of religions and affiliate with larger
political movements. Casey con-
cludes her analysis of black women
teachers by stating that “being a black
teacher means raising the race; accept-
ing personal responsibility for the
well-being of one’s people, and espe-
cially for the education of all black
children” {p. 152). The reader is left to
wonder why Casey ascribes these fea-
tures to black teachers and not, to para-
phrase the words of Bakhtin, to ali
teachers who work for social change.

Casey’s study draws heavily on
neo-Marxist analysis and is continu-
ously grounded in the author’s own
personal experiences, It provides an
example of how one researcher con-
structs a framework and utilizes per-
sonal narrative—of both the researcher
and the subjects-—in the construction
of meaning. Casey defends her chosen
framework as a means of giving voice
to voiceless teachers. Her subjects
“cannot be separated from the contexts
in which they originated” (p. 166); yet
she supplies few references through
which the reader can link the experi-
ence of these women to amore broadly
defined historical context.

Perhaps the author’s own descrip-
sion of the work as “historical sociol-
ogy” should serve as a guide for
readers. In spite of the author’s con-
cluding exhortation, this reader did not
find the work inspirational,

Elizabeth Smyth
Ontario Institute for Studies in
Education
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Lorraine Smith Pangle and Thomas
Pangle, The Learning of Liberty.
Lawrence, Kansas: University
Press of Kansas, 1993. Pp. 350,

The Learning of Liberty began life
as Lorraine Smith Pangle’s senior the-
sis at Yale University, It has, however,
a direct link to political theorist
Thomas Pangle’s previous book, The
Ennobling of Democracy {Baltimore:
The Johns Hopkins Press, 1992). In
that book Pangle addresses what he
sees as the most serious problem fac-
ing modern republican regimes: the
scepticism with which elites and the
general population consider the ra-
tional basis of modemity. The Enno-
bling of Democracy is a thoughtiul
challenge to postmodernism. He ar-
gues that Heidegger’s critique of clas-
sical rationalism provided the
philosophic groundwork for postmod-
ernism and therefore those who care
deeply about the political good must
demonstrate the perfidy of Heideg-
ger’s claims. Pangle asserts that only
through Socratic rationality can mod-
ern republicanism be sustained; he cs-
tablishes that modern republicanism
needs classical civic rationalism. Pan-
gle also argues in Ennobling that mod-
ern republicans have failed to build a
secure moral and educational founda-
tion for the political regime. It is this
failure of modern republicanism the
Pangles address in The Learning of
Liberty.

The single most important prob-
lem the Pangles see in the current crisis
in American schools s the inability of
schools to uphold the principtes which
form the basis of modern republican-
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iszn: freedom, the defence of rights,
and the honouring of citizens who have
represented and defended the ideals of
the American Foonders, Their goat in
thiz book is o exarnine the sducational
ideas of the Founders—40 retum 16 the
philosophic roots of modemn republi-
can educaiion—ir: order o gain some
ingight into the current difficulties
plaguing American schools. They de
velop their understanding of these dif-
ficuities by contrasting the ideas of the
American Founders with the educa-
tional philosophy of the classical re-
publicans. Two distinctions between
the ancients and the moderns frame the
study. First, when the classical repub-
lics were disturbed by instability, they
saw education as the centre of the prob-
lem and as the key to the solution,
They understocd that the best defeice
of the republic Tay in the creation of
wise citizens of good character. The
modern republicans, as represented by
the American Feonders, conceniraied
instead on legal and political institu-
tions which woudd restrain vicious he-
haviour. Second, within theis
discussions of education, the Groeks
emphasized Lwniition and respect for
authority.  “The fimest demociacy
wae undessicod to be that in which
equality meant primarily the equal
subordination and devotion of ali to the
civic whole handed down from the sa-
cred past.” The Americans, by con-
trast, saw education not ag an
introduction to the past but as lhera-
tion from it. Through education peo-
ple would understand the autonomy of
the individaal and appreciate the rights
that derive from they astenomy, The
Feanders saw education in terms of

erlighienment, and the Panglas exam-
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o

e the roois and implications of thal
vision: “Our intention i€ 0 resmyect
and reassess some of e most imypor-
tant reflections on civic and personal
education appearing in the writings of
those among the Founding generadon
who spoke clemly and compellingly
on the subject.” Vet they ses within the
ideas of the Founders the seeds of &
current malaise in American educa-
tion: “Astudy of the Founders® views
of education witl help vs (o see that the
difficultics we now experience in try-
ing to understand the goals of educa-
tion are in some measure an outcome
of unresolved ienstons imbedded in the
Founders” own concepiions of educa-
tion, of republicanism, and of haman
nature.”  Understanding the philo-
sophic roots of the problem may help
Americans seek more meaningful so-
lutions,

