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Ontario educators at the tum of the century were engaged in the task of
reforming a school system that no longer served the needs of a rapidly changing
society. Urbanization, industrialization, and immigration had an impact on both
the nature of the school population and educational requirements.  Educators
were particularly concerned that schools should {ulfif their acculturation and
social control functions vis-d-vis the expanding urban working class, comprised
in large part of immigrant families. Practical preparation for the demands of the
workplace was considered necessary for working-class girls as well as boys; to
this was added, for girls, the need to provide instruction in the domestic arts as
preparation for the wife-and-mother role that they would incvitably assume.
Advocates of sex-segregated schools and curricula continued to express their
views in the pre-war years, but most agreed by then that education, even at the
university Ievel, was not inappropriaie for young women.

With compulsory education established in Ontario in 1897 and extended by
the passage of the 1919 Adolescent School Attendance Act, many educators
expressed the same fears as doctors concerning long hours of enforced seatwork
and inadequate provision for physical activity during the school day, When
educators spoke about sporis and games, however, they were usually referring to
sex-specific activities: gymnastics, miliary training, and “manly games”™ were
for boys, while calisthenics, dance, and “milder games” were for girls, From the
turn of the century until the 1930s, the close association between military training
and school physical education programmes continued to disturb many educators.
Although this was an issuc which only indirectly affected girls’ curriculum, it
had important implications for the distribution of funds and for teacher training.
Moreover, a school system which equated sports with manly sporis and physicat
training with military training was a system which perpetuated the values of
patriarchy.

The educational theories of Herbert Spencer had considerable impact on
Canadian educational thought and practice in this period. In his major work,
Education: Intellectual, Moral and Physical, he attacked systems of education
which failed 1o provide useful, practical instruction and ignored the moral and
physical dimensions. The various facets of education were not usuaily viewed
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as distinct and separate. “A healthy mind in a healthy body” was the uniting
principle which gave physical education moral as well as corporal legitimacy. A
statement of Spencer’s, cited on the front page of the Strathcona Trust’s first
annual report, was popular among advocates of physical and health education:
“To be a good animal is the first requisite to success in life, and to be a nation of
good animals is the first condition to national prosp(:rity.”z The restrictions
placed on girls’ play were a particular concern to Spencer: “Noisy play like that
daily indulged in by boys” was “a punishable offence” at one girls’ school,
Behind these attitudes, he surmised, was a social class bias, evident in the view
that “rude health and abundant vigour” were “somcwhat plebeian™ and the fear
that girls would become “romps and hoydens.” AiLllough the terms had changed
by the twentieth century, the fear that athletic girls would become “bold” or
“mannish” persisted,

While Spencer was critical of the parents and teachers who interfered with
girls® play and physical development, he was not suggesting that boys’ and girls’
education or their future places in socicty should be identical. Discussing the
shortcomings of a classical education, particularly its faiture to teach the prin-
ciples of physiology, he gave examples of the consequences when these students
became parents: the father who alienated his sons through his harshness would
have benefited from studying ethology rather than Greek, while the mother whose
child died from scarlet fever, “its sysiem.. enfcebied by over-study,” would find
no consolation in her ability to read Dante.® Few of Spencer’s successors chose
to quote him on the matter of the man’s parental responsibility, but the worman’s
alleged neglect of maternal duties and its disastrous COnSEqUENCEs Were CORMon-
ly cited in the debates over female education.

It was certainly valid to draw attention to the prevalence of disease and the
high mortality rate among children, but to accuse mothers of negligence at a time
when ignorance of children’s health and nutritional needs was widespread in all
classes of society was not justified. Clearly, children’s health was considered to
be solely the mother’s responsibility. Events in social reformer Adelaide
Hoodless™ life illustrated this: the death of her infant son from an infection
transmitted by cows’ milk was, according to some accounts, the catalyst for her
campaign o introduce domestic science instruction for girls into Ontario schools,
thus ensuring that they would be taught proper methods of food preparation and
storage atan early age. This was not the only sex-differentiation in the curriculum
which Hoodless advocated. The “dividing lines” which she suggested, after
primary school, involved mathematics and science, which, for girls, should relate
to “home duties.” To leam “the chemistry of food...cleanliness, cookery and
needle work,” she claimed, was more useful for girls than “to wear out brain tissue
in puzzling out a lot of abstract questions.”*

Priorities like these, together with the view that girls lacked the intellectual
capacity needed to tackle theoretical as well as practical content, characterized
the thinking of many educators at this time. A Galt teacher, for example,
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expressed similar views at the 1881 Ontario Educational Association (OEA)
meeting:

There is an eternal fitness of things, and in a country like Canada, W
stuff an ordinary girl’s head with mathematics when she cannot by any
written or unwritten formula whatsocver make her own garments, or
initiate her into the mysteries of the corn laws when she cannot $¢ much
as bake a loaf of bread, is, I deem, an cternal unfitness—tis “wasteful
and ridiculous excess” indeed.

The teacher, AH. Morrison, was speaking about physical education, a topic
which he obviously expanded in order to include these views. On the issue of
girls” schooling, he proceeded to list the important lessons to be covered: “Teach
her how 10 stand, 1o sit, and to walk like a rational human being with an immortal
soul...to demean herself gracefully and modestly before all men” and, {inally, to
prepare herself for the multiple duties God has called her to perform as “loving
daughter, as tender sister, as devoted wife, as ‘ministering angel’.” This formed
the prelude to Morrison’s position on higher education for women—that it was
only appropriate for those who could afford the time and money, nol for “the
lowly mamy.”6 Morrison’s comments suggested that he viewed the “lowly”
masses as female. In a patriarchal society, their education—physical, moral, and
intellectual—had well-defined limits; it was not intended to enable young women
to stretch the boundaries of their mental or physical ability, but merely to fit them
for their niche in the patriarchal order, as producers and reproducers in the
domestic reaim.

While opposition to the “frills and fads” of the “new” education at the wmn
of the century was not only directed at girls’ schooling, the traditionalists who
longed for good cooking usually proceeded Lo argue for sex-differentiated
curricula. Several articles in Austin’s collection, Woman: Her Character, Cul-
ture and Calling, addressed this issue. One American coniributor blamed
women’s “bad cookery” for social vices ranging from aicoholism to crime;
Hoodless expressed similar views, claiming that knowledge of domestic s<:1ence
would “greatly adduce to the physical, mental and moral well-being of a people

The issue of segregaled schooling still occupied many educators at the tumn
of the century. Some of its strongest advocates were, not surprisingly, principals
or regents of “Ladies” Colleges,” usually highly educated men who were also
ministers of religion. For example, the Reverend Doctor Alexander Bums,
principal of the Wesleyan Ladies’ College in Hamilton, wrote a paper on female
education for the educational exhibit at the 1884 World’s Fair. Admitting that it
was 100 late to object to coeducation—"‘not that {#] is best for every girl, or that
it is likely ever 1o become universal”—he recognized that it was the only hope
of the “multitudes” gaining access to higher education. He claimed, however,
that there would “always be mothers who would think more...of good taste, of
delicacy of thought and action, of refinement of manners” than of intellectual
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achievement.® The components of this “lady-like” culture were transmiltted, in
private girls’ schools, through instruction in subjects like music and arl. Writing
in the Canada Educational Monthly in 18885, the principal of Brantford Ladies’
College gave this rationale for separate colleges:

The age demands of the young lady that she should know something of
music and painting, whilst no such demands are made of her
brother....The demands of social life prevent the successful accomplish-
ment of their education along the same lines as [young men],

1t is clear that these educators viewed the reproduction of “society girls” as
a major function of private girls’ schools at this ime. By the tumn of the century,
however, cxpectations were changing. Canada Educational Monthly, in 1899,
published an article by “Orlecoigne™ on “A ‘Socicty’ Girl's Education.” Atack-
ing the superficial nature of the education offered by “fashionable” schools, and
the “frivolous” lives led by their graduates prior (o marriage, the author proposed
that “society girls,” like their middle-class counterparts, should continue their
studies in a field for which they had shown some aptitude rather than “being
launched inio social life” at the age of eighteen. This approach, she claimed,
would *do much 1o help dispel that relic of barbarism...viz, that matrimony is the
sole end and aim of a girl's, and cspecially of a ‘society girl’s” existence!” Those
who preferred independence to "“the tics of matrimony™ were, according to this
observer, unjusty labelled “strong-minded” or “masculine” when they pursued
carocrs.lh

In some respects, this icacher’s views resembled those of maternal feminists
like the members of the National Council of Women of Canada (NCWC), who
placed similar importance on women’s active participation in the community.
Fulfilling the responsibility of mothering in society did not, however, require
{orfeiting marriage for a carcer: employment before marriage was permissible,
but voluntary work was the usual pattern among married, middle-class women
at this time. Some young women received an apprenticeship in the noblesse
oblige principle during their school days: Chrigtian societies within private
schools raised money 10 aid in relief work, and mandatory church atlendance
firmiy instifled the principles of Christian stewardship. Mouiton College stu-
dents had a more practical involvement in charitable work: the Producis of their
sewing classes—babics’ layeties—were donated to “the poor.”

The principal of Brantford Ladies® Coliege shared the view that woman’s
sphere extended into the community, As well as offering a liberal education, he
pointed out, the cotlege played an important part in the “moulding of character,”
affording the “refining mﬂuences wluch made iis graduates especially well-
suited for the teaching profcs.si()n 2 The principal of Odawa Ladies™ College
disagreed: in a 1901 issue of the Canada Educational Monthly, the Reverend
Doctor W.D. Armstrong was critical of a school system which ignored sex
differences by focusing on teacher preparation. To be 4 schoolteacher was not
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the destiny of most women, he claimed, nor was “brilliant” scholarship a
guarantee that women would succeed in “the social circle.” “Sweet, noble,
bright, holy womanhood” was the goal of private church-affiliated girls’ schools,
which, he claimed, were superior to any high school or university course in
preparing girls for “the duties and responsibilities of home-gueen.” Apparently
most of his colleagues concurred: domestic science was an integral component
of the curriculum, with some schools offering a specialized course of study
parallel {o the matriculation or art streams.

