raphy. The author is admitiedly an
enamoured former disciple who feels
that it is importani {0 articulate an his-
torical record in which Blatz is ap-
propriately revered. The fact is, the
man was not universally revered and
there was no insubstantial opposition
1o aspects of his work. In this book,
however, opposition to Blatz and con-
troversies surrounding him are dealt
with in & most casual manner. The
“teacher as exper!” approach which
created an entire literature of conde-
scending “parent education” materials
was not without its articulate op-
ponents.  Blatz's role in the early
upbringing of the Dionne quintuplets
as a child study experiment based on
perceived parental incompetence was
similarly subject to intense discussion
and debate, And Blatz’s and the child
study movement’s near-exclusive em-
phasis on middle-class children in
single-income families has long been
{and continues o be) decried as a nar-
row and distorted lens on the world of
childhood.

While limited by these draw-
backs, Raymond’s volume dees con-
tribute to our understanding of an
important figure at an important {ime
in carly childhood education in this
country. She has been extremely
thorough and has made extensive use
of previously unstudied documents
and archives. (Citations (o these refer-
ences are carefully documented in her
footnotes hat the book would be {ur-
ther enhanced by a complete listing of
Blatz’s scholarly and popular writ-
ings). Supplementied by interviews
with friends and family members,
Raymond has provided a description
of the life and activities of Blatz. The
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task of offering critical insight into the
life and times of this compelling figure
stifl remains.

Hillel Goelman
Untiversity of British Columbia

Antoine Prost. Education, société et
politigues. Une histoire de
Penseignement en France, de 1945 4
nos jours, Paris: Fditions du Senil,
1992,

Antoine Prost is one of France’s
leading French historians of education.
His piongering Histoive de
Ienseighement en France 1800-1967
(Paris, 1968) remains a good introduc-
tion (0 the fictd, despite the plethora of
works published since. He also
penned the final volume of the multi-
volume Histoire générale de
Uenseignement de U'éducation en
France, 4,1 Eeole et la Familie dans
une sociélé en mutation (Paris, 1981),
ed. L.H. Parias. He has also written
numerous articles in a number of jour-
nals and newspapers about contens-
porary educational trends and has
acted as advisor about education to the
government of Michel Rocard.
Education, société et politigues: Une
histoire de Uenseignement en France,
is a collection of previously published
articles about French education, three
of which have appeared in collections
i English:  “Schoeoling and social
stratification: paradoxes of the reform
of the middle school in 20th-century
France,” in Achim Lechinsky and Karl
Ulrich Mayers, eds., The Comprefien-
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sive School Experiment Revisited
{Francfort-sur-le-Main, 1990}, 38-61;
“Ecoles, colleges and lycées in France
since 1968,” in D.L. Hanley and AP,
Kerr, eds, May '68: Coming of Age
(London, 1989, 23-42; “The educa-
tional maelstrom,” in George Ross,
Stanfey Hoffman, and Sylvia Mal-
zacher, eds., The Minerrand Experi-
ment {Cambridge, 1987), 229-36, The
subtile of this book is rather mislead-
ing, for itis a collection of essays writ-
ten over some years, rather than an
integrated history. Morcover, the first
three essays deal primarily with the
period before World War I1; their con-
clusions also appear in his aforemen-
tioned  Histoire générale de
U'enseignement, In the introduction
Prost asks whether this book is a his-
tory or an essay on educational politics
and answers “vnequivocally, a his-
tory.” 1 would say that it is a bit of
both.

