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SCHOLARLY PASSION:
TWO PERSONS WHO CAUGHT IT!

Alison Prentice

This paper is dedicated to the memory of Marta Danylewyez, who was
a passionate scholar, a commitied teacher, and a much-loved friend.

Academic women are increasingly aware of two facts. One is the fact of our
collectively tenuous position in the world of higher education, a position that, in
spite of the contemporary women’s movement, has in many respects improved
only very slowly.2 A second is the fact of a long history of struggle, by our
scholarly-minded foremothers, to gain even the relatively feeble foothold that we
together enjoy as women instruciors in contemporary institutions of higher
learning.  The tale differs in different national and cultural contexts.  But,
whatever the context, the status of university or college "professor” is not one
that has been conferred easily or always sits comfortably on women.

The contemporary situation of academic women in Canada is beginning to
be examined. Some of us are starting to analyze our own working lives as
scholarly women, and more general studies of collective career paths also proceed
apace.3 A fascinating Quebec film has even probed bencath the surface in a
disturbingly intimate portrayal of university women—and men—in a variety of
roles, from professor to chargée de cours, graduate student, and academic wife.

But we know little ahout the scholarly women who preceded us. So far, our
explorations into the history of women'’s access o academic kife in Canada have
focussed almostexclusively on the history of women’s admission to colleges and
universitics, the development of institutions of higher leaming for women, and
women’s experience as students in these institutions.”  Apart from Judith
Fingard’s eyc-opening examination of women faculty at Dalhousie in the {irst
half of the twenticth century, we have few historical studies that deal extensively
with the Canadian woman scholar or the women who have taught in Canadian
universities.

The subject is made complex by problems of definition. How arc we to
define either the "scholarly life" or "institutions of higher learning" in the
disparate and rapidly changing educational milicux that have existed over the
years in Canada? Perhaps questions of definition—and the position of the woman
scholar as well—are particularly difficult in a country whose academic institu-
tions have existed somewhat uneasily on the margins of several overlapping
potitical, cconomic, and intellectual empires. One answer to the dilemma posed
by definition, and the one that T have chosen for this preliminary study, is the
biographical answer,” By looking closely at the lives of individual women who
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pursued what they defined as important roles in the world of higher learning, we
can begin to illuminate the themes that might inform more complex examinations
of the place of women in Canadian scholarly life.

Two Ontario women appear to fit the bill, The first, Mary Electa Adams,
was a well-known "lady principal” associated with a number of important
academies and colleges for women in the nineteenth century. The second, Mossie
May Kirkwood, was an early twentieth-century teacher of English and dean of
women at the University of Toronto.? By examining these women’s lives, Thope
to show how the aspirations and teaching careers of two very different scholarly
women evolved. The life histories of women like Kirkwood and Adams, [ argue,
Hluminate not just the history of Canadian women’s cducation, but must be taken
into account in any more general history of higher education in Canada.

I

The quest of Mary Electa Adams for a role in higher education must be
understood in several contexts. One was the context of developing educational
opportunities for nineteenth-century women, but in a country where neither the
patterns that worked in the United States or in Great Britain were fully viable.
Another was the context of higher education in nineteenth-century English
Canada. Students of early and mid-nineteenth-century formal schooling are
aware of just how blurred were the borders between different calegories of
institutional education before the late 1800s. For most of the century, the
boundaries that existed were determined more by social class than by the ages of
the students or even the levels of the studies offered. Common schools were for
young people pursuing basic learning, while grammar schools, academics, and
“select” schools offered the same and more 10 young men and women who were
better off and, in some cases, had aspirations to stay in school longer or do more
advanced work. To begin with, universitics were strictly for young men prepar-
ing to enter the leamed professions. A complex set of interacting forces aitered
this situation, producing the three-tiered, largely coeducational, and public
educational systems that only gradually emerged during the course of the
nincteenth century. Among these forces were a developing commercial and
nascent industrial economy that altered work, paid employment, and marriage
patterns for most people, male and female alike; the growth of the professions
and of the sciences; denominational and institutional competition, coupled with
a mood of Christian reformism; and the interests of a state that was also a colony.

If these were the larger forces, a particular one that affected the life of Mary
Electa Adams was women'’s growing quest for useful and remunerative employ-
ment, as household economies changed, and as both men and women delayed
marriage or embraced the single state permanently. The quest was supported by
a women'’s movement that focussed, in the second half of the nineteenth century,
on improving educational opportunities for girls in the light of these rends.

It was in the midst of such forces that men and women like Adams created
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the women's select schools, seminaries, academies, and convent schools that,
until recently, have rcmamed so firmly on the margins of most mainstream
Canadian educational hlstory Why have they been on the margins? The answer
is that such institutions fell between the cracks. They did not really seem o
helong to the story of the rise of public school systems; nor, it was thought, did
they belong to the history of higher education, since they were for women, were
eventually relegated to oblivion, or, if they somehow survived, 10 the status of
private "secondary” schools. Only universities in this scheme of things emerged
as public and as sufficiently advanced 1o qualify as institutions of higher learning.
The result was that the Canadian women’s academies and colleges of the
nineteenth century belonged to no one’s past, This is a not uncommon discovery
in women’s history where we often {ind that women and their institutions don’y
fit the categories and frameworks that historians have established as important,
The point, we have learned, is 1o stop challenging the women and their wo:ks
and 1o start chalienging the categories. It is the latter that are unsausfchOry

Mary Electa herself has perhaps seemed a somewhat unsaiisfactory subiect
for intensive historical investigation. The founder of no permanent academy or
college, she was a woman whose teaching career took her 10 no less than one
American and six different Canadian educational institutions, only two of which
have survived to the present day. The records of her life are few. She was a
ciarist, but all but one of the volumes of her diary appear to have been lost. Apart
from this one volume, the best scurce for Adams’ liferemains an article published
in 1949 by another fascinating but little-known woman scholar, Elsic Pomeroy.,
Pomeroy’s account is particularly important because she had then in her posses-
sion, and was able to draw uri»on a more complete body of personal materials
than can presently be located.

From Pomeroy’s brief study we learn that Adams was born 1o Loyalist
parents in Lower Canada in 1823 and came with her family to Upper Canada two
years later. She and her two brothers and two sisters were taught at home by their
parents, In 1840, at the age of 17, Adams went to Montpelier Academy in
Verment, a school that her mother had atiended, and there she was admiited o
the study of the classics and advanced mathematics. She retumed to Canada a
year later and finished her formal studies at the Cobourg Ladies’ Seminary, Duly
graduated as a "Mistress of Liberal Arts,” Adams did not leave the institutional
sefting but settled in asa member of the staff, eventually moving with the schooi’s
conductors, Mr. and Mrs. Hurlburt, to Toronto, where she 1aught at their new
Adelaide Academy.

That Adams enjoyed from the beginning of her ieaching career a connection
to the early movement for higher education for women there can be no doubt.
For one thing, the Hurlburts had been associated with the Methodist and coeduca-
tional Upper Canada Academy in Cobourg, the short-lived forerunner of Vicioria
College; Professor Hurlburt had continued on the staff for a brief period alter the
academy had been turned into a college for boys only.22 One could also dwell
on the choice of the word "seminary” for the Hurlburts’ first atlempt at an
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independent institution for young women. The American hisiorian Helen Lef-
kowitz Horowitz argues that in thig period the term "connoted a certain serious-
ness” and the possibility of professional poals which, in the case of women, meant
training for careers in tcaci1ing.13 Finally, Pomeroy tells us that Adams continued
her "advanced studies” while teaching for the Hurlburts, already hoping that she
might eventually assist in "breaking down the barriers which prohibited women
from taking university [r*agining."m Whether or not she would have putitinexactly
those words, Adams certainly appears to have gravitated to girls’ schools that, at
the very least, had ambitions, Her path in this regard was not without major
interruptions, however. By the late 1840s she had already been made principal
of an academy for girls in Picton, but within a very short {ime she retired {rom
the position, possibly frustrated that this school could not meet the goals she had
in mind {or it, but also because she was ill. A vacation in Michigan soon brought
a new challenge and Adams was appointed "Preceptress of the Female Depart-
ment" at Albion Seminary, a large and relatively well-established American
institution where—~again using Pomeroy’s words—some students achieved a
measure of "university training." In 1854, however, Adams was drawn back 10
British North America to undertake a similar job in the women’s departiment of
Mount Allison Academy, in Sackville, New Brunswick, There she was joined
by her sister Augusta and is credited with establishing, in three short years, a
programme that favoured the academic over the ornamental.

Thus far, Adams’ path as a ladies” academy misiress was a more or less
continuous one. The death of her father altered the pattern, however, and for the
next four years our wandering scholar was occupied at home with her widowed
mother and Augusta. Adams was in her Iate 30s when, in 1861, she became he
lady principal of the Wesleyan Female College in Iamilton, a school where, once
more, her sister Augusta Adams also found employment. At this point, Mary
Electa Adams’ interest in higher education for woimen prompted exploratory
visits to several women’s colleges in Britain, which were made during the
summer of 1862, Yet, once again, when their mother died in 1868, both Mary
Electa and Augusta Adams resigned their positions. There followed another
four-year interlude which the sisters devoied to family life and travel in Europe.

The early 1870s found Mary Electa Adams back in Cobourg, living with
Augusta and with three nephews of whom they were evidently now in charge.
The Adams sislers’ aim was to superintend the education of their nephews and
prepare them for Victoria College. Bui 1872 also saw them embarking on the
major educational enterprise of their lives: the opening of a new school of their
own, Brookhurst Academy was, according to Mary Electa Adams, intended first
10 be "a home"; secondly to offer a college course "with graduation in the
university for those who wish it™; and, thirdly, with "superior advaniages for those
pursuing Fine Arts and Modern Languages.”m The extant volume of Adams’
diary starts soon after the decision 1o open Brookhurst had been taken in 1872,
and thus allows us to catch a glimpse of the Brookhurst years and gain some
insight into its principal’s image of herself as a scholar and a teacher.
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The diary begins, not with Brookhurst’s founding, but with texts copied {rom
Jjournals and books, revealing the diarist’s interests, if not her thoughis or feelings.
The interests were wide. One passage concerns Ruskin’s views on the impos-
sibility of altering the "mental rank" one is born with; another quotes Hawthorne
on the relationship between free thonght and olerance, and the separation of
church and state in the ancient world. Later there is a passage, evidently copied
from Westminster Magazine, on the political disabilities of women, and another,
from Dublin University Magazine, on the chamacter of Englishmen. From an
unnamed source there are rhapsodic descriptions of Sappho’s poeiry and a lament
that most of it has been lost, followed by comments on the intellectual and social
equality with men that the women of Lesbos (:1‘1joyt:ad.17

The Brookhurst years must have been busy and were possibly particularly
happy ones. There are no forther enfries in the diary from the spring or smmmer
of 1872 to Septermber, 1879, when the visit of the Princess Louise and the Marquis
of Lorne to the academy was recorded by a clipping and an appreciative comment.
Thereafter, the diary changes character. Adams wenl on to use il§ remaining
pages chiefly forreflections on her ageand its fatigues (she was now inher middle
50sY, on the difficult decision 0 close Brookhurst, and on the anxietics
precipitated by her first years at the Ontario Ladies” College at Whithy, her last
academy principalship.

Animportant impression thatemerges from Adams’ diary is thatits principal
wanied Brookhurst to be smatl and that, wherever she was, she valued close
relationships with her students. Yet she clearly also had ambitions {or the young
women who studied with her that went beyond the usual goal of Madylike
cultivation." The formation of "character,” as well as "polish,” were among
Brookhurst’s aims. But there were academic ambitions tco. Brookhurst tried o
be "more advanced in its curricalum” than most Canadian ladies’ colleges and,
as Adams putit, its conductors very much hoped that their academy would grow
"into university characteristics, with university privileges.”

There is a sense In which Mary Electa Adams belonged 1o the first of three
periods in nineteenth-century education for women in the United States that
Patricia Palmieri bas put forward, The "romantic” period, which Palmier dates
from 1820 to 1860, was the era of Troy Female and Mount Holyoke Seminaries
with their great emphasis on religions formation and the training of Christian
mothers and teachers.”” Yet the romantic aura surrounding the concept of what
Palmieri and others have called "republican motherhood” was abseni, or was at
least extremely muted, in Adams. She clearly saw herself as a menior and moral
guide to her studentis; bat, just as clearly, she was no republican. One feels, too,
that strictly academic or scholarly goals atiracted her interest as much as character
iraining. The former may have grown in importance because Adams” working
life extended across the second period identified by Palmieri, the reformist era
which she dates from 1860 to 1890, In the United States, these decades saw the
founding of women’s colleges like Wellesiey, Smith, and Vassar, and the
development of a new model for the ligher education of women. Such colleges
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aimed o give their charges as prestigious and demanding a schooling as young
men received at a Harvard or a Yale. "Respectable spinsterhood Q moreover,
joined republican motherhoed as an ideal for educated women.” Physical
settings too were different as the single large building typical of the seminary
gave way to g variety of more complex arrangements designed to house larger
numbers of students and faculty on campus.22 We have no evidence that Adams
entered the increasingly polarized and acrimonious debaie on women's ability to
cope with higher education that characterized this period in both Canada and the
United States, but it is obvious on which side she siood. She wanted a "solig"
education for her young ladies as well as one that encompassed religious
principles. The emphasis would be on modern langnages and the arls but
neighbouring Victoria College, having "laid open all its privileges” to Brook-
hurst, was in a position to supply the other components of the complete university
course,

The difficulty was that these arrangements did not come cheaply and the
competition for students was ficree.

Our scheme seemed feasible & it has prospered. But lo! Whithy and a
great house, & rich men...put forth a mighty effort 1o house a great
school. Oshawa with a sort of manual labour arrangement gathers
up...many who want education cheap. Braatford picks up the Pres-
byterian element & Ottawa is omnivorous & all these spring into
existence within a year of our commencement.

Clearly, the Adams sisters’ infention was {o create an educational institution that
was academically on a higher level than these rival schools, They may have seen
Brookhurst as similar to the American women’s colleges thal were also emerging
at this time, but the proximity 1o Vicioria suggests another model, Certainly by
the late 18705 when the academy’s future as an independent institution seemed
seriously in doubt, discussion of a scheme "o affiliate with Vicloria" was
increasingly on its founders’ minds. Indeed, at thig point the diary implies that
this may have been what the Adams sisters had wanted from the beginning, The
idea was also, Mary Electa Adams believed, a novel one for Canada. "If it can
be carried out," she confided 10 her diary, "if will be the first in Canada & we
should like 1o have a hand in it."*"

Later remarks in fact indicate clearly that Adams ook her model from
England, rather than from the United States. By May of 1880 she was talking
aboui "our plan of a "vniversity class’ for Iadies, of Resident matriculants under
protection” and describing the arrangement she wanted as "something like
Girton.” The idea’s time had not quite come, however. According to the diary,
the faculty of Victoria approved, but opposition had appeared among people who
had power. The decision was therefore made to give up Brookhurst. "It causes
me nolitile feeling,”" Adams reported when the closing papers were {inally signed.
As patronage for "university purposes” seemed just around the corner, she
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wondered if she and Augusia should ot have held ont just a litde iongcr.zs
The parmership with Augusta, an alliance th.%% makes Mary Electa Adams
such a typical nineteenth-ceniury woman educator,” may well have been a factor
in the decision to close Brookhursl, Angusia, always frail, was fecling unwell,
In addiiion, the nephews for whom the sisters had been responsible were now
educated and moving away from Cobourg, Indeed a spong note of ambivalence
abous her role and responsibilities emerges in the diary when these matiers are
discussed. An "establishment,” Mary Elecia wrote, "is exacting & confining.”

We are in straits al the cross-purposes that affect us....We have fulfilled
our engagement here—all our nephews will be away.... Augusta is not
well & needs some change. We could break op if we wished but find a
sentimental clinging to what we have struggled for, for nine years....

The decision to abandon Brookhurst, then, was not solely a financial or
political one. Family needs and the wish to travel had drawn Mary Electa Adams
away from her academy fife more than once; there was clearly a strong element
of this in the breaking up of the academy in the spring of 1880. Only Augusta
and the nephews went on their travels, however, Mary Electa, after much
soul-searching, reluctantly accepted yet another new principalship, this time at
the Ontario Ladies’ College, in Whitby. Her ambivalent (eelings about her career
were now extreme. Like Catharine Beecher, one of Adams’ goals had always
been to create an intimate home in the schools she inhabited. She was not fond
of wandering, she confessed 10 her diary. And from the beginning, she found the
“palatial buildings” of the Ontario Ladies’ College a somewhat overpowering
environment for a home,

Far more alicnating than the physical setting for this last stage of her career
was Adams’ uneasy relationship with the Rev. 1.J. Hare, a clergyman who appears
to have been listed in the college circular not only as the titular head of the
College, but also as the supervisor of its lady principal. One of Adams’ first acts
on her arrival at the college was to insist that subsequent circulars be amended,
for she had never intended to accept a subordinate position. The removal of the
offending words did not make the partnership a comforiable one, however, and
Hare semained a thomn in Adams’ side. He interfered, but refused to take
responsibilily, leaving most of the onerous daily work 10 Adams, along with the
blame if anything went wrong—at the same time taking credit for whatever went
well. The contests with Hare, and there were many, were painful {or another
reason, As Adams wrote in her diary after their first confrontation, "self-assertion
is hateful 1o me."

The carly years at Ontario Ladies” College were thus not altogether happy
ones. Adams was pleased to know that families sent daughiers to the school
because she was there, but regretted more than once the ost opporiunity to be
involved in the "university class” for women which Victoria was clearly in the
process of establishing, "When the end comes,” she wrote during one of her



14 Historical Studies in EducaiioniRevue d' histoire de I éducation

lowest moments, ' ofien fear that life will seemn a great failure to me." Mired in
endless detail in the running of the school, and always at cross-purposes with
Hare, site felt that the Ontario Ladics’ College was managed with "hopeless
irregularity,”

Yetif disappointment and frustration plagued Adams in the carly 1880s, she
believed that she was not alone. Few peopie achieved "the particular things...that
they aimed at," she noted in the journal, And she was not without solace. The
diary ends in 1883, bui there was already 1aik of leaving and going to slay with
Angusta who, with one of the nephews, had taken up catle ranching in the
Norihwest, Helena Coleman, a niece who became the music misiress al the
college, was an important companion of the 1880s. And Adams had the satislac-
tion of secing Arthur Coleman, a nephew that she had educated, foliow his stint
as an arl insiructor at Victoria and Brookhurst with stadies in Germany, and the
winning of & permancnt profgssorship at Vicioria in Natural History and Geelogy,
Things rmay aiso have improved for Adams at the Ontario Ladies” College.
According 1o Pomeroy, it was not until 1892 that she finally retired and made her
move ie the Morihwest to be with Augusia.

And what of her goal {0 creale 2 class for women at Vicioria College? The
exact situation for women ar Victoria ag this time is not easy 1o decipher, buta
few women do seem o have been admitied, from some point in the middle 1870s.
The first of these was in fact a Brookhurst student, who was awarded an ME.L,
or Mistress of English Literature by the college. 1t is also true that Victoria faculty
members lectured at Brookhurst in the late 1870s—-one of them, the instructor in
fine arts, Arthur Coleran, In the 1880s more women students were adinilled,
and by the time the college affiliated with the Universily of Toronio in 1889, and
its move (o Toronio in 1892, women’s presence was an established £ act ™ n
addition, in the mid-1880s long-distance affiliation arrangemenis had been made
between Vicioria and a number of Ontario’s Methodist women’s colleges,
affirming ihe vniversity status of the work ithat some studenis did in these
instisntions and thus the statas and credentials of their teschers. But the Ontario
Ladies” College, it would appear, was not among them. As she had predicted,
women would gain "university privileges” in her time, but Mary Electa Adams
was excluded from playing a significant continuing role i this triumph.

i

aspired i the scholarly life in carly twentieth-century Ontario, Mossic May
Waddingion Kirkwood., Waddingion Kirkwood’s necessary setting was the
coeducational university, rather than a college or colleges created solely for
wormen, for the period of reform that had produced such mstitutions in the United
Stages did not do 50 in Canada.  Distingaished privale and public sccondary
schools provided employment for academically-mclined women but, in Ontario
especially, women’s colleges with higher aspirations appear eventlually 1o have
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either given up their university af(iliations and curricula or fallen by the wayside
altogether by the first decades of the twentieth century. The preferred Canadian
approach seems 1o have been (o found women’s classes or departments within
the men’s universities, The models were perhaps to be found in Great Britain;
but the women’s departments in Canadian universities typically had far less
autonomy than the women’s colleges of an Oxford or a Cambridge. Moreover,
they initially engaged very few women instroctors.”

Mosste May Waddingion Kirkwood was one of a very small group of
Canadian women who neversheless achieved aniversity teaching positions early
in the twenticth century. Born in the last decade of the nineteenth century, she
aitended St. Clement’s School and the University of Toronto’s Anglican Trinity
College, receiving her B.A. from the latter in 1911. In a recorded interview in
which she reminisced about her life and subsequent career at the university, 7
Kirkwood recalled that she had been encouraged to study {or an advanced degree
by a professor of English, but that Philosophy had been at {irst her chosen area.
Professor Breit, the philosopher with whom she worked, was "surprised” but not
unwiling to fake her on, Kirkwood’s M.A. is dated 1913; she completed her
PhID in 1919,

The flavour of the times is conveyed by the elderly Kirkwood’s memory of
her graduate instruction which, she recalied, amounted 1o visiting Professor Brelt
weekly at his home, Sent away from her first oral defence 10 leam more about
Hegel, she finally produced a satisfactory dissertation on the development of
British thought in the nineteenth century, with special reference o German
influcnces, a work that was published ihe same year that she received the doctoral
degrcc.38 While she was doing her ML A. and starling her doctorate, Mossie May
Waddington taught for al least some of the time at St. Clement’s. Bul the year
after she completed her master’s, staff shortages arising from the war produced
a unique opportunity for the young graduaie o instruct at the universily ievel,
Trinity College offered w employ her to teach "Divinity Greck™ and, later on,
English as well,

Waddington evidently aught for the college during most of the war bul, as
i drew to aclose, recognized that there was [ittle likelihood that her post at Trinity
could continue, Without waiting {0 be relcased, she tackled the subject head on
with her employers. Discovering that, indeed, her job would ead with the war,
Waddington wasted no time in landing another one, this lime at the university’s
non-denominational University College, with English Professor William John
Alexander. Looking back on this sccond opportunity, Kirkwood remembered
Alexander as a "wise and experienced man” who was "very interesting” on the
subject of women teaching at University College. He told her that it was
“perfectly correct to have women on the staff, particularly in the ficld of
literature,”  In liserature, al least, he (and clearly she) belicved the woman
instructor 1o be somehow "normal.”>

The years foliowing Waddington’s move 1o University College must have
been busy ones. The docioral thesis was completed and defended and the book
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published. Presiding over a women’s residence from 1919, in 1922 Waddington
was officially made University College’s dean of women. Andin 1923, ten years
after the granting of her master’s degree, she married Trinity Professor William
Kirkwood. The latter event presented a major dilemma for it was apparent that
most people, including the new Mrs Kirkwood, thought she should now resign
her oleanship.40 But, according to her reminiscences, when the college council
met to consider her replacement, its members could not agree on any of the
recommended candidates and, after lengthy deliberations, finally asked the newly
married Kirkwood if she could carry on. The incumbent dean not only agreed to
do so but gained a new assistant as part of the bargain and, for the next six years,
Mossic May Kirkwood continued as both dean of women at University College
and a college instructor of English. She also became the mother of three children.

Kirkwood’s career at the University of Toronio was a lengthy one, continu-
ing well beyond the Second World War, but it was nol without changes and
adjustments. At University College, she joined with others to fight for better
women's residences and won. She also tried to stamp them with her own idea of
what a women’s residence ought to be. As she described it later, this was a small
community of students, led by an older scholar or don, who was there to inspire
and encourage, not just to monitor the social lives of the young. The presence of
the older scholar was crucial for, in Kirkwood’s view, the intellectual spark could
not exist in a social void. "Scholarly passion,” as Kirkwood put it, "is caught by
persons from persons.” Her own mentors, she recalled, had been Professors Brett
and Alexander, as well as her husband. As these men had inspired her own
efforts, so she hoped that all university students would remember some person
or persons who impressed them as being "shot through with the love of truth.”
Clearly, the context for this discussion implied, it would be helpful for women
students to have at least some mentors who were aiso women,

In September of 1929, Mossie May Kirkwood resigned as Dean of Women
at University College, ostensibly "o devote all her time to her work inEn glish."42
This was the reason she gave publicly, but a further reason emerges in the
reminiscences. A woman in the dean’s office, Kirkwood recalled, now objected
strongly to the continued employment of a married women in the post.  Alraid
that the issue would split the college, the dean felt it better Lo bow out of her
administrative role and leave it to someone who was single, Since this was soon
after the birth of her third child, family reasons may also have played a part, but
Kirkwood’s withdrawal {from university administration was shortlived. In 1936,
on the retirement of Mabel Cartwright as Trinity College’s dean of women and
principal of St. Hilda’s, Kirkwood took up these positions at her old college.