Although public education was coeducational, the issue of “the separation
of the sexes™ within public schools occupied many male minds at the turn of the
century. A St. Thomas teacher, S. Silcox, addressed the OEA Training Depart-
ment on the subjectin 1901, followed, in 1905, by the Reverend W. Wilkins, who
spoke to trustees at the OEA meeting. Sifcox’s attack on “Sexless Schools™—
those which failed to take sex differcnces into account—was based on the
pseudo-scientific thesis that a high level of sexual differentiation characterized
the higher forms of animal life. The preservation of humankind’s “highly
developed state,” he claimed, depended on the preservation and “perfection” of
these sex differences. This kind of logic carried the implication that a society in
which domestic and productive labour were allocated by criteria other than sex
was destined w evolve “lower” forms of human life, a prediction eatirely
compatible with prevailing racial theories. Feminist Emily Murphy, for example,
observing Doukhobor women, hypothesized that “females of all races who are
subject to undue physical exercise lose early their...comeliness and contours,
They tend {o become asex ual” 1

The dangers, according to Silcox, were evident in the animat kingdom: the
female cuckoo, for example, showed an aversion to domestic duties-—she laid
her eges in other birds’ nests, with disastrous results. The message o women
was clear: neglect of “nest-building” dutics jeopardized the future of the race.
This was & popular theme among traditionalists at the tme, as was the call o
scientific theories 1o support such a position. 1t {ollowed, then, that schools
should promote these allegedly innate characteristics, a goal best accomplished
if students were taught by teachers of the same sex. As well as their inadequacies
as intelectual and imoral examples for boys, female teachers, according to Silcox,
were totally incapable of conducting boys™ physical education. “Who can
estimate the loss to those boys who never had a male teacher to direct their
sports?” he asked.” The children who had Nellie McClung as a teacher did not
appear to sulfer a loss in this respect: she organized football games in which all
students participated, and successfully dealt with parents who complained that it
was not “‘a ladies’ game.”

As these examples suggest, educators and parents were not unanimous on
the question of physical education. Some educators justified calisthenics as
“disciplinary agents,” as “auxiliarics” to promote interest in academic subjects,
and as health aids, References to the joy of movement and the pleasure of
achievement were conspicuously absent from these utilitarian rationales. Ontario



210 Historical Studies in Education/Revue d’ histoire de I éducation

inspectors in 1895 reported several instances where parents objected to the “time
wasted” on exercise in the schools and teachers considered the supervision of
sports “foreign 1o their work.”!”

The relative merits of male and female teachers had been a topic of debate
in Ontario educational circles for decades. One of the most prominent critics of
female teachers was Nathanael Burwash, Chancellor of the University of Toron-
10. Addressing the OEA General Meeting in 1905, he identified the major
deficiency of the Ontario school system as its lack of “alert, strong, high-minded,
good-mannered Christian” male teachers. His position on the issue was une-
quivocal:

The education of women is woman’s work. The education of boys
under ten is also woman’s work. But beyond that point the boys should
be in the hands of men, and that {sic] men of the highest type. 18

Like many of his contemporaries, Burwash thus mainiained that the teaching of
adolescent boys was both too important and too difficult to be entrusted to
women. At a time when they were most susceptible to evil tendencies, boys
needed a man to show them, “in the school and on the playground, the virtues of
manliness, self-control, self-denial,” according to a Kingston trustee. Adolescent
girls, he claimed, had special needs, too, best met by a female teacher since “her
ideals are the far more easily c:omprchended.“19

The concems expressed by Burwash and his contemporaries revealed some
of the importance attached to the male teacher-student relationship, especially in
the playground. Where else could a boy learn to be aman? “Manliness,” learned
through playing the “manly sports,” constituted a goal which some men viewed
as increasingly difficult to attain, given the changing society at the turn of the
century. The urban-industrial trend, as well as the feminization of teaching, was
responsible for some of these changes: men were absent from the family for long
periods every day and child-rearing was more exclusively a female domain than
it had been in the rural context. Women’s labour force participation, too, made
them more visible in the community and more influential in the lives of children.
There were women who were school nurses, shop assistants, wailresses,
secretaries, playground supervisors, church workers—all occupations which
brought women and children together outside the domestic context. Then, as
now, it was considered important to preserve the exclusively male domain which
the manly sports—team sports like football, baseball, and lacrosse—represented:
to reinforce the boundaries of manly sports served to reinforce sex differences,
an important function of patriarchal hegemony at a time when the sex bar, applied
to education and occupations, was being challenged by many women,

Despite the coeducational nature of the public school system, it appears that
every attempt was made to limit the mingling of the sexes: for ¢xample, the
Ontario Department of Education required school buildings to have separate
entrances and stairways for the sexes. Schoolyards were to be divided by “a close
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board fence, wall or hedge,” as were the closets. “Double closets are too
common, and hence modesty—the crown of womanhood—is not encouraged,”
wrole a Lanark County inspector in 1895 20 At atime when most school boards,
cspecially in rural areas, were struggling to provide adequate school buildings, it
seems unlikely that all the minutiace of properly segregated facilities were given
the attention demanded by some inspectors. The official emphasis on segrega-
tion, however, often had an unfortunate consequence for girls, When the first
(and often the only) gymnagium was builf in a high school, it was designated the
“boys’ gym”; even educators who acknowledged that girls would benefit from
similar facilities rarely proposed sharing as a solution.?! In some respects,
therefore, the provision for separate schoolyards may have benefited girls by
guaraniceing them a private arca of their own. John Millar, Deputy Minister for
Education, alluded to this need in his 1896 book on school management:

It is no harm (o allow girls to “romp” and take abundance of outdoor
recreation, False views of decorum often debar them from play. Every
school yard should have a portion fenced off for the girls, where they
may play bali, lawn tennis, or other games. More physical vigzor, and
less music and painting, would not harm many young women.

Millar’s discussion of games, however, implied that girls could be left to
their own devices; it was mainly the vigorous activities of the boys—cricket,
football, etc.—which required teacher supervision, Similarly, the inspector of
Huron County reported in 1895 that boys in his district played football and
baseball, while the girls amused themselves “with plays and games such as have
been known to children centuries ago.” Both sexes sometimes played baseball
iogether, and, he was pleased to repont, “the boys treat the girls with great
consideration.”  Several inspectors reported similar patterns in their school
districts, with some making the point that girls, as well as boys, were encouraged
to participate in outdoor sporis, including football. Noting that the boys and girls
in many schools played logether, one inspector explained why this was permis-
sible: “Very few large boys go to school. 72

There was some disagreement over the degree of supervision needed in the
schoolyard, ranging from the position that “wildness” must be stopped—"there
should be as much discipline in play as at work™10 the view that “the old
fashioned recess—the wild recess”—was invaluable for “recreating™ children,
mentally as well as 1:)hysic::nlly.2'1 On the guestion of girls’ play, however, most
educators displayed a laissez-faire attitude; claiming, on the one hand, that
spontaneily and wildness were bencficial, they were, nevertheless, content to let
girls indulge in “instinctive” types of play-~*dolls and simulated housekeep-
ing"—which offered minimal opportunity for wildness and physical release.
Moreover, some educators were obviously pleased to note the “natural” tendency
among girls 10 engage in domestic play. The boy, on the other hand, *with his
mechanical contrivances, his frade games, and games of competition,” had more
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potential for wildness and more opportunity, too, to develop muscular coordina-
tion, athletic prowess, independence, and initiative, all of which served as
preparation for adult life in the workplace and the community,

A methods text for teachers co-authored by Toronto inspector James L.
Hughes claimed that love of team play and a competitive spirit developed
spontaneously in adolescent boys, while girls usually lacked these dnves show-
ing mor¢ interest in “games of chance, of cards...and table games. "2 Snmlariy,
aNew York professor, addressing the OEA in 1910, claimed that hurting, fishing,
and playing football were all instinctive in males. Football, based on “a strong
heredity [sic] instinct,” represented “the reproduction of tribal warfare™; if the
brutality were eliminated, he claimed, the resulting game of “civilized warfare”
would have moral value for boys. 2 Clearly, teachers were expected to channel
the “instinctive” play drives of girls and boys into appropriate directions. “Good”
games conformed 1o accepied societal patterns with respect 1o sex-appropriate
behaviour and roles. The methods text, for example, advised teachers to en-
courage girls’ participation in some outdoor activity—*"the milder games of the
boys”—as long as they showed the necessary “injerest and zest,"2

The commonly held notions of innate aggression in males and innate
passivity in females shaped educators’ expectations, as well as having ihe effect
of self-fulfilling prophecy on issues of girls’ physical activity. Without practice,
girls performed less successfully and experienced more fatigue than boys, a
situation which was enirenched by the restrictions placed on their play, and one
which in turn entrenched the existing female frailty myth. Contrary o a universal
goal of education—io develop competence in arcas where students revealed
weaknesses—educators at the tum of the century rarcly viewed girls” low level
of physical competence as the result of lack of opportunity, more often treating
it as an inherent and unchangeable characteristic of the female sex. In marked
conirast, the girl who showed no aptitude for sewing or cooking had abundant
opporiunity for practice and instruction—at home, at school, even in Girl Guides
or YWCA classes. The attention paid to domestic instruction for girls of all
classes was balanced by a corresponding interest in technical education for
working-class boys: bath were intended as vocational training. There was,
howeever, another facet of the physical education question, which, by default,
affected girls: the interests of the ruling class were served by promoting the idea
that, for boys, physical training could best be achieved through military training.
There were isolated references to the value of some aspects of military-type
gymnastics for girls, but the major purpose was, of course, to prepare boys for
the militia, or, if necessary, for conscription.