The underlying theme of the book
is initiatives of reform of the French
cducational system by a variety of
French governments during the post-
war period.  The irony of French
education is that France has probably
passed more laws and issued more
decrees concerning education than has
any other country, but the system es-
tablished in the Revolution and
entrenched under Napoleon has
remained firmly in place, immobile if
not immutable,

Prost poses a duality of inertia and
intervention,  Largely critical of
sociological theories and approaches
as “deterministic,” he posits that his-
torians, by focusing on particular
events or initiatives, can reveal periods
of flux, if not dramatic change. He

poinis to three failed attempts to alter
the system: that of JérSme Carcopino
in 1941 when the resulis were opposite
to the original intention and again in
1959 and 1963 under Jean Berthoin
and Christian Fouché. In those instan-
ces, soclad forces and the inertia of the
system frostrated attempts to reform.
He argues that “loi Edgar Faure,” fol-
lowing upon the student revolt of
1968, like the loi Guizot of 1833, was
an “incontestable [example of] politi-
cal decisions determining the evolu-
tion of the educational system” despite
some retreat from the principles of
Fawre in succeeding years. Faure’s
reform did broaden access 1o elite sec-
tions of the educational system, but
prestigious schools remained
dominant and prerequisites for entry
into elites, especially governmental
ones, Fundamentally Prost concludes
that reform has been possible only
during a crisis, which disarms
entrenched interests within the educa-
tional system.

The central argument about crisis
and reform is convincing. And the
political history of education has its
place. Prost’s often trenchant
criticisms of failed initiatives and the
continuing elitism of French education
are provocative, Changes in the écoles
maternelles and day-care centres, for
example, since 1959 have served the
upper middle classes more than they
have workers, for whose children the
schools were first designed. Prostcor-
rectly criticizes the republican school
of historiography for its emphasis on
the Ferry Laws of 1880-82, which did
secularize the system but otherwise
merely gave official sanction to
universal, free primary schooling



which had basically been achieved
prior {0 the legislation, Nevertheless,
Prost’s criticisms of sociological ap-
proaches to French education seem too
harsk, Not only have sociologists but
also historians of the Annales school
emphasized the longue durée. Indeed
he acknowledges the contribution of
historians such as Frangois Furet and
Jacques Ozoufl {(Lire e1 écrire:
Palphabétisation des francais de Cal-
vin 4 Jules Ferry, 1977), although he
criticizes their conclusion about
relationships between schooling and
literacy. Prost makes a mistake that
too many historians and social scien-
tists still make—aitempting to find
causality within statistical correla-
tions. Correlations and regression
analysis illuminate association; they
say nothing about causality, This
misunderstanding of statistical argu-
ment as well as a prediction for politi-
cal history results in Loo harsh a
dichotomy drawn between political
history and a history (hat emphasizes
long-term trends. The two are not in-
compatible. It is important (o study
political iniliatives, the motivating {or-
ces behind them, and their immediate
results even if a longer-term perspec-
tive finds more continuily than change.

Prost is certainly correct in
describing the loi Guizot of 1833 as
one of the important pieces of legisla-
tion concerning French education—
perhaps even the most tmportant after
Napoleon. It encouraged schooling,
established normal schools, provided
state subsidies, and prescribed cur-
riculum. Without it, the public school
system in France might not have come
to dominate the plethora of private
schools that were developing, Never-
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theless, the loi Guizot merely defined
the arena within which private and
public schools, those for boys and girls
(schools in France were generally
segregated by sex), and levels of
schooling performed. Social proces-
ses operated and important modifica-
tions occwrred with each generation
(e.g. Victor Duruy in the 1860s and
Ferry in the 1880s). However, situated
within prior and subsequent develop-
ments in enrolment, attendance, and
teacher training, the Guizot Law ap-
pears o have accentnated extant ten-
dencies rather than redirecting French
schooling.

It is too early to decide whether
recent “reforms” have or will sig-
nificantly alter an educational system
that has displayed a remarkable struc-
tural continuity over two centuries.
Social forces and vested interests have
prevailed over many ministers and
critics. Prost clearly hopes for reform
and although the essays are historical
they contain within them some of the
author’s own agenda. The collection
isaninformed, intetligent commentary
On many contemporary issues in
French education, but they are dis-
parate, We still await a comprehensive
analysis of French schooling since the
Second World War,

Patrick J. Harrigan
University of Waierloo

Peter A. Schouls. Reasoned
Freedom: John Locke and En-
lightenment. Ithaca and London:





