 145.

"Founded in 1960. The goals of the association aze: social justice; internationat colla-
boration; active cooperation with the undertakings of the Society; representation in imter-
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schools and also generations of students. School documents and the narratives of
the religious and ex-students provide clear evidence that individuality was to be
suppressed in service of the “famiy.” One religious stated that emphasis on
obedience was intended to “curh’ the children and “bring them into hne” to
prevent them being “disruptive of the group.”” The 1948 School Regulations
document refers to characteristics which, as Campion suggests, would produce
obedient and docile citizens of the Church.

We must give rise to and develop in them the Christian ideas of authority and of

respect; of duty and of obedience; of responsibility and of influence; of the sense

of morat principle and of loyalty; of effort and of sacrifice; of the service and the

duty we owe to God and to other people.™
"This document also places emphasis on the notion of the Society as family.” But
not all childsen fitted into the family. Comments beside the names of twelve
children in the School Registet, such as “asked to leave” because of “unsatisfac-
tory conduct,” indicate that not all children conformed sufficiently.”

EDUCATION FOR THE TRADITIONAL ROLE OF WOMEN

Although children were prepared for membership in the family of the Church,
their education was located in the educational epistemology of the late nineteenth
and early twentieth century. They were to be, as Noeline Kyle expresses it, “hand-
maidens of the Church in both their religious and their private lives” prepated for
“domesticity, motherhood, community service, voluntarism, modesty, and faith.””
The 1922 Plan indicates that this role was considered biologically determined.®
The Kerever Park curriculum was reminiscent of the fernale accomplishments
tradition of the nineteenth century, with its emphasis on middle ¢lass women
being educated “to the highest degree but in a manner which suited their female
character.”™

national organisations, Williams, The Socety of the Sacred Hears, 263

M.ID. 25 Seprember 1995, Interview two.

*School Regulations, 39-40.

“Ibid., 14.

"School Register. Although some childzen were asked to leave, interviews with those
who stayed indicates that there was also a degree of private and, although less common,
pubiic resistance amongst other students, Trimingham Jack, Kerever Park, 264-322. Two
ex-students interviewed were expelled during theis time at Rose Bay when, it seems, their
ongoing resistance finally became unacceptable. G.ID. July 9, 1996. Interview one; J.H.
June 1, 1996.

"Noeline Kyle, FHer Naturai Destiny: The Education of Wemen in New South Wales,
(Sydney: NSW University Press, 1986), 69--70.

B Blan of S tudies, iv.

# Marjorie R. Theobald, Knowing Wemen: Origins of women's eduwcation in nineteenth-century
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In Sacred Heart schools, Mary was a central symbol in the form of the Marer
Adpirabifisicon.” (In the Sancia Magdalena Sophia painting, Madeleine Sophie draws
the children’s attention to the icon.) The hegemonic practices of Kerever Park
aimed to lead children to a life of prayer, encouraging them to model themselves
on the obedience of Mary, to act in setvice, and to become keepers of the virtue
of others through their own behaviour. These ideals weze expressed in the School
Rule which encouraged the childten to pray to and visit Jesus in the chapel, to take
Mary as their “model in obedience™ and to be kind and helpful to others,
especially by being a “good example.”®

In her 1936 history of the Socicty’s educational work, Mary O'Leary links
religious practices to manners and behaviours considered appropriate amongst
upper class girls. Both the children and the religious were led to believe in such
behaviour as ordained by God rather than constructed by human consciousness.
‘Their manners, speech, and tone of voice, the silence and self-control demanded
of them, their curtsies to Superiors, their gentleness and sclf-respect in dress and
carriage all expressed a definite and high ideal of womanhood, part of the tradition
which moulded their lives, ™

Certain practices associated with the school were usually restricted to private
schools. In the English tradition of the great public schools, all the children
boarded.. They wore expensive weekday and Sunday uniforms, coats, hats and
gloves. Although speech classes and music were optional, ballet was taught to
everyone. They curtsied to the reverend mother, the mistress general and visitors
alike. Recreational “dancing or quict games™ were encouraged indoors and “ugly
expressions” penalised.” They wrote thank you letters for social occasions and for
gifts, including those from their parents.® Yet it was not to be a frivolous
education. The children were taught to embsoider, knit, sew and especially to darn.