The question of military drill and cadet training for school-age boys had been
debated in Ontario from Ryerson's time, On one side, it was argued that there
were “none so likely to avoid strife as those who are prepared for it,” while others
believed that values like love and peace should be institied in children.*®
Advocates of apacifist position appeared 10 be in the minority: with the prevailing
emphasis on Canadian nationalism and imperialist ties, opponents of military
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training risked being labelled unpatriotic as well as impractical. The attack on
this position made by James Hughes's brother, Colonel Sam Hughes, M.P., at the
1911 OEA meeting was typical: “Why should any maudlin, sloppy seatimentality
be found prevailing in the land against the military training of the youth?”
Hughes ascribed to military training a long list of benefits which earlier
authorities had attributed to exercise and sporis: the boy thos trained would prove

“nobler-minded, more open-hearted, level-headed, self-reliant and capable.. htq
hands will nol so readily be found stuck in his own or another’s pcckcts
Physical as well as moral cleanliness was instilled through military training,
according to another teacher, who claimed the habig of brushing one’s clothes
was “a useful trait in a boy’s character,”

One of the small group who opposed cadet training in schools was a
preminent Toronto educator and NCWC member, Ada Mary Courtice, who
established a small private girls’ school in Toronto. Courtice stressed the need
for harmonious devclopment of mind and body, proposing, insiead of military
training, a system of physical education for both sexes which incorporated
gymnastics, games, dance, swimming, ctc. As she noted, however, her proposal
was more costly to local boards and the provincial Education Department than
military drill, although it had more far-reaching benefits in terms of physical and
mental health.*® This kind of reasonin g was unlikely to impress the large number
of educators who chose to compromise on this issue, claiming that military
training was not really military training: it was simply physical training which
inspired “military virtue™ and “patriotic spirit.”

Underlying the patriotic rhetoric was a more practical incentive for substitut-
ing military training for physical education: it was cheaper. Since 1898, the
Department of Militia had provided cadets with rifles, bayonets, ammunition, and
belts; as well, it gave summer courses for the High School Cadet Instructor’s
Certificate and offered the services of military instructors in schools. When Sam
Hughes became Minister of Militia in 1912, he extended federal assistance to
include grants 1o each corps, uniform subsidies, summer camps, and additional
military supervision. In 1911, the provisions of the Strathcona Trust entrenched
these programmes, allocating 50% of its funds for military uainln% with the
remainder to be divided between physical waining and rifle shooting.

Despite the ciear sex-differentiation in approaches to physical education,
girls’ programmes were notimmune to the militarism which pervaded boys’ drill.
From 1852 until the carly 1900s, the teaching of physical culture in Ontario
normal and model schools had been conducied by military men. Uniil ihe late
1800s, instructors with military training were also employed Lo teach riding and
calisthenics at several private girls’ schools. ¥R, Houghton’s textbook, Physical
Culture, published in 1886, provided some altematives to the dominant military
cmphasis, although its squad drill component was taken directly from the British
army’s ficld exercise. Calisthenics (which Houghion defined as exercises
without apparatus), light dumb-bell exercises, and drill were 1o be performed by
both sexes; in addition, boys were 10 do siationary rope climbing while girls



214 Historical Studies in Education/Revue d' histoire de I éducation

practiced Indian club swinging. This latter activity, like many other gymnaslic
exercises, appears to have been initially associated with military training,
Houghion, however, recognized its potential value for girls: it provided “splendid
exercise” for the upper part of the body and, performed in the home with piano
accompaniment, could become “another beautiful and agrecable addition to the
happiness of the family circle.” There is no indication that boys were expected
to entertain family members with skills learned in physical culture classes,
although Houghton noted that gymnastic displays, in which both boys and girls
performed, were an important part of the school’s annual entertainment.

With a clear precedent for the linking of physical and military training
established before the turn of the century, the terms of the Strathcona Trust “for
the encouragement of physical and military training in public schools” conformed
to most educators’ expectations of a physical education programme. The Execn-
tive Council of the Trust explained its function in a 1909 report: as well as
promoting the physical and intellectual capabilities of both sexes, the object was
“to bring up the boys to patriotism...cspecial importance is o be attached 10
military drill 3%(:neraily 10 all boys, including rifle shooting for boys capable of
using rifles.”

These pre-war developments in military and physical training did little 0o
improve the status of girls’ physical education in Ontario public schools. The
priority given (o boys’ physical training was already reflected in material ways:
an Education Depariment Circular in 1895, for example, listed twenty iterns of
apparatus recommended for the boys’ gymnasium, and four items for girls, 9 e
provisions of the Militia Depariment and the Strathcona Trust served to per-
petuate and formalize this kind of ineguality in the distribution of {unds and
personnel among male and female students.