As she had at University Coliege, Kirkwood quickly became involved in a
successful drive for better residential accommaodation for Trinity women. That
accomplished, she once again settled into her dual roles as teacher and ad-
ministrator. The latter she took as seriously as the former, acling in her public
capacity as model, rulemaker, and restraining influence, but also providing
private counselling, encouragement, or even intervention on a student’s behaltd,
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if these seemed called for,

Mossie May Kirkwood’s daughter has portrayed her mother as a woman who
"sought broader iniellectval and professional opportanities for women, equal
chance and reward in employment," but at the same time emphasized "the
importance of marriage and family life” for both society’s good and women's
happiness. That there might be conflict between these lwo goals was mated
perhaps, but not denied. The university was a hotbed not only of antagonisms
and jealousies, she believed, but of even more serious contradictory influences
on individuals. Kirkwood later identified these as the “warring” influences of
"academic effort” and "sexual activity.” Indeed, so concerned was she about this
conflict and the general position of women in society by the late 1930s, that
Kirkwood began 1o speak about them in public. Earlier talks 1o women’s groups
outside the university bad focussed on literary subjects, and particularly on
women writers.*® Now she began o focus on questions iike the purposes of
education for women, women’s right 10 paid employment, and the nature of the
university experience for women.

In a small book entitled For College Women—and Men, Kirkwood outlined
her beliefs about scholarship and teaching. The best teachers at university were
at the same {ime passionate students, she argued. But they must not be expected
to starve. The university depended on the power and intellectual vitality of its
academics. Using the male pronoun, she went on to describe the scholar’s need
to live reasonably, to travel, and to have access to "original sources” for his
research, Did Kirkwood mean to exclude women from this discussion of "univer-
sity teachers and scientific workers"? Unfortunately, the langnage is obscure.
But the agenda for stisdents of either sex, whatever the sex of the instructor, was
clear. The goal of university study for both women and men was (o find out what
life was for, and then to live it with passion and purpose.

Kirkwood saw three possible and overlapping futures for girls approaching
the end of school. They would be mothers and would need (0 uaderstand "the
needs of human beings." They would be students and, as such, should throw
themselves "into the passionate scarch for a little more light and knowledge."
Finally, they would be workers, As workers, they ought to devoie themselves 10
understanding “the relation between [their] occupation[s] and the whole interests
of society.” Importantly, women had a need and a right to work.

To suggest that merely to bea womnan is enough, unless the relationships
of wifehood and motherhood make enough demands on the woman’s
powers for her to use her energies and give herself fully, is 2 mistaken
idea.

Kirkwood pointed to a Toronto YWCA study of 1505 employed women, showing
that fully 17 percent of thesc women were supporting individuals who were
totatly dependent; 42 percent contributed their carnings to their houscholds; and
25 percent contributed to the support of dependents in other houscholds. A
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United States Department of Labour survey of 751 employed single women
showed that 33 percent supported their mothers; of 490 marricd women, 14
percent supported dependent husbands, Kirkwood deplored the "back to the
kitchen” or "back to the home" movements at that time being promoted in fascist
Germany and Italy; indeed she deplored them anywhere they were to be found
and denounced the idea that alt girls should stady domestic science. She stated,
moreover, her belief in women’s right to equal pay for equal work.

In admitting that feminism has gone to violent lengths at times and
degenerated into the "me too” position, it i$ not necessary 10 go back on
the essential truth of the feminist case. Women must eat 1o live,

Mossic May Kirkwood was unwilling, perhaps, to carry the case o absolute
equality for women in the workplace. Women as childbearcrs were different
from men. They must work io eat, but should not be distracted by "the sight of
worldly prizes" or the challenge to prove that they were “as good as men in their
avocalions." Women, in fact, had other goals: 1o use their special insights to fight
against the destruction of life, and o fight against war. "Life and better life” were
women’s work.

In a published speech that she entitled "Women of the Machine Age,”
Kirkwood took a siightly different approach to the right lo work. Women’s need
to work was not just material, Money, she argued, meant power bul it was 1ot
just the power Lo satisfy the needs of the body. It was also the power 10 satisfy
the needs of the spirit. Women who did not wish 1o trade dependence on a father
for dependence on a husband now had the opportunity to seek, in a profession,
"a life of purpose and accomplishment.” Women'’s need for and right to mean-
ingful emgploymcnt and Lo power over their own lives had to be recognized and
accepted.”™

What did this mean for women in university teaching? As far as can be
ascertained, Kirkwoed did not tackle the subject of the academic woman directly.
She had managed to gain entry into work that she loved, and o some extent
recognized her good fortune in not having had to struggle for the privilege. Not
only had several professors encouraged her, she had also had an uncle {only a
decade or so older than herself) who was a professor at the university.  His
presence there surely assisted her progress. She was also able o remain athome
and (o support her studies with her teaching.

Yet when asked to describe the position of women in university leaching in
her time, the elderly Kirkwood had litde to say. She recognized that she was
probably paid less than comparable men. She also recognized that women were,
by and large, excluded from most university ieaching and administrative jobs.
Houschold Science, of course, employed only women. In Janguages, she
recalled, there were also women candidates.

But when you say were they discriminaled against, they just weren’t
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appointed, that’s all, It was thought that they should teach in the
secondary schools. For one thing, most [women} didn’t have the money
to do graduate work.