An annual prize was given for darning, The following extract from the
narrative of an ex-student illustrates the intersection between a serious approach
to teaching and the gendered curriculum:

GD: Preparation for learning went on so long. She [the teacher] promised us we

would all learn to darn, She glued hessian to brown paper. And she showed us the

brown paper. “See this. This is going to be the backing.” We had a month of

Austratia (Melbourne: Cambridge University Press, 1996), 11. Unlike this traditon, the
Society did include the study of philosophy in its Plans which was taught in secondary
schools but not at Kerever Park.

B Trimingham Jack, Sacred Syubods.

#Rule of the School, 1.

SOLeary, Edueation with a Tradition, 65, Two ex-students discussed the middle class
background of the children, M.F. June 5, 1996; G.ID. July 9, 1996, Interview one.

#4School Regulations,” 14.

¥Rule of the School, 3; M.F. June 5, 1996.
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locking ar the backing . . . If you want to teach anyone something, fist, rell them

how good it is, take three years prepasing them and no wonder I learnt to darn ¥

The children were taught austerity in material possessions. They were given
one exercise book, rubber, ruler, pencil, and set of coloured pencils at a time, all
10 be marked clearly, not shated and not lost. Any fancy pens, pencils cases, etc.,
brought back from holidays were soon confiscated. This emphasis on simplicity
has its crigins in the days of Madeleine Sophie and in particulat in the writings of
Fénelon,*™ and was in keeping with the life of poverty to which the religious
aspired.” The religious were directed: “T'o encourage Christian self-denial at every
stage of their education” in preparation for the “painful sactifices which
conscience will require” in adulthood.”™ The children were also encouraged to
mzke donations to those less fortunate.”

The religious were to “safe-guard” the children’s “modesty.”™ Once a year, the
children processed to Our Lady’s Grotto in the school gtounds whete they placed
lilies, reciting: “Oh Mary I give you the lily of my heatt, be thou its guardian
forever.”™ Mary, the mother of Jesus, provided the model of obedience, respect-
fulness, politeness, putity—and tidiness. In the School Rule the children were
asked: “Sheuld Our Lady visit vour desk during the day, what would she find?”
A udy desk was to be the response.”

As envisioned in post-tevolutionary France, Sacred Heart education was about
the winning back of the family to religion.” The 1922 Plan continues the tradition:
the “kingdom” would grow “by means of these children who will be the women,
the wives and mothers of tomorzow.™ The tenacity of this discourse is illustrated
by the reference of one religious interviewed to the “power” of a “good woman”
to “influence a whole nation ... through the family.” 7

292

ASPIRING TO PEREFECTION

L the Sancia Magdalena Saphia painting, a child wearing a pink sash (a sign of merit)
stands before the group of three, pointng to the picture of Mater Admirabilis.

YG.D. July 9, 1996, Interview one.

8O Leary, Edueation with a Tradition, 129.
¥S.B. October 25, 1995, Interview one.
WG chool Regulations, ' 41.

MM, April 18, 1996.

#“School Regulations,” 5.

PLLB. August 18, 1995, Interview two.
*Rule of the School, 3.

“Baumngasten, Education and Democracy, 190,
Y Pan of Stadies, vil.

TE.R. August 18, 1995, Interview one.
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The role of the religious was to prepare them as “perfectly as may be”” so that they
might come to learn “the excellence of seif-restraint and the loveliness of petfect
service.” Perfection was located in the practice of self-control and obedience
arising out of discourses associated with the ideal spiritual woman, other- rather
than seli-onented.

"Three main rules of the school advised students: to pray to Jesus, to take Mary
as their model in obedience, and to be helpful to others and to do what is right,
with the final summary that “you will be very happy if you follow these three
rules, and Jesus and His Blessed Mother will be very happy too.””” The embedded
message that these behaviours are what God wishes and are the way to good-
ness/happiness illustrates the link between practices of social control and or-
dinance from God.

The narratives of the religious reflect an over-tiding concern on the part of
those in authority, notably the mistress general of the school, that they should
both control the children and control themseives. Instances of the religious step-
ping out of line were severely reprimanded and inefficiencies in control of the
children were viewed as fafures. Perfection for both the children and the religious
was located in absolute obedience which the religious were expected to extract
from the children.'™

Childzen’s behaviour was carefully monitored in alt spaces. Additons to the
original building—dormitoties, the study room and confined play arcas at the back
of the house— facilitated the process. The religious cartied small books with them
inwhich they noted various behaviours, and these records were drawn uponinthe
formal ritual known as Weekly Notes which classified the children, honouring
some and punishing others. ‘The “notes™ were hicrarchical, moving from Very
Good, Good, Fair to Unsatisfactory. The criterion for all levels was obedience.
Where initiative is referred to in the School Regulations document it is immedi-
ately limited and linked to sexvice and God’s will. Merit ribbons were earaed by
recetving three “Very Goods™ in a row. T'o foster a sense of duty, those awarded
a ribbon took on additional responsibility for cestain charges.'™

Formal presentation of the notes and ribbons generally took place on Sunday
morning. Chairs wete set up in the front parlour, with the zeligious sitdng in
hierazchical order, based on position of authority and year of profession as a
religious, in front of the children (the lay sisters usually did not attend). Notes
would be read out class by ¢lass and the children would come forward to receive
them. In such a setting, as Michel Foucault argues, the ceremony combising

W Pdan of S tudies, iv.

PRule of the School, 2.

"L B. August 9, 1995. Iaterview one.
" School Regulations, 20-8.
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power and examination makes manifest those who are the “observing hierarchy,”
who have the power to “qualify, to classify and to punish,” and those who ate
subjected.'”

Children who recetved a high merit at Weekly Notes could not rest assured
that they had attained perfection. For example, joining a congregation required
asking the mistress general for admittance, and the student was normally denied
admission at her first request. Ex-students recalling this experience emphasized
this initial knock-back more than gaining admittance.™ Children were not to
assume they were acceptable, but rather that they had always to aspire to a higher
degree of goodness.

A separate set of rules governed recreation time, beginning with an exhorta-
tion to join in with organised games and to “play yout best.”” At the core of these
rule was self-monitoring, illustrating Foucault’s thesis of the iadividual who
becomes subject not only to others but also to herself '™

When recreations are on the conceete, all should play on the concrete, on the

gravel, or on the Study Room verandzh, It is not allowed to play beyond these

limits ... you can abways judge them by saying ... can the Mistress who is standing

on the concrete see us here? If she could not then you should not be wheze you

are.lﬂﬁ
Just as the children were to conform to the rules as closely as possible, so too were
they expected to adopt such behaviour in their work, For example, a major task
cach year was to produce Feast Books for the feast days of the mistress geaeral,
the superior of the religious, and for Parents’ Day. These books had to be
presented perfectly: no mistakes i maths, writing as perfect as possible, and with-
out ohvious corrections. '™

A perfect child was ane able to follow the rules—who gained mexdt, asin the
Sancta Magdalena Saphia painting. She was closest to the modet of Mater Admura-
bilis, the ideal woman, respectful towards authority, focused on others, and
obedient. Such behaviour was ordained by God. Fven though the children’s
efforts to be obedient were acknowledged by the Weekly Notes, one ex-student
said, “Good meant I never quite made it.”'"

20\ ichel Foucault, “Discipline and Punish,” in The Fowcandt Reader, ed, Paul Rabinow
(New York: Pantheon Books, 1984), 197.

PG April 1, 1996; G.D. July 9, 1996. Interview two.

MRabinow, “Introduction,” in The Foxcarlt Reader, 21.

"Rule of the Schoal, 4.

¥Francis T, Feast Books (Unpublished documents, held by ex-student Francis T,
1950-1952).

WG.D. July 9, 1996. Interview one.
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INTELLECTUAL RIGOUR

Rebecea Rogers argues that the post-revolutionary France state valued gisls’
secondary education as a way of rejuvenating the nation, whereas religious orders
saw It as 2 means of re-Christianizing society. Both systems were based on a vision
of women achieving these goals within the family, not in public life. As a result,
education was, in Rogers’ terms, “serious but non-vocational.”'™ Similarly, the
goal of the Society established in this period was “to inspire in young girls social
values founded on the morals of Jesus Christ, to let them know the duties they will
have in the family.”*" The mtroduction to the 1922 Plan includes a quotation
from Mother Dighy, superior general of the Society from 1895 to 1911, stressing
the need for Sacred Heart education to be seriows in aspiring to develop the minds
of the children and their talents for use in service to God. The goal was women
who were “humble, intelligent and devoted helpers in the service of the Church
and her works.” ™"

Exposition and memory work dominated educational practice, seen as
transmission of knowledge “from the mind of the Mistress to that of the child,”""!
The mistress must obtain from the child:

1. An intelligent sesponse or reaction to the matter presented o her.

2. The retention in the memory of that which had been understood.

3. Some personal use of this knowledge just obtained, o be shown in such

processes as comparison, judgement, reasoning, efc.
junior class mistresses were to employ the inductive method using question and
answer, to use concrete materials, to infer rules from examples, and to develop the
children’s powers of observation through pictures, illustrations on the blackboard,
wall maps, and so on.'"” The religious were expected to provide the mistress
general with detailed weekly lesson plans as well as term plans.'

‘The narratives of the religious indicate that the model offered in the 1922 Plan
was followed with a particular emphasis on subjects which would train the minds
of the children especizlly through memorisation. English was the next most
mportant subject after refigion. Lady classes concentrated on learning to read,
write and spell. Higher classes introduced grammar, with concentration on parsing
and analysis, together with memory work in spelling and poetty. Memoxdsation of

"*Rebecea Rogers, “Competing Visions of Girds” Secondary Education in Post-
Revolutionary France,” History of Educational Qnartery, 34, 2 (1994), 147-70.

% Adverdsement for a Sacred Heart boarding school in the United States, Cited in
Rogers, 167.

Y0P of § tudies, vi.

Hhbid, 13.

"bid, 13 and 15.

B K. Masch 18, 1996.
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the gospels was included in English, so that by the time a teacher had heard each
child’s memory work each day there was little time left for imaginative composi-
tion This was patticulatly frustrating for one religious who arrved in 1955 after
training in child-centred approaches at the Society’s training college, Loreto Hall,
in New Zealand. Her attempts to incorporate progressive methods based on
discovery rather than exposition were rejected by the mistress general at Kerever
Park.'t

Writing practice, especially in the form of a weekly letter home, focused on
presentation. Farly classes copied the letter from the blackboard, while older
children wrote a first draft in homework time to be cotrected by the class mistress,
handed back to be copied out onto geed papet, cortected again, and finally sent
when there were no mistakes."” Another form of presentation was theatrical per-
formances, especially for Parents’ Day. Gilbert and Sullivan opetettas were very
popular despite the enormous amount of rehearsal time. They were viewed as a
unifying force in the school.'*

Mathematics consisted of basic algosithms, memorisation of tables, and mental
and written problems. Geography concentrated on learning by heart the main
countzies of the world and their capitals, as well as climates and the formation of
river systems. History was largely English history, with an emphasis on the mon-
archy. Science took the form of nature study whose objective was to view creation
as “the work of God.?""

All classes were taught by the nuns, with a few significant exceptions. In this
period, Australian members of the Society were not encouraged to develop their
talents in the area of art and music, a practice they associated with the vow of
poverty and a discourse of reparaton—giving up 2ll one’s talents for God.'™
Physical education, dancing and music wete accotdingly taken by teachers wha
came in once a week.

