“Labouting in a Great Cause™ Marcus Child
as Pioneer School Inspector in Lower
Canada’s Hastern Townships, 1852-59

J1. Little

In 1838, charged with examining the educational system for the Durham com-
mission, Arthur Buller insisted that school reform would be useless without “an
active and honest inspection.”’ Bruce Curtis has likewise argued that the know-
ledge collected by inspectors “was an inevitable precondition to state educational
administration, for no state agency could govern schools about which it knew
nothing,”* Apare from Curtis’s own book on the early inspectors in Upper
Canada,” however, this remains a rather neglected topic in Canadian education
history. The only detailed study of inspectors in Lower Canada/ Québecis an in-
house publication from 1951, though Andrée Dufour’s recent book on school
reform inchudes 2 useful overview of the inspectors’ role and impact in the
1850s.* She begins in 1852, roughly when Curtis’s study ends, simply because
there were no true school inspectors in Lower Canada before that date.

Since school reform was in train before the first inspectors were appointed
in Lower Canada, one wonders how crucia] a role these government-appolnted
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officials played in state-formation.’ Even though Lower Canada’s inspectors
represented a more centralized authority than the locally-appointed superinten-
dents of Upper Canada, Dufour argues they served not only as agents of the state
but of the local communities as well.® Curtis also rejects the top-down social-
control perspective, though he blurs the distinction between state and commu-
nity, Echoing historical sociclogist Philip Abrams, he argues the state has never
been a distinct object at all, but rather a system of “incoherent and contested
initiatives for political subjection” by certain groups and classes over others.”
Aside from the danger that the state thereby becomes everything and nothing at
the same time, this interpretation robs the masses of any agency except resistance
and assumes that state institutions have had no popular legitimacy.®

A full examination of these complex issues would require 2 detailled com-
munity study, but the following paper attempts to shed some light on them by
focussing on the reports of pioncer school inspector Marcus Child. The aim will
be firsdly to understand how significant a role he played in the school reform
process of his district, and secondly to identify the driving force behind his
inspectoral activity. The evidence suggests that as an inspector Child did prove
to be an effective government agent whose vision for the school system matched
that of the central authorities. Most local communities in the Bastezn Townships
had quickly adapted to the main thrust of the school reforms, but Child was
anxious to make them conform to a more rule-bound system than many school
commissioners and teachers apparently felt was necessary, or practicable. Child's
methods were largely persuasive rather than coercive, but such an approach only
added to his effectiveness in instilling the values of a modern self-regulated state.

Curtis has referred to this education process as placing the population in a
state of tutelage,” but such a phrase suggests indoctrination more than enlighten-
ment and Child's liberal politics and evangelical religion made him sympathetic
to individual freedom. As a member of the rising petite bourgeoste, he aimed to

*Dufour’s Teus a Pécols stresses the importance of the foundanons established in the
182636 period.
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;’3)2 {Montreal and Kingston: MeGill-Queen’s University Press, 1997).
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temper the excesses of an increasingly liberal society with a strong sense of moral
values and civic responsibility.'” From Foucault’s perspective, the state became
less “relevant’” as liberal reformers like Child moved beyond the eighteenth-
centuty preoccupation with police and discipline (never a strong preoccupation
in the largely-rural Eastern Townships) to a concern with “how people are
governed in liberal democratic regimes in ways which respect their freedom and
autonomy.”"

Itis not entirely clear why the government waited so long before appointing
school inspectors in Lower Canada, but there was obvicusly a greater resistance
than in Upper Canada to delegation of authority to the local level. The 1841
Common School Act had originally provided for district boards of examiners
who would act as a paid inspectorate, and provision was apparently made for
county supetintendents in the Lower Canadian school bill for 1847, but it failed
to pass.”” Superintendent of Education Jean-Baptiste Meilleur suggested he
wished to economize, his 1849 annua) report emphasizing how important it was
for “all friends of the cause, above all the Clergy, the Visitors, and School Com-
missioners,” to keep a watchful eye on the local schools in otder to avoid the
costs involved in appointing “stipendiaries.”™ Despite Meilleur’s prompting,
deputies, magistrates, militia officers, and other official school visitors had little
incentive o1 obligation to act as state agents because their mandate was not
cleatly defined by law. School commissioners were ofter: themselves too pooly
educated to intetfere in the classroom.™

The 1849 outbreak of anti-school reform violence known as the Guerre des
[iteignoirs spurred one prominent critic to charge that Meilleur

n’est autre chose qu'une machine 3 payer et 4 ensegistrer des rapports et recus.

Quant 4 son autorité, A son droit de surveillance, ils sont nuls, ou plutdtil n’en

posséde céellement pas. '

Conceding he could not be everywhere at once, in 1850 Meilleur recommended
appointment of a deputy superintendent to act as an itinerant assistant, gathering
statistics, examining accounts, and investigating complaints. Such a tagk would

""This interpretation is similas to that of Jean-Pierre Charand, “ Le réseau denseigne-
ment public bas-canadien, 18411867, une institution de Uétat lilséral,” Remwe d'bistoire de
P mérigue frangaise, 40 (1987): 505--36,

Hurds, “Working Past,” 14.

BCurts, “The State of Tutelage,” 36; J. Anderson to E. Hale, Melbourne, july 23,
1847, Hale Papers, McCord Museum.

“Circular no. 12, 4 June 1849, Journals of the Lagésiative Assensbly of Canada [heceafter
Jd), vol. 9 (1850), Appendix U.

ufour, Tous i licsle, 195-6.

T, Crémazie to Jus. Cauchon, April 29, 1851, LaFontaine Papers, MG24 B14,
National Archives of Canada.
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obviously be impossibie for one man, and, in 1851, Meilleur finally suggested the
establishment of a coxps of school inspectors.'

He explained later that he had been hesitant to follow Upper Canada’s
example because of his desire that people take charge of their own school
system, and his wish to channel as much money as possible to the schools.'” This
seems disingenuous since Lower Canada’s inspectors were appointed by the
provincizl government, not by county councils as in Upper Canada. They were
also responsible for latge territories, whereas Upper Canada’s supervisors had
been decentralized to the county or township leve! by 1850." Meilleur did
envisage the centralized system as a temporary expedient undl municipal govern-
ment began operating effectively in Lower Canada,”” but he was reluctant to
weaken the control he wiclded as superintendent. Hven though the muaicipal
reform bill of 1855 was a major step towards establishing an effective system of
local government, giving Lower Canadian municipalities the powers acquited by
their Upper Canadian counterparts in 1849,% the inspector system remained
unchanged.

Meilienr was not alone in envisaging inspectors as a valuable arm of
centralized authorty. The 1853 Sicotte inquity recommended fewer inspectors
operating on a4 more professional full-dme basis, enjoving more powers and
higher salaries.” Meilleur argued against reducing the number of inspectors but
favoured giving them powers that included fiting incompetent or mmoral
teachers and withholding subsidies from school municipahties that released
teachers without his or the inspector’s authorization.” Apparently neither the
Sicotte nor the Meilleur proposals succeeded, for the government’s chief concern

Mac,vol. 11 {1852-353%), Appendix JJ; Andeé Labarrére-Paulé, Les institutenrs laigues
au Canada Frangais, 18361900 (Québec: Les Presses de PUniversité Laval, 1965), 145-6.
The principal clauses of the inspectors’ bill can be found in Filrean and Allard, Un siécke
an seruice, vol. 1, 16~17,

YEilteau and Allard, Un sidcle an service, vol. 1, 15.

WCurtis, Trwe Govermment, 99-100, Marcus Child supposted appointment by central
government rather than municipalities “in order to ensure truthful reports, as free from
any bias as possible.” Child to J.B. Meilleur, Stanstead Plain, Jan. 16, 1852, no. 93, Lettres
Regues [hereafter LR], £13, Archives Nationales du Québec a Québec [hereafter ANQG]

"Tn his letter to Provincial Secretary AN. Morin in 1853, Meilleur suggests the
inspectorate itself would be temporary, but he probably intended a later introduction of
the more decentralized Upper Canadian system. He also recommended a maximum of
one hundred schools per inspector, Filteau and Allaxd, Un siddle de service, vol. 1, 65-7,

MSee ] 1. Little, “Colonization and Municipal Reform in Canada Hast,” Fistorrs sociale—
Sodal History, 14 (1981): 92121,

HEilteau and Allard, Un sicie de service, vol. 1, 67-8.

2Dafour, Tons @ Fécole, 207.
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remained the limitation of school expenditures, which declined from 15 percent
of the provincial budget in 1831 to 7 percent in 18522

In 1862 the Macdonald-Sicotte ministry suggested further economizing,
cither by amalgamating inspection districts or by adopting Upper Canada’s
municipally-based system. Meilieur’s successor P.-J.-O. Chauveau objected to the
latter, claiming the oaly suitable candidates for the position of local inspector
would be teachers or dergy. Though members of both professions were
appointed local superintendents in Upper Canada, Chauveau argued that teachers
would be disqualified due to conflict of interest, and bishops would forbid
Catholic priests from work closely tied to controversial state poticies.” Curiously
enough, Chauveau failed to mention village notables, who generally supported
the state duting the Guerre des Eiteignoirs in 1849-50. Perhaps he was wortied
bitter local divisions caused by this campaign of resistance to school reform
would threaten the popular legitimacy of localiy-based state officials.

Although there was enthusiasm for schoot reform in the American-settled
section of the Eastern Townships, hostility to compulsory taxes was as marked
as in the seigneuries. When the abortive school bill of 1843 was intzoduced, the
Massachusetts-born Stanstead MI.A, Marcus Child, opposed its provision for
such asscssments:

Compulsion is not agreeable in any thing — not even a good one, and therefore

— 1 defended the District of Sherbrooke from the imputation that such a

provision in the law would cast upon us - We did not deserve it — we supported

our schools from the settlement of the county in 1795 to the year 1829 — without

any aid from the Gov.t and from 1829 to 1836 we felt very grateful for public

aid, which we received from the Prov.] Legislatare. [Alnd our habits of attention

to schools, that we brot [sic] with us to the country, — had found us in a situation

to receive the greatest benefit from that 4id — and our schools were established

- and hence the money granted could be at once, and well expended,®

Thirce years later, as chair of the Stanstead Township school commission.
Child informed Meilleur of opposition to assessments imposed under the new

#Tbid., 206.

HPilteau and Allacd, Un sidcie de service, vol. 1, 75 In 1861 44 percent of Upper
Canada’s local supesintendents were cledics, and there was also 2 small number of
teackers. Houston and Prentice, Schoofing and Schodars, 146. Five of the original twenty-
three inspectors in Lower Canada had been teachers, but they clearly could not fill both
functions at once given the large size of the territories they had to cover,

FSee Wendie Nelson, “The ‘Guerre des Eteignoirs” School Reform and Popular
Resistance in Lower Canada, 1841-1850" (MA thesis, Simon Fraser University, 1989).
The resistance was not entirely dead by 1852, or even later. Filteau and Allard, Un sidee
de service, vol, 1, 34-5.

®Chitd to Lydia Child, Leg. Ass., Nov. 24, 1843, from .1, Little, ed., The Chitd Letters:
Prbitc and Private Life in & Canadian Merchant-Politician’s Family, 1841—1845 (Montreal and
Kingston: McGill-Queen’s University Press, 1998), 119-20.
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school bill. He asked whether “in accordance to their feelings & habits (which
do them honor),” voluntary contributions could continue to qualify the school
district for provincial grants. Meilleur would not compromise.” Though
“voluntaryism’ lay at the root of the evangelical belief system and social outdook
shared by Child as 2 Methodist with most American-descended residents of the
Fastern Townships,®™ Stanstead, like its neighbouring townships, eventually ac-
commodated itself to the new systern. Child himself was appointed the St Francis
District’s first school inspector in 1852.

Child had requested the position not for himself but for Lewis Sleeper, whoe
was teaching English, French, and Mathematics in Québec. Careful to note that
Sleeper was a native of the area, Child failed to mention he was also his son-in-
law.® In choosing Child, instead, the government had presumably decided that
a man ot mote maturity and expetience was needed. Likewise, Dr Rotus
Parmelee, the appointee for the area ta the west of the St Francis District, was
a relatively advanced forty-nine years of age.* Child himself was an old Reform
wat-horse who represented Stanstead for much of the period from 1829 to 1844,
but had tarnished his liberal credentials somewhat by supporting Metcalfe in a
desperate attempt to hold onto his seat in the 1844 election.” On the other hand,
he had filled the breach for the government in the election of 1851, at a time
when much of the county was embittered by the route chosen for the St
Lawrence and Atlantic Radway.™ Child’s inspectorship may therefore have been
largely a reward for past services. Meilleur later complained that one-third of the
men chosen weze not on his list but selected for patronage considerations.” On
the other hand, Child’s political influence was obvicusly now spent, and no one
in the region had more experience as a schoo! promeoter.

ZChitd 1o J-B. Meilleur [henceforth “Child to Meilleur”], Stanstead, Aug. 17, 1846,
no. 989, LR, 113; ].B. Meilleur to M. Child, Aug. 21, 1846, no. 434, art. 105, LE, 113,
ANQQ.

*for a brief history of the setdement of the Townships, see ).L Little, Ethwo-Cultnral
Trausition and Regfonal Identity in the Eastern Townships of Qnébec (Ottawa: Canadian Historical
Association, 1989).

*Child to Meilleur, Jan. 16, 1852, no. 93, LI, 113, ANQQ. On Child’s family life, see
Little, Chitd Letters, 30--8.

itele, State and Society, 233. In Upper Canada, twenty-two of the thirty-three
inspectors for whom we have information were between thirty-two and fifty years of age
when appointed between 1844 and 1850, Curtis, Trwe Government, 113.

MOn Chitd’s political career, see Littie, Child Latters, 10-30.

Litte, State and 5. ocdely, 45.

Piltean and Altard, Un siécte de service, vol. 1, 19-20; Labarcére-Paulé, Les institutenrs
laignes, 146,
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Child became the solitary merchant in a an almost exclusively liberal
professional group of inspectors,” but he had served as a school visitor almost
without interruption since 1815, approximately three years after his arrival in
Stanstead from the United States. In 1822 he had become 2 trustee for the local
school sponsored by the Royal Institution for the Advancement of Learning,
and, shortly after his clection to the Legislative Assembly in 1829, he acquired a
grant to found Stanstead Seminary and Chatleston Academy—the first two
schools in the Eastern Townships to offer an education at the secondary level.
During the 1830s Child was a trustee as well as secretary of the Methodist-
controlled seminary (today’s Stanstead College), and in 1834 was appointed to
the Assembly’s Permanent Committee on Education and Schools. In 1841 he
was a member of the education committee that introduced the first fundamental
reform of the post-Rebellion era, including the matching-grants system.™ Finally,
as noted above, Child served as chair of the Stanstead Township school commis-
sica during the mid-fordes.

As inspector, the former MLA found himself responsible for a tertitory en-
compassing much of the Eastern Townships region {see map).* The ninetcen
townships he listed in 1852 included 207 elementary schools, two model schools,
six independent schools, and seven academies and calleges. Meilleur’s instruc-
tions to inspectors were as comprehensive as they were impractical. They speci-
fied that inspectors should visit al} schools in their districts every three months,
recording the number, age, and proficiency of studeats, as well as the gender,
age, literary qualifications, marital status, and morality of teachers. They were 1o
describe the branches of instruction taught, the methods and books used, the
number of independent schools, the number of school-age children in each
schoo! district, and the manner in which school moneys were divided among the
districts. Inspectors were also to examine the daily journal of every teacher, the
interior arrangement of each school house, the assessment roll in each municipal-
ity, and the account book of each secretary-treasurer.

The emphasis was therefore, as Curtis suggests, on the information-gathering
function of the inspectors, though they wete too few in number to provide more
than rudimentary statistics. Their duties also included examining and issuing
temporary certificates to male teachers who had not yet appeared before one of
the boards of examiners; specifying school lands suitable for horticultuge and re-
commending the planting of fruit and forest trees where possible; mediating
cases obstructing the working of the school Jaws; settling disputes among com-

Hiltean and Allard, Un sidcke de servies, vol. 1, 20-1.

L ittie, Chifd Letters, 10; Child to Meilleur, Jan. 15, 1852, no. 93; Jan. 16, 1854, no.
115, LR, E13, ANQQ.

%A the map shows, the boundaries of this district extended somewhat beyond those
of the St Francis Judicial District.
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mussicners, teachers, and parents; and do “their utmost to render the law popular
mn endeavouring to show the people the great advantages they cannot fail to
derive from it.”* Fulfilling these obligations for such a large number of widely-
dispersed institutions, with 7,400 students by 1853, would have taxed the
strength of even a young man; Child was sixty-one years of age and in failing
health.

It was not for the salary that Child became an inspector. He had long been
a modestly successful merchant, then boosted his materdal fortunes in the mud-
1840s by shifting his business activity and eventually his residence from the
stagnating village of Stanstead to the promising industrial site of Coaticook.” As
inspector, he would plead constantly for a raise largely because, after his con-
siderable expenses, he was left with “less than 2 common labourer’s wages.”"

Rather than being attracted by the relatively meagre emolument attached o
this position, Child possessed to some degree all the social characteristics Curtis
has identfied for his Upper Canadian counterparts: “far-above-average wealth,
direct access to the means of production, advanced education, extensive actvity
in the state system and in the religious sphere.”! Although the railroad was only
beginning to intensify market-oriented producton and industrialization in the
Fastern Townships, this region could hardly be immune from “the consequences
for social order and individual character of the intensified development of
commuodity production and exchange.”” Curtis claims school reformers weze
motvated by “a concern and desire to colonize civil society with a particular

Mnstructions to inspecters, 1.4C, vol, 11 (1852-3), Appendix J]. Meilleur condnued
to provide detailled instructions and advice in the ensuing years. See, for example, circular
no. §, June 3, 1853; no. 9, June 22, 1854; no. 10, Dec. 18, 1854, 1.4¢, vol, 13 (1854-5),
Appendix B.

Rty tansiead Jonrmal clipping, in Child 1o Meilleur, January 20, no. 149, LR, 113, ANQQ.
In 1853 Meilleur informed the inspectors that they need submit statistical tables only once
every six moaths, though their other two reports were to include a recapitulation, “show-
ing in a clear and precise manner the state of education” in cach of their school muni-
cipalities, Circular no. 8, June 3, 1853, jL-¢, vol. 13 (1854-5), Appendix B. Child
attempted to visit every school only once during each of the two yeardy terms, simply
mspecting the school commissions’ records for the other two quasterly reports. Child
Meilleur, July 18, 1854, no, 1077, LR, 1113, ANQQ.

On Child’s business career, sce Little, Child Letters, 5-10.

OChild to Meilleur, July 18, 1854, no. 1077, LR, 113, ANQQ. The salary, at the end of
Child’s tenure, was $800 with no provision for expenses, This was the maximurm allotted
in Canada East outside Montreal, Québec, and the sprawling district of Gaspé-Bona-
veature. P.J.O. Chauveau to Henry Hubbard, Montrea, no. 735, Dee, 27, 1859, LR, 113,
ANQQ; Filteau and Allard, Ur siécfe de service, vol. 1, 18-19.