Ontario accepted the terms of the trust in 1911, two years after its inception.
Although the programme was administered by a focal commitice in each
province, ils implementation represented considerable loss of provincial
autonomy in educational matters, with a predominantly military styfe of physical
training virtwally ensured. Provincial acceptance provides some indication of the
pervasiveness of a particular brand of patriotism at this time.*® There were men
and women who opposed militarism among school children, but, like Courtice,
they usually expressed their opposition in educational rather than ideological
terms. The outbreak of war, of course, strengthened the argument for prepared-
ness, as illustrated by some of the self-congratulatory statements which sub-
sequently appeared. “Everyone realises mow, even the pacifists, what a
beneficent thing for Canada was the moderate military training given, and the
military enthusiasm engendered by cadet work,” a military man told Ontario
teachers in 1915; educators who concurred with this view included Dr. W.S.
Carter, President of the Canadian Education Association, and Ontario high school
inspectors Wetherell and Houston.*!

Daring the war years, the health and physical fitness of civilians as well as
soldiers came 10 be viewed as national commodities, and educators, like doctors
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and public health workers, stressed the importance of providing for children’s
healthy physical development during their early years. In this respect, the war
had the effect of making it somewhat casier to promote girls’ physical education.
When these issues were debated at the 1917 NCWC meeting, for example, Dr.
Margaret Gordon argued that a comprehensive system of physical fraining,
unlike military training, would reach girls as well as boys, thus proving more
cconomical. The minutes of this NCWC meeting reveal, however, that many
delegates viewed military training as both desirable and necessary: the Victoria
Local Council moved a resolution recommending compulsory military and naval
training for “every boy in Canada capable of receiving it.” Subsequent amend-
ments countered some of the militarism of the original motion, calling instead
for an emphasis on the pl}igsical fitness of school-age girls and boys rather than
on military preparedness,

The opposition to militarism in physical education did not appear to be
clearly divided along cither sex or class lines. A significant proportion of
maternal feminists shared imperialist leanings, participating in organizations like
the Imperial Order of Daughters of the Empire. Religious beliefs played a part,
1o00: Courtice’s Quaker background, for example, accounted for much of her
pacifism. The regularity with which advocates of military training addressed
OEA meetings made the position of that organization clear, while other groups
of educators opposed the Strathcona exercises from the outset. Some of the
delegates at the 1912 American Physical Education Association meeting in
Montreal, for example, were critical of this kind of training for young boys on
the grounds that it failed 1o promote over-all health and physical development
and made physical training a “wooden thing, rather than an enjoyable form of
play.”43 The physical director of Torento Technical School made a similar
criticism of “tiresome,” “listless,” and “lifeless” physical training which followed
the Strathcona system—-lessons totally lacking in recreation or relaxation.**

Notions like play and recreation were not, of course, primary concerns for
Lord Strathcona and the men who formed the Strathcona Executive Council, but
they apparently considered it necessary 1o clarify their position on military
training as early as 1912, when “Amendments to the Syllabus of Physical
Exercises” were published in the annual report, assuring educators that compul-
sory military training was not the desire of the Trust or its founder. The provinces
were simply asked o “encourage” military training “in succession to physical
training...subject always to the 5parcm.f;' consent,” a condition to which earlier
documents made no reference.’

Unlike the military training component, the provision for physical training
in the Strathcona Trust publication, A Syllabus of Physical Exercises for Schools,
had direct implications for girls. This was for the most part areprint of the English
syllabus, based in turn on the Swedish system of gymnastics.46 Unlike
Houghton’s regimen, the exercises required little or no equipment and some could
even be performed in the classroom if necessary. Unlike Houghton's text, too,
the syllabus was distributed free of charge to every school in Canada; this fact,
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together with the versatility of the exercises, ensured that at feast a perfunctory
attempi would be made to conduct some form of physical training in the majority
of schools.

The Strathcona system offered teachers a relatively simple method of satis-
fying Omtario Department of Education requirements for physical training.
Regulations dating from the 1880s required up (o an hour and a half of instruction
in drill, gymnastics, and calisthenics per week for elementary students, with
similar provisions for high school students, if the school had a gymnagium;
legisiation in 1909 made collegiate status for high schools contingent npon the
provision of a gymnasium.47 Another incentive, as James Hughes, Ontario
Secretary of the Trust, reminded inspectors, was the awarding of amounis of
money 1o cach inspectoral district holding competitions in physical training,
military drill, and/or rifle shooting, Compileting the monopoly of the Strathcona
system, the Militia Department, together with the University of Toronto, from
1913 on offered free surnmer-school courses for certification in physical culture
10 qualificd teachers. Practical work for men in the course included a heavy
military component, and both men and women were required 1o practise Strath-
cona exercises. Students of the Toronto Normal School too, used A Syllabus of
Physical Exercises as their major reference book. ¥

There was only one other option for teachers secking physical education
instruction: from 1907 to 1941, a private college for high school graduates, the
Margaret Eaton School (of Literature and Expression) offered women training in
physical culture, fiterature, or dramatic art as preparation for teaching in these
ficlds. The philosophy of the school was expressed by its founding principal,
Emma Scott Raff, who believed that “head, hand and heart should be wrained at
the same time.” The curriculum, therefore, included English literature, lan-
guages, physical culture, elocution, and dramatic art. Most members of the
faculty were women, and instructors in physical education included several
graduates of American schools of physical education.