98 B. October 25, 1995. Interview one.

"NEM. Aprit 18, 1996.

"6 K. March 18, 1996.

" Bl of S tricdies, 95.

S B, November 3, 1995, Interview two. A similac suppression for the same reasons
also existed in the Mercy sisters in Australia. Madeleine Sophie McGrath, These Women?
Women Religions in the History of Awstralia: The sisters of Mercy Parramatta, 18881988
{Iensington, Sydney: NSW University Press, 19883, 135. There is evidence that outside
Australia artistic talent was valued in the Society, although it was tied to religious themes.
For example, the original Mater Admirabilis work was completed as a fresco at the
Roman convent of Trinitd dei Montini in 1844 by a young French woman, Pautine
Perdrau, who had just joined the community. See (YLeary, Edweation with a Tradition,
315-16 and Williams, Sais Madeierne Saphie, 361, The artistic works completed by
Margaret Nealis also evidence differences outside Australia.
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The religious zeported they mainly employed memorisation in their teaching,
resulting often in learning without understanding. However, one religious who
started in 1959 encouraged her children to write to the author of 2 book they were
reading, incotporated some dramatic representations of historical scenes, and
undertook some thematic teaching. She succeeded in controlling the children in
a manner acceptable to those in authority, unlike the religious who had earlier
attempted to mtroduce some progressive ideas, and the close boad she formed
with the mistress general presumably contributed to acceptance of her innova-
tions. In her narrative she reflected on the beauty of the environment and on the
uncomplicated nature of the young children, whom she described as “unquestion-
ing” and “receptive.” Yet even she soon moved beyond this construction, admit-
ting that the children were generally taught by rote, discouraged from questioning,
and expected to be totally obedient. She slipped from a discourse of Kerever Park
as a haven for free, safe and innocent children into admitting that a discourse of
social control, arising from the way in which the religious community operated,
was the day to day reality.”™?

A majority of the ex-students interviewed found most of the lessons tedious
and boring due to the strong emphasis on memotisation, although, as in most
schools, there was diversity in the staff’s ability to teach and in the support given
for innovations. Some teachers were thus able to motivate the children despite of
the sigidity of the curriculum. '

CLOSURE

As a preparatory boarding school for girls Kerever Park was unique in the history
of the Society and highly unusual in the general Australian educational setting,
wheze most preparatory schools were boys’ day schools, ™!

It closed in 1965, the year of the conelusion of the Vatican Two convocation
of Catholic Church hierarchy in Rome, 1962-65, which brought sweeping changes
to the Church and to religious orders. The Society abolished the distinction be-
rween choir and lay nuns and their enclosed way of life, becoming mote actively
involved in social justice." For example, the Australian province of the Society
founded two junior day schools in working class areas.

Other factors in the closure of the school were the capital outlay judged

necessary to upgrade its facilities and the opening of a junior day school at Rose

¢ K. March 18, 1996.

0 M. April 18, 1996,

*'Petersen, Sherington and Brice, Learning 10 Tead, 99, Tudor House, Anglican in
denomiration and located not far from Kerever Parck in the Southern Highlands, is one
of the few surviving preparatory boys’ boarding schools in Australia.

AWilliams, The Society of the Sacred Heart, 273.
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Bay Convent in Sydney.'™ The Society had come to realise that the boarding
experience tended to isolate the children from their families and that the
pedagogic practices at Kerever Patk needed to change.™ The decision to leave
one mistress general at the school for the entire twenty-two years of its operation
had, according to interviews with members of the Society," resulted in few
educational innovations. The 1960s brought significant changes in Australian
educaton, including emphasis on process and recognition of the interrelatedness
of content, teaching procedures and classroom climate."™ This shift, esisted at
Kerever Park, was taken up in the new junior school at Rose Bay.™”

A 1994 reunion marked fifty years since the opening of Kerever Park.'™ One
ex-student wrote the following about her experience there:

It's only in looking back after experiencing life that 1 truly appreciated the

moulding haven that was Kerever Park. Where in our present world could young

gitls be absorbed in such a way by revered women dedicated to turning out the
gracious, disciplined, educated lady?'™
The term “moulding haven” is a “split reference” which takes on 2 metaphoric
force.”™ Combining the two words suggests a tension between two ways of
deseribing it. 'The school cannot be thought of entirely either as “refuge” or as “‘an
mstrument of shaping.” The two words rub up against each other, giving witness
to what the experience was like and yet not like.