MCurtis, Trwe Gosernment, 123,

3 ruce Curtis, “Policing Pedagogical Space: “Voluntary” School Reform and Moral
Reguladon,” Canadian Journal of Sosiology, 13, no. 3 (1988): 291.
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bourgeois culture”—in other words, “to remake the habits, attitudes, beliefs and
passtimes of workers, farmers and the Yower orders™ into those of the bour-
geoisie.” Child certainly had this motivation. But while Curtis interprets the
desire to instill industriousness, order, and Christian morality in the general
population as the subjection of one class by another, Child saw his mission as an
uplifting one in which the worst excesses of capitalism would be mitigated by
instilling Christian and social values, and the younger generation become equip-
ped to succeed in an increasingly competitive world.

LOCAL OPPOSITION

Although state-formation theorists argue that school teforms were mposed by
bourgeois reformers on an unwilling population, the fact is that the basic values
of the schoo! promoters were widely shared by what was still essentially a
population of independent producers. ™ The American-descended population of
the Eastern Townships had objected to compulsory school taxes during the mid-
1840s, but this organized opposition evaporated once informal accommodations
were made to the principle of local control.™ By 1854 Child could report that
“[iln some school districts the inhabitants have made extraordinary efforts to
raise additional funds to pay better teachers, which have been crowned with
success.”™ But thete remained individuals either unable or unwilling to pay their
assessments. In reporting the arrest of two men for burning down a school in
Stanstead Township in 1855, Child even suggested that because fires were gen-
erally assumed accidental, such acts were “more frequently committed than we
are generally aware of,” a suspicion shared in Upper Canada.” He reported also
some resistance on the part of the moze affluent to the higher schoo? taxes per-
mitted by the proviace in 1856.%

One of Child’s assets as an agent of school reform was his paralle! role as
justice of the peace, a position all school inspectors held ex-officio.™ Already an
active magistrate for many years, Child was able not ouly to investigate incidents
of active resistance, such as the above-mentioned arson case, but also 10 sit in

‘13C11rrj5, “Representation and State Formation,” 79; Curts, “Mapping the Social,” 59.

HSee RDD. Gidney and D.A. Laws, “Who Ran the $chools? Local Influence on
Bducation Policy in Nineteenth Century Ontario,” Omtario History, 72, no. 3 (1 980):
131-43. _

#See J.1. Little, “School Reform and Community Control in the 1840s: A Case Study
from the Fastern Townships,” Flistorical Studies in Education, 9 {1997): 152-64.

BILAC, vol. 13 (1854-5), Appendix B.

Child 1o Meiteur, May 9, 1855, no. 911, LR, 1113, ANQQ; Houston and Prentice,
Scheoling and Schotars, 210.

"Dufour, Teus d léls, 181,

Pltitean and Allecd, Un siicle de service, vol. 1,17,
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Marcus Child’s Inspection District
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judgment over recalcitrant taxpayers. The independence of justices of the peace
from local pressures should not however be exaggerated.” Child shared his
authority with other justices in the court of quarter sessions, and he felt
frustrated by one influential member’s hostility to the new school system. He
wrote to Meilleur in January 1853 that this “opposer” had followed him in order
to defend several suits for the recovery of school rates, “and I am sotry to say
that he found so much sympathy with four magistrates, who were present, as to
get the actions dismissed.” In a neighbouring township where the person in
question was not in attendance, three of the same justices supported Child’s
position against the defendants in similar cases. Child wished his nemesis im-
peached on grounds that he opposed the school acts, having declared that his
children wete being educated in Vermont because the Lower Canadian system
was “French’ [..] & not English-& he would not make Frenchmen of his
children.” The chief difficulty was to find people willing to sign an affidavit
against the offending magistrate due to fear of “injuring their prospects of
business.” Child himself did not wish the document to be i his own handwrit-
'ﬂ}g"%]

There is no further mention of the obstructionist magistrate in Child’s cor-
respondence, but he did occasionally refer to a general sense that the school laws
wete “framed to mect the wants of French Canadians—and not in accordance
with the views of the people of the Towns) ips.”** Child thought nevertheless
that “‘all the sins of omission & commission™ by commissioners, visitors, parents,
and teachers were blamed unfaitly on the school law, and that its principles,
“after existing so long,” could not be safely changed. He recommended only that
the commissioners’ power be reduced, and that the mspector, “whose power to
do good is chiefly persnasive [..] ought to have a negative to prevent abuses, when
they turn up under his Inspection.”’ By 1855 he could report that

wherever difficultics have vafortunately arisen, they have been successfuily

removed, and are being so; and the aagry feelings which too frequently atrend

them have been allayed, and harmony and good will restored in due time.
In short, Child’s coercive powers helped in pursuing recalcitrant taxpayers, but
in promoting school reform he had to rely upon his powers of persuasion.

¥See Susan Lewthwaite, “Viclence, Law and Community in Rural Upper Canada,”
in Jim Phillips, Tirz Loo, and Susan Lewthwaite, eds., Essaps in the History of Canadian Layw,
vol. 5, Crime and Cripiinal Justice {Toronto: The Osgoode Society, 1994),

Child to Meilleur, Jan. 20, 1853, no. 158, Lk, 1113, ANQQ.

*Child to Meilleur, Jan. 19, 1854, no. 221, LR, B13, ANQQ.

BChild 1o Meilleur, July 18, 1854, no. 1077, LR, 113, ANQQ. See also his report of 16
April 1853 in Ji4C, 11 (1852--3), Appendix j].

HI.AC, 14 (1856), Appendix 16.
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SCHOOL COMMISSIONERS

Curtis has argued it would be fruitless to search for opposition to the schooi-
reform project among school commissioners because “[iJt seems improbable in
principle that groups and bodies constituted by the state will unambiguously
oppose their own conditions of existence,”* This argument assumes much about
the status of tempotrary unpaid service on a township school commission, and
ignores the fact that election to such a body would be an obvious strategy to sub-
vert unpopular state initiatives. Child’s recommendation that the school com-
missioners’ powers be reduced suggests that, in his district, these locally-clected
officials did not constitute a modernizing elite which quickly collaborated with
the state in promoting its schooling objectives, as recently suggested by Jean-
Pierre Charland for Lower Canada as a whole.™

Nor was this image noticeable in the report of the Sicotte Commission of
1853, which found only half of Lower Canada’s 1,025 commissioners ta be
literate. Filtean and Allard suggest thatin the province as a whole the clergy were
the only local notables to co-operate wholeheartedly with the inspectors,” and,
in the Missisquoi District, Inspector Parmelee agreed with Child that the school
commissioners were the chief weakness in the system. While those in older
American-settled school districts were not hampered by illiteracy, they generally
ignoted Meilleur’s advice that it was “better to have fewer Schools, and have
them good,” even if this meant that children residing at a distance would be
unable to attend as frequently or for as long a period of time.™ Families simply
remained too protective of their neighbourhood schools to tolerate such an elitist
policy.

Parmelee reported that many municipal school commissions had transferred
to local school managers, or to the commissioner who lived closest to each
school, the task of hiring teachers and collecting fees to make up shortfalls in
taxes. Even where the required tax was levied, collection and disbursement wese
carried out at the individual schoo! level rather than passing through the hands
of the secretary-treasurer: “Thus, the Commissioners, in their corporate capacity,
throw the responsibility upon the Commissioness, in their individual capacity, ar
upon the local Managers, as the case may be.” More studies will be required to
determine how long this practice continued and how pervasive it was, but

Bucts, “Policiag Pedagogical Space,” 293,

ean-Pierre Chadand, “L bistoire de Péducation au Québec. Regard sur la produc
tion récente,” Revwe d'histoire de {'Amérigue frangaise, 50 (1997): 613-14.

hilteaw and Allard, Un sétcfe de servive, vol. 1, 39.

¥ nstructions o inspectors, JI4C, 11 (18523}, Appendix JJ.

5‘)Rep0:ts of R. Parmelee, inspector, July 21, 1852, March 10, 1853, Jiac, 11
(1852-3), Appendix J].
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research has shown that entrenched localism continued 1o bedevil the Catholic
schools inspector for the St Francis District as late as the 1870s.%

Dufour notes that school commissioners in Lower Canada generally
welcomed inspectors’ visits during the 1850s as refief from their own school visit-
ation duties,” and Child’s reports do not indicate he faced opposition from the
commissioners. [e complained, on the other hand, of persistent failure to con-
form to bureaucratic requirements. In his first tour of inspection, Child found
school funds still generally divided equally among the school districts, rather than
according to school-age population as the regulations dictated. The St Francis
mspector admitted he had not yet visited most schools, but had examined
registers and accounts to gather data previously submitted by each secretary-
treasuter.

Child found it impossible to fill all blanks in the tables he had been provided
“owing to the imperfect manner in which the School-law has been carried into
effect in this District.” e could attest that treasurers’ accounts were generally
well kept, and that registers were legible for the most part but “in other respects
quite imperfect, and to explain what was necessary to make them conformable
to the Law, engaged a good deal of my time and atteation.” Failure to adhere to
such legal requirements had caused the loss of 2 number of the school commis-
sions’ lawsuits, though most assessments had been collected without costs. "The
main exception remained absentee proprietors, who were difficult to locate and
who could afford good lawyers when sued. ™

Although school fees were not strongly resented in Child’s St Francis District,
as elsewhere in Lower Canada,” Child found they were not generally fixed
according to law. Rather than being devoted to the miscellaneous expenses re-
quired by the regulations, they were collected to make up the balance of teachers’
salazics not covered by tax assessments and government grants. Child himself
encouraged school commissioners in his district to vary fees according to the
means of the parents, the ages of their children, and the course of instruction,
rather than Jevying the uniform rate of two shillings per month for every school-
age child.* In this way, poorer families would not be discouraged from sending
their children to school,

7 1. Lictle, Crafters and Habitants: Settler S ovier y Bconongy, and Cielture in a Qréber Township
(Montreal and Kingston: McGill-Queen’s University Press, 1991}, 234-5. See also
Labacrére-Panlé, Les institutonrs laigues, 151, 159.