Kirkwood also admitted that there was outright opposition to the employment of
women scholars at the university, particularly in the case of married women, and
especially following the first world war. Not ail male university professors or
administrators were hostile and she herself had not been “turned off." But some
women had been, she agreed, because of the prejudice of powerful men against
them.

I

In a recent book which they entitle Unegual Colleagues, Penina Migdal
Glazer and Miriam Slater have analyzed the strategics adopled by American
women who pioneered in the professions at the twm of the century. '“[‘h%y focus
on four; separatism, superperformance, subordination, and innovation.>> Some
of the new professional women were able 10 make their way because of the
protection of entirely separate women'’s institutions like the women's colleges;
others did the work of three 1o gain a place in their profession. Still others found
they could only survive by accepting subordinate positions or, aiternately, by
creating new and innovative roles for themselves. Mary Electa Adams chose
separate instiiutions for most of her working life. But at the Ontario Ladies’
College and, indeed, in her other principalships, she was 1o some extent in a
subordinate position. This, in part, was the meaning of the term "lady principal”
with its implication that there might also lurk somewhere a male governing
presence—as indeed was the case at the Ontario Ladies’ College.  Adams’
innovative attempt to take charge in her own Brookhurst Academy and, later,
forge a parinership between Brookhurst and Victoria College might have altered
this status, but came o carly in the history of higher education in Ontario w0
work 10 her own permanens advantage, Mossic May Kirkwood relied, a¢ various
times, on all four of the strategies outlined by Glazer and Slater. Although they
werc neither as separate or as independent as cither the American or the British
women’s colleges, the women’s residences that Kirkwood helped to create at the
University of Toronto did provide some measure of autonomy and, at the very
least, a separate space for the dean of women. Certainly, Kirkwood woiked hard,
combining the roles of dean, English instructor, faculty wife, and mother, Althe
same time it is also clear that, in the larger university, she accepted a subordinate
position—both 1o individual men and to men’s expressed interests. On the other
hand, Kirkwood boldly found new jobs and created important roles for herself in
the women’s deanships. In the end, she managed to hang on 10 a position in the
university, if not the same position, for some 40-odd ycars.

Far more successful in her quest for the scholarly life than Mary Electa
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Adams, Kirkwood was the inheritor of the former's struggles. When told that
she had been lucky, she replied with great emphasis that she had also been good.
Assured in her ability as a teacher, she had had no qualms about pursuing her
goal o continue in university leaching once she had been given a taste of 11, But
Kirkwood’s circumstances had also been very favourable: a start at Trinity
because of the first world war, a supportive network of male refatives and
mentors, and financial and domestic support both before and afler her marriage
and the birth of the children.*®

What late nineteenth and ecarly twentieth-century academic women were
unable io do, Glazer and Slater suggest, was to reproduce themselves,  Their
immediate tasks were too many and their resources (o few. It took all of Mary
Electa Adams’ energy to get women involved in higher education; afier 1880,
she was forced to abandon boih her own institutional creation and the possibility
of sharing in the provision of higher leaming for women at Victoria College.
Kirkwood's achievements were considerabic: her own admission o university
taachir%%, the creation of betler residences for women, and the publication of her
books.”” She was also determined that the undergraduates over whom she
presided would have female as well as male mentors —women who could
transmit to them the intellectual passion that makes a life of scholarship possible.
But if there were women who "caught” the "scholarly passion” from acadenic
women like herself, the numbers who were able o translate their passion into
university jobs remained low. The proportion of full-time university faculty who
were women in Canada reached a peak of 19 percent in 1931, but then began (0
drop and has remained below that figure ever since.

Why did Kirkwood’s vision fail (0 produce an expanding new generalion of
women scholars and teachers in Canadian universities? Part of the answer is in
the relative powerlessness of women like herself, Even Kirkwood scemed 10
accept the idea that women should be sieercd into sccondary schoot teaching in
the interwar years and the fact that few had the money 10 go to graduate school.
University teachers of this era typically came from a privileged network of men,
often men who had the opportunity to go to Europe 1o study, like Adams’ nephew,
Arthur Coleman, or who migrated to Canada from the British Isles or continental
Europe in the first place. Although Kirkwood had managed o get inlo this
charmed circle, her own position was so tenuous that she had little i any power
10 promote the admission of other women. And for the generation imincediately
after hers, we must also take into account the changed character of the university.
As Patricia Graham and others have noted for the United States, larger, mose
“professional,” and bureaucratic institutions of higher learning were less welcom-
ing and easy cnvironments for women than they were for carcer-minded and
wife-supported men.%

A major source of both Adams’ and Kirkwood's weakness was a growing
mood of hostility towards women in scholardy [ife, a fecling that Palmieri argues
intensified after 1890. For Adams, the hostility was principally encountered in
the apposition of Methodist clergymen like 1.J. Harce or the "powerful men™ who
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opposed her plans to take charge of the women entering Victoria College in 1880.
There is also a very faint suggestion, if not of ouiright conflict, at least of a
differing agenda from that of her sister Augusta who perhaps preferred retirement
to pressing the claims of Brookhurst, For Kirkwood, the conflict was also often
muted. But there is absclutely no doubt that she faced significant opposition, not
just from men returning from war, but also from at Ieast one woman who felt that
married women had fewer rights than the unmarried to ceriain paid roles in the
university. As women who loved women—and men-—Kirkwood and Adams
(perhaps cspecially Adams) were also women who could only carry direct
conflict so far. Adams admitted to her diary that self-assertion was "hateful” to
her; Kirkwood was perhaps bolder in some circumstances, but often shified the
territory of the battle rather than engage in open conflict with the forces opposed
to her.