Although the original motivation to establish Ierever Park was a desire for an
cducational setting more homely than institutional, the long-standing educational
discourses of the Society ultimately ok precedence. A period of consolidation,
reflected in the changing architecture with the original home at the front and
institutional school buildings behind, soon made the diseoutse of school as home
more fagade than reality.

The hegemonic practices of the school were not about teplicatng the
children’s home-life. Rather, the children were being prepared for the family of
the Church. Membership in the school family was based on obedience, docility

"B Baslow, Living Stenes, 109,

PIMD. September 7, 1995, Interview one. E.B. August 9, 1995.

5B, October 25, 1995. Interview one; MD, September 7, 1995, Interview one.,

"“Connell, Reshaping Awstratian Fducation, 35-6.

TR.B. August 9, 1995, Interview one.

"*There is no alumnae association of the school as such, although there are alumnae
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and unquestioning acceptance of what was taught, as in the general Catholic
population. Merit was given to those who followed the rules. The model of
womanhood was Mary as represented in the Mater Admirabilis icon. Children
were to be prayerful, respectful, gentle, kind, devoted, silent, and obedient. Per-
haps, for some students, the price of the “secure haven™ was the “absorbing” of
themselves as young girls into conventionally gendered beings.

A central core of Sacred Heart education, evident since its foundation, has
been a high level of intellectual development amongst upper-ciass women which
they would take into their roles as wives and mothers. In keeping with this agenda,
the discourses outlined in this papez, that is, education in service of God, in the
traditional role of women, aspiring to perfection and intellectual rigour, seem to
have been 2 significant part of Sacred Heast education in its boatding schools,™
However, context is important in determining day-to-day practice. For example,
a St Louis Sacred Heart school of the 1830s enrolied a large number of non-
Catholic girls as well as students from ali social and cultural backgrounds. Their
inclusion was due to lack of alternative schools and accepted by the local com-
munity in keeping with Republican goals of universal education."” By contrast,
poorer Catholics in Australia were catered for in their educadon by Mary
MacKillop’s Sisters of St Joseph and other orders. ™ Girls from different religious
denominations were catered for by their own schools.™ Additionally, the
sectarianism of Australian society until after the second World War led to a strong
demarcation between Catholics and other denominations.' Students from non-
Catholic backgrounds were rare at Kerever Park.

Although a common philosophy may lie 2t the heart of such centralized
systems as Sacted Heart education, that philosophy is best understood in context.
Cultute is “a process of absorption and adaptation, of change rather than
eternity.”"* War-time evacuation tesulted in the establishment of 2 country pre-
paratory boarding school with associated aspirations for a home-like sctting.
Where catly aspirations, practices, and the setting itself initially fostered a dis-
course of “school as home,” stability of leadership combined with the long-
standing educational discourses of the Society gave the preparatory function of the
school ascendancy. The story of Kerever Park demonstrates that what may be
fostered 1n one setting of a systemn may be dismissed in another—- as progressiv-
1sm was at Kerever Park.

¥ (YLeary, Edneation with a Tradition; Barlow, Living $tones; Cave, The Pedagogical Tradi-
fions, Baumgarten, Edweation and Democray.
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YSNaomi Turner, Carbolics in Anstralic: A social bistory, wf. 7. (North Blackbun,
Victoria: Colling Dove, 1992), 241-98.

Peter Beilbarz, Inagining the Antipodss: Culliere, theory and the viswal in the work of Bernard
Sanith (Cambridge: Cambridge University Press, 1997), 34.
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