MDyufour, Tows d Hécole, 198.

““Child, Report, 31 July 1852, j.4c, 11 (1852-3), Apppendix J1. On the problems that
absentee proprictorship caused the reformed school system, see Little, Stase and Sociery,
189, 200-1, 203, 205, 208, 21417 passim.

SDufour, Tonca / role, 176--87.

“Child, Reporr, July 31, 1852, JLac, 11 (1852--3), Appendix J].
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Child’s third tour of inspection in February and March 1853 found record-
keeping still imperfect. Treasurers generally aflowed each commissioner to dis-
burse his share of the funds, with no accounting of their expenditure. Child
excused his incomplete tables by citing his failing health since Christmas, his
thinly-settled district and its poor roads, the time expended in examining teachexs
and drafting certificates, and, finally, the ongoing failure of commissioners and
secretary-treasurers to gather required information.

Two maonths later, the somewhat discouraged inspector reported he was still
unable to fill the tables except by collecting the data from each school himself.
Child further objected to continued use of American texts “of an improper
character” and employment of uncertified teachers. He was now considering ask-
ing Meilleur to withhold the school grant from every municipality “which did not
comply with the law as you have instructed them to do.” Before taking such a
drastic step, he would wait until he had received for distribution an additional
hundred copies of the school acts, as well as Meilieur’s recent circular of -
structions to commissioners. f anyone then complained about his strictness,
Child would “rely upon being sustained in all my lawful acts and requirements
by your authority under the Law as the Minister of Education.”*

P.-3.-O. Chauveau replaced Meilleur in 1855 and proved to be more punc-
tilious about the reports submitted to his office.” But Child never did succeed
in convincing teachers and commissioners to fill in jouznals and registers
properly. As late as 1857 he destibed how

1 have collected the number of children from the school Journals when they have

been kept, & when not kept, I have obtained them from the teachers, and when

they had gone from the Schoot District, I sought them from the families residing
neat to the school ®
Yet Child never asked that school funds be withheld. In 1854 he even opposed
government plans for increased sanctions against delinquent commissioners,
stating that “[p]enal consequences, when suffered, leave the mind of the sufferer
sore and discontented.”®

#Child to Meillear, April 16, 1853, no. 564, LR, 1113, ANQQ. Also in JLAC, vol. 11
{1852-3), Appendix ]

% Child to Meilleur, June 15, 1853, no. 788, LR, E13, ANQOQ.

“Iyafour, Tows & L'éeote, 183.

#Child to Chauveay, Coaticook, June 3, 1857, no. 1233, LR, 113, ANQQ.

Phild to Meilleur, Oct. 7, 1854, no. 1624, Li, 1213, ANQQ.



MARCUS CHILD AS PIONEER SCHOOL INSPECTOR 99

ACADEMHS, HIGH SCHOOLS, AND COLLEGES

Because there were no notmal schools in Lower Canada priot to 1856, most of
the better-educated teachess in the Fastern Townships had attended academies
or colleges, either locally or in Vermont. As a result, these privately owned and
operated institutions received substantial government subsidies.”" Beginning in
1851, Meilleur sought to define the academies as schools for students on their
way to college, bringing these institutions under greater government control by
adding them to his inspectors’ already overcharged mandate.™

Although Child had been a founder and trustee of Stanstead Seminary, he
had a low opinion of local academies, sending his daughter to a New England
coflege for girls and his son to the High School of Montreal™ In April 1853
Child reported that the three academies in the St Francis District (Stanstead,
Hatley, and Sherbrooke) were taught by young students from the New England
colleges “who come to this country, not to make teaching a business, but to raise
funds, which will enable them to complete some professional study.” He later
argued that

when we consider the impressions they [the teachers} are making upon the mind

{sic} and character of our children, we ought to awzke to renewed exertions to

qualify them in our own institutions of learning, so as to give thar education 1o

the mass of our children which harmonizes with the character of our countey and

its people.”

Child contradicted Stanstead Seminary’s claim that its curriculum was
“designed to be sufficient to qualify Students to enter any of the American
Colleges,” arguing rather that the instruction given in these institutions was “not
in conformity to the law, nefther is it such as to prepare students for College, for
teaching, nor for any of the ordinary pursuits of business.” He recommended
cutting off the academies’ grants if the situation did not improve, and possibly

"The tempozary legistation establishing normal schools in 1836 had expired by 1842,
Audet, Le gysfime scolaire, vol. 6, 157-79.

For details, see Audet, Lo gutéme soolaire, vol. 6, 20-31; Litde, Srare and 5 aciely,
226-30; and Anne Drammond, “From Autonomous Academy o Public ‘High School”:
Québec English Protestant Education, 1829-1889," MA thesis, McGill University, 1986.

PDespite Child’s repeated entreaties, Bishop’s refused to submit reports to the
government: on the grounds that it had received a university charter in 1853, Duzing the
later 18505, however, it took steps to open a grammar school branch in order to attract
more public funds. Child to P.J.O. Chauveau, Sherbrooke, Macch 26, 1855, no. 437,
Stanstead, April 4, 1855, no. 570, LR, 1313, ANQG; Christopher Nicholl, Bishop s Universizy,
18451970 (Montreal and Kingston: McGill-Queen’s University Press, 1994), 47, 59-63.

PLittle, Chitd I atters, 345, Meilieur nevertheless made arrangements to send his son
te the Stanstead Seminacy, apparently to learn English, in the fall of 1854. Chiid o
Meilleur, Nov. 6, 1854, 1736, LR, 1113, ANQQ.

74Child, Report, j1.4¢, 14 {1856}, Appendix 16.
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forcing them to unite as collegiate schools affiliated to the Church of England’s
Bishop’s College in Lennoxville.” This threat appears to have been largely for
public consumption, for Child wrote privately to Meilleur that

I would not advise withholding the grant to the Academies in this District, but

that the several Institutions receiving it may be better directed and the cousse of

study so regulated as to meet the wants of the public azound them.™

Meilleur had already anticipated the inspector by sending a letter asking him
to encourage teachers to attend the projected normal school in Montreal, Child
replied he would apply to the goverament for a subsidy to cover their expenses,
and hoped”they will be made to understand how to regulate the course of study
in our model and elementary schools, and above all, their method should be of
the most approved character.”” He later described the anticipated benefits:

comparatively Lttle good can be done before we get a sufficient number of

teachers from the Normal School to manage & teach our Acadernies & Maodel

Schools. [...] These schools ate, at present, in very improper hands [} and T can

see no ground for much improvement tll we ¢an have young men-—native

teachers—witling to settle down to teaching as a vocadon—{aithfully prepared

in the Normal School to putin chagge of these higher schools, The character and

qualificadon of our Elementary reachers could then be formed at these high

schools and hence congruity would be introduced into the commaon schoal-—a

systematic course of study could be pursued, from which the most gratifying im-

provementin education would spring forth, and gladden the friends of education,

as well as confer the highest & most durable benefits on the country at large.”

BEven before the government decided not to proceed with the Montreal
normal school, Child reported that he had helped the municipalities of Compton
and Barnston to establish high schools to train teachers. These institutions were
distinct from model schools that were to provide a lugher level of education in
each school municipality. Chitd complained that every attempt to establish such
schools in his district had failed because of local community rivalries and oppo-
sition to higher taxes,” impediments overcome, as far as high schools were con-
cemed, by the government’s more generous irregular grants, According to Child,
a £50 state subsidy would be sufficient to operate such a school when supple-
mented by tuition fees. He claimed to have been so impressed by the success of
the first two high schools that he planned to visit Québec to convince the
government 1o provide grants for the same purpose in Melbourne, Shipton,
Zaton, and Durham.®

Child, Report, Apeil 16, 1853, jl¢;, 11 (1852-53), Appendix ]].

Child to Meilleur, April 16, 1853, 50, 564, LR, B13, ANQG.

TChild to Meillevr, April 19, 1853, no. 575, LR, 1113, ANQQ.

#Child to Meilleus, Sept. 21, 1853, no. 1769, LR, 1113, ANQU.

MSee Little, Srate and Sodiefy, 223-6.

BChild ro Meilleur, April 10, 1854, no. 569; May 1, 1854, no. 646, LR, 113, ANQQ.
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Child was thus far from pleased when the new railway town of Richmond (in
Melbourne Township) took steps in 1854 to open a private college, which was
to have 2 higher status than an academy. Claiming the promoters’ expectations
were bound to be disappointed, Child brutally criticized “crude efforts to build
up Academies & colleges in sundry country villages.” He compared their re-
jection of the public schools system to the reaction of people hearing for the first
time

a band of musicians playing skilifully upon beautiful instruments; they hear the

music & are delighted & cry ohl give us the instruments. When failing to produce

upon them the same harmony, they, in rage break them, or throw them away in
disgust

But Chitd must have realized his high schools would not fili the need for
more advanced teacher training, and in early 1855 he reluctantly endorsed the
recommendation of Sherbrooke MILA John Sanborn that a regional normal
school be affiliated with Richmond’s newly-established St Francis Coliege.*
Child insisted that control remain unequivocally with the government, and later
opposed the proposed azrangement since adequate control would be impossible.
He claimed the sectatian character of the college would spack “prejudices against
it from those of a different faith,” pointing out that Bishop’s College and the
academies at Stanstead, Hatley, and Sherbrooke would be unlikely to patronize
a young rival institution.* Contrary to Child’s assertions, the college’s charter
explicitly rejected sectarian exclusivity, and the government did grant it the status
of 2 normal school in 1855.% Child’s attitude towards the local academies, and
St Francis College in particular, reveals how closely he had become identified
with state-formation, yet his chief concern remained the training of well-qualified
teachers, a task he did not believe small privately-controlled institutions could be
entrusted to accomplish.