18%

The physicist David Bohin has suggested that, in the experimental sciences,
if one gets down to individual cases things become not simpler, but more
complex. The lives of Mary Electa Adams and Mossiec May Kirkwood reveal
the same truth, If we atiemptto pinpoint the variables thataffected their academic
careers, we begin {0 recognize a very complex as well as a rather contemporary
scenario. Certainly the fact of gender was the crucial factor that limited what
these women did, Privileged class backgrounds, on the other hand, meant
opporiunities that were denied 1o most women—and 10 many men. Three other
factors, however, were also important. One was age: perhaps a younger woman
mighi have succeeded where Adams failed, 10 secure a permanent alliance
between Brookhurst and Victoria. A second, cerainly, was marital status;
witness the problems Kirkwood encountered in 1923 and again in 1929. Finally,
there was something that the married and the single could share, as Adams’ and
Kirkwood’s careers both proved: extended family responsibilities beyond those
typicalty undertaken by comparable men,

Another imporiant variable was Canada’s colonial situation. Caught be-
tween several models of higher education for women that emanated from the
United States and Great Britain, Canadian women who were in a different
economic, demographic, and political environment from either, seemed 1o be
struggling for a Canadian compromise—one that the country could afford, as well
as onc that suited women’s needs. How tempting (he models of a Vassar or a
Girton must have been—yet how remote, evidently, in a colonial state existing
under the shadow of two competing powers whose resources were so much
greater than Canada’s.

Adams and Kirkwood, other women like them, and the men who supported
them, got women into men’s universities and showed that women could live on
the margins of men’s scholarly world. Yet however effectively they operated in
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these special environments, neither was able to make women futly equal partners
in Canadian scholarly life, as it was defined then or now. Surely, then, we have
1o call into question the definitions. What was or is the scholarly life? Does one
have to be a member of a university faculty 1o participate? Finally, is nol the
exclusion of senior or scholarly women from universities, or their marginality or
invisibility in institutions of kigher learning, a central fact in the history of higher
education?®® These questions are currently the subjects of intense concern and
investigation by scholars whose practice is in the area of women’s studies or who
identify themselves as feminists. The third question will certainly be answered
in the affirmative. We arc only beginning o investigate the social construction
of masculinity and the relationships between the sciences, the professions, and
men’s education and educational work. Bulit is already obvious that an institu-
sion that has been predominantly male and that, untii recently, has been run almost
entircly by men alone, cannot be understooed in isolation from the central fact of
women’s marginality to 48 {unctioning, or subordination within its governing
structures, Nor can the university be understood apart from the fact of women’s
roles educating and/or sustaining scholarly men, as their mothers and wives, or
even as their aants—wilness the case of the Adams sisters and their nephew,
Professor Arthur Coleman.®*

The problem that we continue {0 face is the one that Adams could barely
coniemplate and that Kirkwood and her generation did not manage to solve: the
reproduction of the next generation of women scholars and their integration as
equal pariners in Canadian institutions of higher fearning, Following the schema
of Glazer and Slater, it’s clear thal an innovative separatist strategy has been
enormously productive for our generation. We have relied 1o a significant extent
on the havens that we have created in women's and feminist studies, The question
is whether, from the strength and knowicdge gained in these stadies, we feminist
women—and men-—can now achieve the equal partnership between scholarly
women and men that seems so cbviously necessary and degirable.

The gifts we have to offer are several. Among others, there is the central gift
of feminist scholarship itself—which we believe has (he power (o revolutionize
all scholarship, as well as to question the academic structures that contain it. Like
both Mary Electa Adams and Mossic May Kirkwood, many of us remain
ambivalent and even uncomfortable in our relationship (o instituiions of higher
learning. Buot scholars we insist on being nevertheless—and, furthermore,
scholtars who are paid for their work, For, as Mossie May Kirkwood pointed ou,
women must cat (o live, Finally, we also insist on the right to hand on 1o a new
generation of women-—and men—our gift of a feminist vision, For weknow, as
did Kirkwood, that "scholarly passion is caught by persons from persons,”
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Helena Coleman, after her retirement from the Oniario Ladies’ College. On the subject
of academic wives, a group not yet studied in the Canadian context, see Shirley Ardener,
“Incorperation and Exclusion: Oxford Academics’ Wives,” and Lidia Sciama, "Am-
bivalence and Dedication: Academic Wives in Cambridge University, 1870-1970," in
Hilary Callan and Shirley Ardener, eds., The fncorporated Wife (London: Croom Helm,
1984). For a negative assessment of American wives who have been the scholar-pariners
of their university-employed husbands, see Marilyn Hoder-Salmorn, "Collecting Scholars’
Wives,” Feminist Studies 4, 3 (October 1978).
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