Although the existence of a teacher-training institution predominantly for
women was polentially a progressive step towards promoting women’s sport and
physical activity in Ontario, there is little 1o suggest that faculty or graduates saw
this as a primary function of the school. As well as the preoccupation with
“personal culture” (or “truc womanhood™) common to most women’s colleges,
the school’s strong connections with Toronto's upper-middle-class establishment
in its early years goaranteed a high degree of conservatism. The school’s first
permanent butlding was totally financed by Toronto businessman Timothy Eaton,
and the Board of Directors (1906-1925) included five members of the Eaton
family, Chancellor Burwash of the University of Toronto, and Mrs, Burwash; the
Advisory Council included Dr. O. Withrow, and Mrs. F.I1. Torrington, who was
also president of the NCWC Toronto Chapter, Nor were the roles of these men
and women limited to administrative or advisory functions: Mrs. Torrington
taught music at the school for one year, while Mrs, Burwash presented a course
on “Aims and Ideals for Physical, Mental and Spiritual Development.” During
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the war years, Mrs. Timothy Eaton gave readings from modern drama to entertain
the staff and students engéaged in their Friday afternoon “patriotic work” of
knitting for the war effort.”?

In this respect, Margaret Eaton students were exposed to the same
patriotic/military ¢thos which pervaded Ontario schools during the war years, In
addition to the supportive functions, one private-school principal, Ellen Knox of
Havergal College, alluded to a more active role for young women in the defence
of their country: just as “the victories of Flanders were won on the playing ficlds
of great schools,...the women won their triumphs of daring and endurance ‘Where
the bails fly fast in summer/And the whispering elm trees grow.”’51 The nature
of these “triumphs” was not revealed, but they were clearly occasioned by the
extraordinary circumstances of the war, since daring and endurance were rarely
viewed as qualities appropriate to women.

Knox was not the only woman 1o state views like this: in 1915, Helen Merrill,
Secretary of the United Empire Loyalists’ Association, expressed the hope that
“both boys and girls at a suitable age train as cadets, if, largely, only 1o cultivate
obedience, order and physical benefit, and if girls form no more menacing corps
than broom brigades.”5 Clearly, the military emphasis and sex-differentiation
of the Strathcona programme would have satisfied Merrill’s requirements,
During the war years, too, there was increased interest in shooting: girls’ rifle
clubs had been cstablished in some Ontario high schools before the war and
Canadian competition was introduced in 1914, The war was, no doubt, a major
factor in legitimizing an activity traditionally viewed as male and supervised by
male instructors. Interest waned in the 1920s, and by 1932 no clubs were
epcrating.5 3

The militarism of the Strathcona programme, together with the unequal
distribution of funds, instructors, and material resources, resulted in minimal
benefits to girls” physical education; in fact, the programme permitted the
reduction of girls” activities to joyless, formal calisthenics. Boys’ programmes
suffered, to: the military component served class interests by promoting
obedience, promptness, and respect in working-class boys, who were thus well
prepared for their future roles as uncomplaining workers or soldiers. It was from
the ranks of private school and university cadet corps that officers and employers
were recruited.

Most educators avoided making judgements which might be consirued as
unpatriotic in reference to the military components of the Strathcona programme,
with the resuit that the sex incqualities which it perpetuated were, for the most
part, immune to criticism. A debate did develop, however, over the relative
merits of spontaneous play and formal drill, and the validity of Herbert Spencer’s
claim that “formal exercises can never supply the place of those prompted by
nature.” Spencer had made this stalement in the context of girls’ physical
education. It was futile, he claimed, to try “t0 remedy the evils of one artificiality”
(aschool programme which forbade girls’ “romping” play) by imposing “another
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artificiality” (formal gymnastics); moreover, pleasurable activity yielded benefits
which were lacking in formal, monotonous exercises.

Different definitions of work and play were, in part, responsible for the
debate over the formality of Strathcona exercises. The preface to the Syflabus
identificd its aims as physical and educational; physical effects included nutritive,
corrective, and developmental; educational effects were related to character
development, whereby “the child unconsciously acquires habits of discipline and
order, and learns to respond cheerfully and promptly to the word of command.”®
There was a marked similarity between this kind of statement and the popular
rationales for military training: a Dundas principal, for exampie, explained that
military drill “gives a promptness of obedience and action that can be secured in
no other way...there is a healthy desire created to be sharp and prompt in
performance.” The element of control was clearly present in both kinds of
training, and, as this principal concluded, if drill was good for boys, it must be
good for girls, 100.