TEACHERS AN BOARDS OF EXAMINIERS

Despite his disparagement of the region’s academies, Child praised the locally-
educated teachers above those from the United States, stating that the influence
of the Scottish system of education had imbued the former with a thotoughness
the Americans did not possess.* Child argued that the law should assist those
school municipalities which employed better-qualified teachers. Although he

*1Child to Meilleur, Sept. 30, 1854, no. 1589, 18, 113, ANQQ.

*Child to Meilleur, Stanstead [Jan. 1855], no. 109, LI, 1313, ANGOQ.

BChild 1o Meilleur [March 1855], no. 364; Mazch 12, 1855, no. 381, LR, 1113, ANQQ.

MEsther Healey, “St. Francis College, the Formative Years, 18541860 Richmond,
Canada Bast,” Journal of Bastern Townships Stucdies, & (Spring 1996): 29-32.

BChild, Report, J¢, vol. 13 (1854-55), Appendix B; Child to Meilleur, July 18,
1854, no. 1077, LR, 1313, ANQQ.
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compilained that commissioners did not insist on certificates of motal conduct,
his first report found that those employed during the summer months were
generally well-qualified females “of unblemished moral character.”™

Male teachers, who mostly taught the older children during the winter term,
were requited to appear before the board of examiners in Québee or Montreal
before 1 July 1852.* Child sympathized with complaints that they could not
afford the expense of such a journey, and recommended that an examining board
be established in the Eastern Townships.® Meilleur instead asked Child and the
other rural mspectors to fulfill this onerous function. Child later claimed to have
examined upwards of two hundred teachers between QOctober and December,
1852 without extra remuneration.®

Several months later, the government finally decided to establish seven new
boards of examiners, and asked Child to submit names to be appointed for the
two to sit in Sherbrooke and Stanstead.™ He explained that “a large proportion
of the inhabitants of this District belong to no church, neither are they devotedly
attached to any set of Dissenters, and they have few if any educated men.” He
had therefore chosen from “such educated men as we had of good moral
character,” taking denominational affiliation into consideration only “as far as
praccable.” Yet six of the seven examiners he chose for Sherbrocke, and four
of those for Stanstead, were clergymen of various denominations, including a
Catholic priest in cach county. This clerical dominance suggests that Child
wished to verify the teachers’ moral qualifications as well as as their intellectual
abilities. And, much as the selection process may have reflected Child’s personal
biases, it is remarkable that this past master of political patronage actually
sclected as one of the examiners his long-time political nemests, the notary
Witliam F. Ritchie.”!

The new boards of examiners removed a considerable burden from Child’s
shoulders, for he explained that, rather than meet him at appointed times,
teachers had dropped in “at all hours in my residence, requiring to be examined,

%Child, Report, July 31, 1852, Ji.ac, 11 (1852-52), Appendix I]. In contrast to
Labagrére-Paulé, Dufour (Tows ¢ Méafe, 200, 209-19) strongly defends the skills of Lower
Canada’s female teachers,

¥ According to Labarcére-Paulé (Les institutenrs laigues, 147-8), Meilleur interpreted the
regulation broadly, requising female teachers to submit to “une épreuve devant les
mspecteurs,”

$Child, Report, July 31, 1852, 7146, 11 (1852-52), Appendix ]].

¥M.Chitd ro .B. Meilleur, Sranstead, 9 Dec. 1853, no. 2204, LR, 113, ANQQ; Dufour
Tous d {cole, 198,

#Child to Meilleur, Aug. 17,1853, no. 1795, LR, 1113, ANQQ; Dufour, Tews a févele,
208-9.

I Child to Meilleur, Aug. 30, 1853, no, 1575, LR, 1:13, ANQQ. On Child’s controversial
patzonage distribution, see Little, State and Socery, 325, 70, 102.
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tho. they had no certificate of their age or moral character. In Decemnber 1853,
however, the inspector reported that although the Sherbrooke board was maling
good progress, in Stanstead “litele has as yet been done—Generally speaking the
fault lies in the habits of the people—= loose and careless manner of carrying
into effect the School law.” Child advised an example be made by imposing a
fine, and sought permission to do so summarily.”

Child’s frustration was shared by atleast one teacher who wrote a letter to the
press in January complaining that only two members of the Sherbrooke board
had come to examine a dozen candidates. The teachers had been forced to wait
until long after the test before the two additional required board members
arrived to sign their certificates. Commenting that teachers were constantly urged
to be punctual, the aggrieved cortespondent asked,

Have not those tardy members of the Board sent out an influence through these

teachers that shall seriously affect the rising generation? Have they not, by their

neglect, virtually said to the public, that the whole system of common School

Education is of but littfle consequence in their estimation since they allow their

own private business (o take precedence?

In reaction, Child assured Meilleur he was preparing to remaove the drones from
both boards.™ Several days later he wrote he had “taken steps to ensure a mote
general attendance at the Board in Stanstead,” making it clear he would impose
a fine on those who shitked their duty.” Child’s programme of coercive
“rutelage” was not exclusively aimed at the working classes.

Child repotted that a similar example would have to be made of one ot more
teachers who still did not have a diploma—some not yet cighteen years old.*
Despite the uncompromising rhetorie, however, there is no suggestion in Child’s
cottespondence he ever tried to fine any teachers, commissioners, or examiners.
Although a committed temperance man himself, he even supported one school
district’s decision to retain a local teacher charged with public drunkenness.”
Whether or not Child significanty improved teachers’ quality, he was sympa-
thetic about the obstacles and hardships they faced *

PChild to Meilleur, Sept. 21, 1853, o, 1769, 1R, 1113, ANQQ.

“Child to Meilieur, [Dec]. 20, 1853, no. 158 fof 1854], Lk, 113, ANQO.

Child to Meilleur, Jan. 20, 1854, no. 149, LR, 1113, ANQQ.

"Child to Meilleur, Jan. 29,1854, no. 221, 1R, 113, ANQU.

“Child to Meilleur, Jan. 29,1854, no. 221, LR, 513, ANQQ.

"Child o Meilleur, 1 Avenis, March 23, 1855, no. 434, L., 1113, ANGO.

*While he emphasizes the strict moral codes teachers were expected to conform to,
Jean-Plerre Charland appears to have uncovered celatively few cases whete they were
disciplined, and he admits that school officials sometimes defended them against charges
by members of the local population. “L’éducation par Pexemple: le contzdle des com-
portements des institutears et des institations des écoles publiques québéeoises, 1842
1897, in Yves Roby and Nive Voisine, eds., Brdition, humanisme st savair: Actes dit collogue
en Lhonnewr de Jean Hamelin (Saiate-Foy: Les Presses de PUniversité Laval, 1996). See also
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CURRICULUM AND PEDAGOGY

Another benefit the boards of examiners would confer, in Chid’s opinion, would
be to examine the books used in the schools, presumably reporting results to
him.” In April, 1853 he complained to Meilleur that the general use of American
school books “have been attended with most pernicious effects, upon the
character and Education of the District.” As himself a former Patriote supporter
and exile, Child could hardly biame these books for fomenting the Rebellions,
as school promoters were doing in Upper Canada.'™ But he argued they con-
tained materal “calculated to prejudice the minds of our pupils against the
institutions of the country,” adding that “instruction being derived from such
sources, is no doubt, one of the causes of the emigration of so many of our
youth of both sexes to the neighbouring States.” Child concluded in his report
for 1853 that “I do not condemn the use of these books among those for whom
they were intended,”™ but adopted a more ominous tone the same year with the
school commissioners in his district. His June cireolar warned that use of non-
approved books

is an evil the magnitude of which cannot be fully understood by us, and the

sooner you set about an entite change in them the better for your chiddren and

I might with propriety add, and your family.'"?

Child's chief objection to the use of unauthorized books may have been that
they interfered with his plans for systematic instruction. Like other inspectors,
and even many parents, Child complained that the great vanety of books in use
made it impaossible to structure the schools “into proper classes.”™ In his second
vear in office, Child requested the publisher of the Canadian grammar, arith-
metic, and geography texts in the “Natonal School Books” seaies either to print
ot to deposit copies at wholesale prices in Sherbrooke, He was presumably refer-
ting to the Irish National Series which Donald Akenson claims was “generally

Little, Crofters and Habitants, 239.

PChild to Meilleur, Sept. 21, 1833, no. 1769, LR, 213, ANQQ. On this theme, sec
Filteaw and Allard, Un siécle de servize, vol. 1, 59-60.

"Eor conflicting views on the American school text controversy in Upper Canada,
see James Love, “Cultural Survival and Social Control: The Development of a Curriculum
for Upper Canada’s Common Schools in 1846, Histoire sociale-Social History, 15, no. 30
{1982); 35782, and Bruce Curtis, “Schoolbooks and the Myth of Curricular Repub-
licanism: The State and the Curticulumin Canada West, 1820-1850,” Histoire sociale—-Secial
History, 16, no. 32 (1983): 30529,

"M Child, Report, Stanstead, April 16, 1853, JLAG vol. 11 (1852-53), Appendix JJ.

"2Circular, June 1853, no. 1254, LR, 1113, ANQQ.

" Child to Meilleug, July 16, 1853, no. 1090, LR, 113, ANQE; Dufour, Tous 4 Féwle,
244,
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recognized as the best set of textbooks in the English-speaking world.”* 1y
would be no mark against this series, in Child’s mind, that the content was aimed
at cultivating the reader’s mozal rather than aesthetic sensibilities.'"

To give teachers more time to explain lessons according to the approved
“natural” or “inductive” method of instruction, Child recommended they form
classes as large as possible for reading, spelling, “defining,” grammar, arithmetic,
and geography.'™ Child, like Ryerson, rejected the rote-memory method of the
monitorial system,'” arguing that it “destroys progress—— breeds discontent with
the rate payers, and such considerations have given me an earnestaess to effect
a change which I cannot describe to you””"™ The National Series did become
moze available, and in December 1854 Child teported matked progress among
the pupils of schools using these books. But many had failed to do so, and his
efforts at persuasion were nearly exhausted:

(It is my candid opinion that, until you are empowered by law to retain from

them their share of the school fund till they comply, they will never do it

Mecanwhile, Child examined 2l students in “reading, defining, spelling, and
distinct articulation,” distributing prize books to those who performed well ' In
summet, when only younger children attended school, he found atithmetic,
grammayr, geography, and writing were rarely taught, but insisted every student
be tramned in mental atithmetic. This subject was fashionable ar the time because
teachers could pose questions based on real-life siruations. According to Houston
and Prentice, this approach would “excite the studeats’ interest and encourage
spontaneity and logical, rational thinking.”'"" Child also instructed geography be

“Donaid Hatmon Akenson, The Irish in Ontario: A Stucy in Raeral History (Kingston
and Moatreal MeGill-Queen’s University Press, 1984), 269--71.

"Ror 4 useful discussion of this series, see Houston and Preatce, Sehooling and
Sehotars, 237-52.

‘”(’Cz'rcular,}unc 1853, no. 1254, 1L, 1113, ANQQ.

"Houston and Preatice, Sehooling and Scholars, 254-5; Bruce Curtis, “Preconditions
of the Canadian State: Educational Reform and the Construction of 2 Public in Upper
Canada, 1837-1846,” in ] K. Johnson and Bruce G. Wilson, eds., Historical Essays on Upper
Canada; New Perspectives {Ottawa: Carleton University Press, 1989), 352-6.

Child to Meilleur, July 16, 1853, no. 1090, 1Lk, 113, ANQQ.

B hild o Meilleur, Dec. 31, 1854, no. 23 [of 1855), 1.1, 1513, ANGQ.

" According to Dufour (Tons d [¥eole, 238-40) the principle aim of Chauveau’s prize
distribution policy was to encourage regular atrendance, but Chilg carefully quizzed
students before issuing them with the prize books. In 1857 he distributed 256 prize books
throughout his district, and asked the superintendent increase the number to 760 or more.
Titles are recorded in the journal of Lis 1857 tour of the Hatley schools. Child to P.J.0,
Chauveau, Coaticook, June 3, 1857, no. 1233; July 28, 1857, no. 1957; Nov. 26, 1857, no.
2872, LR, £13, ANQG.

"Housten and Prentice, S, choaling and 5 chelars, 259.
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taught as soon as students could read, followed by grammar and writing at the
age of cight."?

Child’s libera inclinations were particulatly evident in his attitude towards
students. His ten rules for teachers, published in 1854, were a striking contrast
to the traditional discipline-otiented approach to teaching. Drafted for want of
detailed guidelines from the superintendent’s office, these rules stated that teach-
ers should educate their students “by their instruction, and especially by their
example, with a Jove of virtue, industry, and knowledge”” They should also
“Inspite their pupis with confidence in themselves” by treating them “with
regard and politeness,” and

never use severity, except when othes means of making an impression upon an

honest and sensible mind shall bave failed, and then never withour having first

consulted at least the President of the School Commissioners.'

Curtis claims that similar advice given by school reformers in Upper Canada
was aimed at “making students embrace and internalize definite habits of mind
and body” because of growing concern “with the moral and political discipline
of increasingly independent working class populations.” He also states that the
school authorities, realizing that violence against students was inherent to the
system of public education, made it appear to be a personal failing or: the part
of teachers. In this way they hoped to contain opposition to the concept of
public schooling while also using that opposition to police the occupation of
teaching, '™ This conspiratorial interpretation overlooks the fact that the English-
Canadian clergy and press had been increasingly advocating the same non-
coercive approach to child-rearing.'"* Child's family cortespondence suggests that

Child to Meillear, July 18, 1854, no, 1077, Lk, 813, ANQQ.

"¥Undated newspaper clipping in Child to Meilleur, Feb, 28, 1854, no. 346, LR, 113,
ANQQ. The reguiations drafted by at least two French-speaking inspectors favoured a
more regimented approach to teaching and classroom management. Filteau and Allard,
Un siécle de servige, vol. 1, 549,

"Rrace Curtis, Building the Bdncational State: Canada West, 1836--1871 (London, Ont.:
Althouse Press, 1988), 315, 330.

"35ee Jane Hrsington, Wites and Mothers, Schoo! Mistresser and Scudlery Maids: Working
Women in Upper Canada, 1790-1840 (Montrerl and Kingston: McGill-Queen's University
Press, 1995), 72. While James Axtell claims that the trend away from corporal punishment
had begun many yeass earlier in New England, Linda Pollock azgues from evidence found
in diaries and autebiographies that there was a definite inereare in the sevecity of Enplish
and American school discipiine in the eacly nineteenth century. She also claims, however,
that parental and school discipline since the seventeenth centuxy has been greatly exag-
gerated by historians. James Axtell, The Scboo! Upen a Flill: Bdneation and Sociely in Colonial
New Eungland (New Haven: Yale University Press, 1974), 194-9; Linda A. Pollock, Forgatten
Chitdren: Parent-Chitd Ratations Frons 1500 16 1900 (Cambridge: Cambridge University Press,
1983), 188-9.
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his model classroom was modelled on his loving and nurturing relationship with
his own daughter and son.!

SCHOOL CONSTRUCTION

Fconomic hardship and local resistance to taxation during the 1840s resulted in
many of the one-room schoolhouses becoming so dilapidated and overcrowded
by the following decade that they discouraged attendance. Claiming older schools
to be “very inconvenient and generally not worth repairing”""" Child ook
advantage of the subsidy offered by the government in 1853 for new constrac-
tion.""® With a careful eye to cconomy, the inspector drafted and circulated his
own design for a building measuring twenty-two by forty feet. While the school
would include a shed for horses and wood, as well as separate cloakrooms for
boys and girls and an indoor privy, there was ample provision for air circulation
and light. Most important for the new more structured school systesm, the
teacher's desk was on an elevated platform facing three parallel rows of desks.
Behind that platform the wall would be painted black for the writing of exercises
that the whole class could see, thereby permitting the group teaching that educa-
tional reformers favoured.!?

Child reported in 1854 that “{tjhe people display a noble liberality in building
school houses,” spending as much as £150 from voluntary contributions in
addition to the £75 they were allowed to raise by assessment,  but found com.
missioners anxious that he not interfere in their building plans. In February 1854
he complained to Meilleur that seven municipalities which had been promised
subsidies to improve or rebuild their school houses had failed o consult him,
Child asked that funds not be released untl he could mspect each building in
question.

To assure the superintendent that he was not simply being officious, Child
noted that conflicts over the location of school houses had been “of more injury

"Little, Child Letters, 50-8.

"Child to Meilleur, Dec. 27, 1853, no. 2278, 1R, 13113, ANQQ. On this theme, see
Filteaw and Allard, Uy sidcle de service, vol. 1, 61; Dufour, Tows i Féeols, 232-3, 2434; and
Houston and Prentice, S chooling and S cholars, 20514,

"Child to ].B. Meilleus, Stantstead, July 16, 1853, no. 1090, 11, £13, ANGQ. On
school design and student classification in Upper Canada, see Alison Prentice, The Schoo/
Pronioters: Education and Social Class in Mid-Niveteenth Century Upper Canada (Toronto:
McClelland and Stewart, 1977), 97101, 148.

PChild to Meilleur, July 16, 1853, no. 1090, LR, 1113, ANQQ. On school design and
stadent classification in Upper Canada, see Alison Prentice, The School Promorers: Eidueation
and Social Class in Mid-Nineteenth Century Upper Canada {Toronto: McClelland and Stewart,
1977), 97-101, 148.

"™Child, Report, 11.4¢, 13 {(1854-55), Apperdix B.
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to the school wherein they have atisen, than from most other local causes.
Uppermost in his mind must have been the fact that a new school in one distict
ad been burned down two yeass earlier, for in October he reported that he was
discouraging any rew building there undl “the ill fecling [...] had quite subsided
and the angry parties shown a better feeling & desire to agree & join cordially in
building another.””*** But Child did recommend funding of three schools he had
inspected, although he had not been able to impose his own design. In fact,
Child did not need to encourage the local communities to build new schools, and
thetr opposition to his advice showed the limits of his authority.