Clearly, the desired educational effect reguired planning and supervision:
both Houghton’s test and the Strathcona Syllabus specified that the mind as well
as the body must be engaged, a prerequisite which few teachers considered
satisfied bér children’s wild spontancous play, or even by team games played
outdoors.®® The Syllabus distinguished, too, between physical training and
simple “recreative” activities, like running on the spot, to be performed between
classes for physical release. What was done in the actual drill period was “work™:
teachers were advised not to “r%%ard the physical training lesson as a complete
relaxation from school studies.”™” An unfortunate result, however, as a Toronto
teacher observed, was the tendency for students, faced with Strathcona exercises
requiring “close attention and concentration,” to excuse themselves from the
class, or 1o exert themselves only minimally.

These kinds of problems were addressed by Wetherell, who used the oppor-
{unity provided by his annual report to wage an intermittent battie against Herbert
Spencer and teachers who subscribed to the latler’s “false doctrines.” His 1912
report, for example, included a page of comments from a high school principal
and former OEA President, Mr. Steele, to support these views. Stecle, like many
of his contemporaries in education and medicine, stressed the health benefits and
the corrective functions of calisthenics and gymnastics, noting that they also
served to improve order in classrooms and to promote esprit de corps, while not
requiring “costly apparalus.”61 The expense was, of course, an important con-
sideration ata time when many parents and trustees still regarded physical activity
as a “fad” peripheral to the major functions of the school. In this climate, it is
understandable that a programme like the Strathcona exercises, which incurred
minimal cost and qualified as “cducative,” not simply “recreative,” had its
SUPpPOFters.

A 1913 regulation which allowed principals to replace up to half the
physical-culture time by sports and games revealed that Wetherell's and Steele’s
views were not universal: some principals scheduled sports and games for the
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spring and fall months, leaving winter for indoor exercises, a sensible sokution in
view of Ontario’s weather. Wetherell accused these men of failing to understand
the need for regular exercises all year round. He advised those who judged an
activity’s merits in terms of pupils’ “happiness,” as Spencer proposed, to consider
the “joyous alacrity” shown by students in “well-conducted classes™; in other
words, inferior teaching, not any shoricomings of the exercise course itself, was
responsible for students’ disinterest.5? Morcover, when the course was defined
as work, not play, the lack of “joyous alacrity” was neither noteworthy nor
alarming; the preface to the Syllabus, for example, made it clear that while
activities like games and dancing might promote “a certain degree of exhilara-
tion,” the primary emphasis was not on enjoyment.

The Strathcona Syllabus recommended folk dancing for female students, on
the grounds that it was “far more suited to girls than many of the exerciscs
borrowed from the boys,” as long as “boisterous and uncontroficd movements”
were avoided. Jean Somers, calisthenics instructor at the Toronte Normal
School, was less restrained on the question of dancing when she 10ld teachers at
the 1914 OEA meeting of the “sheer joy” which adults and children, male or
female, could derive from folk dancing. Ballroom dancing, however, was nol
considered so desirable; this kind of dancing, the Syllabus stated, was not to be
faughtin schools.®* The term “dancing” had unfavourable connotations in some
circles: at the 1917 NCWC meeting, for example, there was some reluctance to
name dancing as one of the recreational activities for young women which
churches should be urged to undertake.5

Although sex-differentiation was well established in physical education by
the pre-war years, the resulting disadvantages 10 girls were more a function of
neglect than of attention to their alleged special needs, The Syllabus made
passing reference to the female teacher’s responsibility to instruct older girls on
maiters of dress and “personal hygiene” (probably a reference to menstruation),
and to demonstrate, by example, the benefits of wearing simple, loose-fitting
clothing during physical-training classes.” While private schools were able 1o
insiston regulation uniforms for gymnasium work, public schools appear 10 have
been less successful; in 1919, one high school inspector noted that only “a few
schools™ in his district had a uniform dress for girls.67

We have seen how physical-education opportunities for girls during this
period were limited as much by educators’ benign neglect as by their active
intervention. In terms of teaching personnel, equipment, and funds, boys’ sport
and physical-cducation programmes in public schools took precedence over
girls’, and while private-school girls did not face this kind of competition for
scarce resources, the restrictive climate of an institution intent on producing
“ladies” probably out-weighed this advaniage. The effects of these prioritics
were evident, too, when external organizations such as the Strathcona Trust
assumed a role in designing and funding school physical-education programmes.
The popular view that boys required stricter discipline and supervision than girls,
and the subsequent attention paid to their physical and military training in the
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schools, were not, of course, the best pedagogical bases for a physical-education
programme, but the notion that team games built (male) character at least
guaranteed that boys’ activities extended beyond mandatory drill and calis-
thenics. Although some progressive educators were calling for an end to the
female frailty myth, physical education and sport continued to be sites of training
in sex-appropriate behaviour,
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