PERIPHERAL SETTLEMENTS

The British and French-Canadian settlers who had begun to migrate to the
region’s more marginal townships during the later 1820s were generally less
enthusiastic about public schooling than their American-descended neighbours
to the south.' Child nevertheless felt that the French Canadians, once persuaded
to open schools, were more “subozdinate to direction” than his own people, long
accustomed to managing their own schools.™

Child, although plagued with rtheumatism,'™ inciuded the remote townships
of Tingwick and Wotton on his first inspection tour, reporting the settlers as
“desirous to have schools established for the benefit of their children” He
advised them to buitd log school houses and hire female teachers who could be
boarded among “the better families,” As school commissioners Child named five
men with Irish-sounding names for Tingwick, and five French Canadians for
neighbouring Wotton. Four schools were established in the latter township by
the fall of 1853,'® but, because of their failure to levy assessments, the commis-
sioners had still not received a government subsidy two years later. Child then
commended them for raising over £51 for their four schools by voluntary sub-
scription, and suggested Meilleur bend the rules in this case by giving them thex
share of the grant."’ In 1859, however, he reported still unresolved “conten-
tions” in these townships. ™

On his fixst tour Child had also visited the sparsely-settded township of South
Ham, where his old schoolmate, Isracl Rice, had erected a school and conviaced

2 hild to Meilleur, Feb. 28, 1854, no, 346; Sept. 30, 1854, no. 1589, 1.1, 1113, ANQQ.
On this theme, see Houston and Prentice, Seboaling and Scholars, 204.

2Child to Meilleur, Oct. 19, 1854, ne. 1676, LR, 1313, ANQQ.

123 Little, State and Soctety, 202--18,

Hehild o Meilleur, Qct. 7, 1834, no. 1624, LR, 1113, ANQQ.

BChild o Meilleur, Ocr. 9, 1852, no. 1590; Dec. 18, 1854, no. 1902, LR, 1113, ANQQ,

1% Chitd to Meilleur, Oct. 9, 1852, no. 1590; Nov. 14, 1853, no. 2091, 11, 1113, ANGGQ.

2 hild to Meillear, March 6, 1855, no. 365, LR, 1113, ANQQ.

3 hitd o PJ.O. Chauvesu, Coaticonk, Feb. 5, 1859, no. 417, LR, 1113, ANQQ.
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most settlers to join relatively prosperous Dudswell Township for school
purposes.' Within a few months, however, a number of them had changed their
minds. Child reported four of the complainants were British and thirteen French
Canadians: “The former, desire no taxes & no schools, the latter do not wish for
a school, but if they must have one, they would prefer being joined to Wotton.”
Child claimed most of the British settlers supported union with English-speaking
Dudswell and recommended the Francophone minerity cither join FFrench-
speaking Wotton or establish a dissentient school.™ Because there had been
some sentiment in Dudswell that the poorer settlets in South Ham would have
the right to share their school fund, Child suggested separate accounts be kept
for the two townships.™!

Child was responsible also for French-speaking townships further cast, in
northern Compton and southern Beauce counties, although the latter lay outside
the St Francis District. He reported of Lambton Township in 1856 that the
principal school was kept by an eighteen-year-old gitl “ nevertheless possessed
of great abilities as a teacher,” including “a most thorough knowledge of Arith-
metic.” Neighbouting Garthby and Stratford were only prepating to open
schools, wheteas Forsyth had two, but assessments were not promptly paid;

[T]t is teue that many of the inhabitants are poot and unable to pay much, but it

must also be admitted, that many of them are also unwilling, '™

Despite Child’s skilled and conciliatory hand, he made listle progress in
fostering schools in these remote communities. In 1857 the increasingly ex-
hausted inspector, whose knowledge of French was probably limited, asked that
most of the district’s largely French-speaking townships (including sixty school
subdistricts and thirty-eight schools) be removed from his responsibility, still
ieaving him with 207 schools. The government did not comply. ™ In February
1859 Child reported he had not visited Stratford, Garthby, Winslow Nosth,
Weedon, Wolfestown, or [Ham South on his fast tour because

that fatal and filthy discase the small pox was in every house thro. these scttle ments,

and the wife of the French teacher in Weedon had died of it, under the most

appalling circumstances, '™

In addition to the French-speaking colonization townships, there were the
equally ssolated and impoverished Highland settlements in nosthern Compton

Child to Meilleur, Oct. 19, 1832, no. 1626, LR, 1313, ANGQ.

00 dissentient school status in the Fastern Yownships, sce Litte, Statz and Sosicyy,
208-12,

Child to Meilleur, April 23, 1853, no. 596, L, 1113, ANGOQ.

132 hild, Repost, JLAC, 15 (1857), Appendix 58,

Child to P.1.0O. Chauveau, Coaticook, March 13, 1857, 1o, 780, Lk, 113, ANQQ.
Upon Child’s death in 1859, the Catholic schools in Chester, Tingwick, Kingsey, and
Durham were teansferred to Inspector G.A. Bourgeois of the Nicolet District. G.A.
Bourgeois o P.J.0. Chauveau, St Grégoire, Dec. 31, 1859, no. 735, LR, 1313, ANQQ.

Hehild to PJ.O. Chauveau, Coaticook, Feb. 5, 1859, no. 417, LR, 1113, ANQQ.
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County to report upon. The Free-Kirk settlers from the Isle of Lewis proved to
be more enthusiastic about schooling than British communitics elsewhere in the
region. Child was able to write in 1853 that a teacher in Lingwick Township
possesses very high qualifications, and has used the National Schaool books with
greatadvantage to her classes. The register and accounts, under the present Secre-
tary-Treasurer, are very regudar, and there is a general desire to act in confosmity
to the Law,"®
Chiid was unable to visit the azea the following year duc to “the several uncleared
swamps” along the route, but thereafter his reports supgest that progress was
slow in Lingwick, where “the children learn to read or spell, and nothing more,”
because of the school commission’s debt. ™™
In neighbouting Winslow, the Scots were reported to be doing all they could
to suppott their schools in 1857
But there is much to he done t¢ lay down a good foundation for their schools,
which aze literally in the forest. [..] Their school houses are built of logs, hewn,
and covered with long shingles on the roof and gables, forming buta poor shelter
for the groups of healthy but ragged children which assemblein them. Such desti-
tution I never saw before; but even hege 1 found some of the children making
good progress in grammar, and most of them read quite well in easy lessons of
the “National Series.”
Local disputes closed the township’s four schools the following year, and Child
reported them as still “struggling” in 1859, the year of his last inspection tour, '
Alihough the evangelical, Gaelic-speaking Scots were anxious to send their
children to school where they could learn to speak English and read the Bible,
Child was unable to offer much assistance.

CONCLUSION

The effectiveness of school inspectors among the recalcitrant or impoverished
should not be exaggerated. In 1853, for exampie, Reverend Paradis of Saint-Félix
de Kingsey, which lay within Child’s territory, complained to the Sicotte Com-
mission that

l35Lingwick is mistakenly identified as Tingwick. Child, Report, April 16, 1853, JLAC,
11 (1852-53), Appendix J}.

H9Child to Meilleur, July 18, 1853, no. 1085; Feb. 28, 1854, no. 346, LR, 1113, ANQQ;
Child, Report, J1.1¢, 15 (1857), Appendix 58; 16 (1858), Appendix 43; 17 (1859),
Appendix 58.

1'q’""l'{ep(n'l: of Marcus Child, j1.4¢, 15 (1857), Appendix 58. For more details on the
schools of Winslow Township, see Little, Croffers and Habitanis, 220-45,

P8Child, Report, jl4c, 17 (1859), Appendix 58.
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the Inspectorand the Superintendent himself both recoil before the obstacles and

the slight oppositions shewn by the people, who have becone arrogant through

the contempt they have been pesmitted 1o evince towards the taw. i
Fouryears later the supedntendent of schools acknowledged that, in the eyes of
the public, most of the inspectors were negligent and incompetent, "

This is a harsh judgement, given the bardensome responsibilities assumed by
these officials and the role they played in convincing local ratepayers to assume
an increasingly heavy burden-——the provincial grant declined to 20 percent of
school expenses by 1858."" The Fastern Townships example suggests that, even
with the greatest of zeal, an inspector could not impose careful record-keeping
habits or a standard curticulam or school design, or even effective control by
commissioners as corporate entitics over expenditure of revenue and hiring of
teachers for individual schools,

Bat despite the handicaps Child faced, and although the school reform PIO-
gramme had beer: widely accepted in the St Francis District before his appoiat-
ment, he made a significant impact. Enrollment of school-age children had
already approached 100 percent in Stanstead County by the time he assumed his
duties, but there was considerable room for tmprovement in the much lazger
county of Shetbrooke."? During Child’s first cighteen months in office, he spent
forty days on one tour alone, reporting fifty-two new schools opened in his
district, with an increase of 1,777 students, oz one third of the total enroliment. '
He ensured that most teachers were at least minimally qualified, and took steps
toward improving the cutticulum and pedagogy, though there was still far to £0
at his death.

Chid himself remained unsatisfied. He persistently asked for a raise in salary
s0 he could devote more time to his duties, writing in 1854 that £300 “and a
handsome allowance for contingencies” would allow him to move to the more
central town of Sherbrooke.™ Fiven without the raise, Child reported that he
promptly replied to every letter written to him on school business, also sending
correspondence on his own initiative and recording his advice and directions in
school journals and commission registess.”™ Only as Child’s theumatism worsern-

Wi, 14 (1852-3), Appendix iTI.

"Fitteau and Allaxd, Un sééele de service, vol. 1, 69-70.

"Dufour, Tows & lécole, 184,

"Litde, State and Sociey, 222.

®Child to Meilieur, March 31, 1853, no. 484, IR, E13, ANQQ; Szanstead Jonrnal
clipping, in Child to Meilleur, Jan. 20, 1854, no. 149, LR, E13, ANQQ.

"Child to Meilleur, Jan. 29, 1854, no. 221, 1.1, 1313, ANQQ. In 1854 Meilleur himself
recommended higher salaties for inspectors so that they could become full-time officials.
Filteau and Allard, Uk siécte de service, vol. 1, 68.

" Child to Meilleur, Nov. 6, 1854, no. 1736, LR, 1213, ANGQ.
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ed after 1854 did he begin to fall behind in his work," but he tenaciously held
onto the inspectorship untl his death in 1859,

Child summarized his mission in a published address to the teachers of his
district i 1854

You are labouring with me in 4 great cause, and if we can have the co-opezation

of parents and guardians, so far as to ensure a punctual and regular attendance

of their children, we shall, I am confident, ultimately establish that high incel-

lectuat culture, which was contemplated by our legislature when providing so

liberally for education.!"”?
Because Child wanted 2 well-ordered, progressive, and moral society, his noticnal
curriculum did not include “novel and wnpracticable” subjects, or textbooks
published in the United States. Despite his New Fingland origin and his liberal
ideology, Child claimed that for his go-ahead neighbours to the south life was
“nothing but a miserable scramble for money and political power and place.”"

Although general consensus has been that increased material prosperity
caused teligious enthusiasm in English-speaking Canada to decline aftex mid-
century, Marguerite Van Die has argued recently that

fwlhen viewed through the lens of lay piety rather than clerical anxiety, the

enhanced social status of the [church] membership in the 18505 revitalized the

evanpelical impulse cather than marked its death knell™™
As someone who had left the Methodists during the 1840s to join the Anglican
Church, Child’s evangelical enthusiasm was probably not at its height while he
was a school inspector, but his basic attitude had changed littie since writing to
his wife, Lydta, m 1843

In the midst of public affairs 1 feel my dependence, and the unmerited favours

of God to me and mine[] T have not beer unmindfut of these in prosperity and

I hope & pray I may not forget them should adversity come upon me ot mine, '

In Child’s case, as in that of Egerton Ryerson and many other school
reformers, the evangelical impulse became focused on the public school system
because he perceived education as crucial to furthering a religious-inspired belief

M yaft letter to M. Child, Montréal, May 23, 1857, no. 1238, LR, 13, ANQQ.

MUndated newspaper clipping in Child to Meilleur, Feb. 28, 1854, no. 346, LR, 1113,
ANGQ.

15Child to Meilleur, Oct. 7, 1854, no. 1624, LR, 113, ANQQ.

M9Child to Lydia Child, Legislative Assembly, Nov. 17, 1843, in Little, Child Lellers,
111. .

N arguerite Van Die, ““A March of Victory and Triumph in Praise of The Beauty
of Holiness™: Laity and the Evangelical Impulse in Canadian Methodism, 1800-1884, in
G.A. Rawlyk, cd., Aspects of the Canadian Evangelical Experience {Montzeal and Kingston:
MeGill-Queen’s University Press, 1997), 81

B1Child to Lydia Child, Kingston, Nov. 8, 1843, in Little, Chifd Lerters, 100.
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in moral and social progress.'™ Rather than compartmentalizing the sacred and
secular, 19th-century evangelical Christians integrated them “into a disciplined,
activist form of religion.”* Child saw schools as instruments of the church as
much as the state, defining the benefits of schooling as not only “the business of
iife’” but also the “principles of morality and virtue.”

Number five of Child’s ten sules for teachers (noted above} declated they
should not limit their attention to the mere cultivation of the taients of their
pupts, but they should look upon it as a primary part of their duty, to form their
manners, and more particularly to excite in them sentiments of morality and
religion. Number eight stated that in order to engender “proper behaviour, peace
and harmony amongst their pupils,” teachers “ought to spare no effort to excite
and maintain between them, sentiments of christian union, of reciprocal bene-
volence and brothetly love.” Finally, number nine counseled that “to sustain
themselves against those feelings of anxiety and disgust, inevitable i the in-
struction of youth,” teachers should “consider for how much they ate IEspon-
sible, not only to society in general, but even to God himself-—the author of all
knowledge and all good.”™ Child proudly noted that, due to his insistence, all
children in his schools could repeat the Ten Commandments, '™ Although the
“common Christianity” promoted by Child aimed to insull a deep sense of
morality and seif-discipline, it certainly did not imply, as Curtis has suggested,
that children should be mdoctrinated to “respect political authority even if it
appeared to be unpust

Despite having beens a Member of the Legislative Assembly for many vears,
Child remained skeptical about state authority, writing to his wife in 1843 that
“ltlhe best Govt. in the world is that which is least felt, which produces
protection to person and property.”™ There is however no denying that in his
struggle to defend and implement public school reforms Child heiped hasten the
rise of an interventionist state where agents such as himself would assume an

"See Goldwin S. French, “IEgerton Ryerson and the Methadist Model for Upper
Canada,” i Neil McDonald and Alf Chaiton, eds., Egerton Ryerson and His Tinses (Toronto:
Macmillan, 1978); W, Westfall, “The End of the World: An Aspect of Time and Cualture
in Nineteenth-Century Protestant Cultuse,” Canadian Iswes/ Uhimes canadiens, 7 (1985): 72—
83; and Michael Gauvreau, “Protestantism Transformed: Personal Plety and the Fvan-
gelical Social Vision, 1815-1867,7 in G.A. Rawlyk, ed., The Canacdian Protectant Fixperience,
1760-1990 (Burlington: Welch, 1998), 91-2.

"Wan Die, “A March of Victory,” 88.

"Undated newspaper cipping in Child 1o Meillear, Feb. 28, 1854, no. 346, LR, 1113
ANQO.

FChild to Meilleur, Sept. 30, 1854, no. 1589, LR, 1113, ANQQ.

BECustis, “Preconditions of the Canadian State,” 358.

B7Child ro Lydia Child, Legislative Assembly, Dec. 5, 1843, in Litte, The Chitd Laters,
133.
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active zole. In opposition to this trend, Sherbrooke’s Alexander Tilloch Gale
sought to decentralize the school system in 1856 by abolishing the position of
inspector and giving more powet to the municipal councils. As a committed
state-builder himself, however, Galt’s stand was based not on ideological differ-
ences from Child so much as his fear of French-Catholic domination through the
chief superintendent’s office.”*®

A former Patriote supporter such 4s Child would hardly share this concern,
nor was his view of the school inspector’s role essentaally anti-liberal since he felt
it should remazin a largely persuasive one. As a sincerely religious member of the
rising petite bourgeotsie, he basically supported “the evangelical notion of the
‘responsible’ mdividual and the ‘voluntary’ model of society,” to use Michael
Gauvreaw’s words.™ Child tried unsuccessfully to interfere in school construe-
tion and to impose a common curriculum, yet did not echo other inspectors who
advocated stricter controls over the classroom through establishment of a council
of public instruction. "™ Rather, Child favoured mote public enlightenment, sug-
gesting, for example, that a journal of education be regularly distributed to every
household. ™!

In short, Child’s career as inspector was esseatially driven by the same
combination of liberalism and paternalism with which he governed his own
famiy.' To Bruce Curtis the aim of such state officials was to contribute to a
bourgeois hegemony

whose main dimension is precisely the transformation of certain ways of seeing,

deing, and being, particular to one class, one sex, and one ethoic group into the

only thinkable, rational, ‘efficient’ ways:"é‘1
The fact remains that schoo! reforms were primarily aimed at, and supported by,
a society of farmers and tradesmen who shared so-called “middle-class” values
of self-discipline and hard work. Furthermore, Child’s schools project had more
strictly educational aims in mind.

To Meilleur, Child lamented that the “fhlabits of industry and frugality”
which marked the people of the Townships left them little time for reading other
than religious works or novels, or to “think profoundly upon the great principles
which form the foundaton on which our civil & Rehigious Institutions rest.”
Better-informed individuals could only pray that “such fickle minds and unsteady

B¥athan H. Mais, Provestant Edveation i (Québec: Notes on the History of Bdueation in the
Protestant Public S chosls of Québes (Sainte-Foy: Conseil supérieur de 'éducation du Québec,
1981, 27.

BOuoted in Mark A, Noll, “Canadian Evangelicalism: A View From the United
States,” in Rawlyk, Agpecis, 16.

S This body came into existence in 1859, Dufour, Tens 4 fécole, 222.

" Child to Meilleus, May 14, 1855, no. 950, LR, 1313, ANQQ.

16250e Little, Chvid Letters, 30-8.

193 Curtis, “Representation and State Formation,” 8.
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hands” did not destroy these institutions. In his 1854 report the St Francis
inspector Jamented that

scholars are not taught the habit of close and correct observation of whatever

comes under their notice, and forming correct opinions therefrom, consequently

they in mature fe are likely to become the dupes of delusion practised on them

by themselves, if not by others, and are thus destined to follow after the fictions

of the age, in which they may act their part.'®
- Child deplozed the fact that parents withdrew children from school as soon
as they were of “an age to be employed at home or elsewhere [...] thus depriving
the teacher of his only chance of making his pupils scholars, and the country of
well educated men, to sustain successfully the popular institutions thezein.” In
Foucault’s terms, Child’s “state project” was less concerned with class and
groups, o1 state domination of society, than with reconciling government and the
incteasing autonomy of the individual " In an era of growing independence and
materialism, people must be taught to “govern” themselves in the strict sense of
the word. Although the Fastern Townships may still have been a relatively
isolated and undeveloped region, Child was imbued with the vision of a more
liberal individualistic society tempered by the religious-inspired sense of social
commitment and self-discipline that marked the rise of the petite bourgeoisie in
Britain and America during the early nineteenth century.'’
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