The first section of the book ex-
amines the legacy of educational
ihought the American Founders inher-
fied from Burope, from the classical
republicans, and from fohn Locke.
They felt that Buropean education,
with its roots in an swistoeratic and
Christian tradition, was unsuitable for
the needs of the pew republic. 1 would
notcreate acitizenry aware of its rights
and capable of self-rule. While the
Pangles provide an excellent overview
of the Furopesn roots of education and
assess the impact of forces such as
Portanisim on the Founders” concep-
tion of education, they never address
one simple guestion that arises from
this examination: why did the Foun-

ders dismiss so sauch of the Baropean
fegacy when they ihemsslves were
products of such an education and yet
had come o an appreciaiion of theiy




natural rights and the legitimacy of
modern republicanism? The classical
republican conception of education
was also dismissed by the Founders
because of the nature of republicanism
it represented. The ancients recog-
nized virtue as the chief aim of civic
life and politics as the business of car-
ing for souls. For modem republicans
such as Locke and his followers, “gov-
ermmment or politics has no legitimate
authority to promote the health or ex-
cellence or salvation of men’s souls.”
The Pangles identify the moderns’ dis-
missal of classical notions of virle
and nobility as the largest failing of
their educational philosophy: “The
Founders thereby faiied to recognize
the depth of the attachment that they
still felt for nonutlitarian virtue and
failed to ponder sufficiently the pow-
erful hold that morality has on the hu-
man heart altogether.” They
underestimated the extent o which
man's moral feelings must be culti-
vated.

John Locke wansformed educa-
tional theory by arguing that the goal
of education was the creation of citi-
zens capable of enlightened self-inter-
est and grounded in rational
seif-control. The American Founders
accepted Locke’s assessment of hu-
man nature and human potential, but
they departed from his understanding
of education in one significant way:
Locke understood education as pri-
marily moral education and therefore
the responsibility of parents, not the
state. The Founding Fathers, however,
saw education as a public concern.
The Pangles siress the extent 1o which
the Founders desired an open and
egalitarian society and their conse-
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quent commitment to public educa-
tion, While some historians may sug-
gest that the Pangles overestimate the
Founders’ democratic sentiments,
what is clear from this book is the
extent t0 which the Founders had to
think about education in an original
way. The emerging republic simply
found little of practical use in the edu-
cational legacies of Europe, the classi-
cal republics, and Locke,

The second section of The Learn-
ing of Liberty offers the most insight
into the views of the Founders on
schooling. The Panglies summarize
the opintons of Benjamin Franklin,
Thomas Jefferson, John Adams, and
educators such as Noah Webster and
Samuel Knox. Out of their examina-
tion of the schooling debate in the new
republic come two interesting observa-
tions. The first concerns the connec-
tion between public schooling and
natural rights. Jefferson argued that all
citizens should be educated as to their
natural rights as well as their duties.
Others argued that the state had a re-
sponsibility for the education of chil-
dren whose parents were incapable of
providing a suitable education and
who would therefore remain incapable
of intelligent citizenship. Some writ-
ers, however, reinterpreted the social
contract to include not only the right of
every citizen 1o a basic civic education,
but to economic opportunities associ-
ated with vocational education as well,
Roiert Coram, for example, in a Rous-
seauian twist argued that the right to
privale property guaranteed by the so-
cial contract was only valid if accom-
panied by the right of every individual
to 2 minisal education which would
atlow e 1o earn a living and there-
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fore the means to acquire property. He
even advocated that the state force par-
ents o send their children into appren-
ticeships. In many ways Coram’s
expanded notion of social and eco-
nomic rights anticipates the “rights
taik” of the contemporary United
States. The Pangles demonstrate that
the economic imperative that drives
contemporary American education
was philosophically embedded in the
discussions of rights surrounding edu-
cation in the days of the Founders:
“The young were to be trained as citi-
zens who understood their rights and
were prepared to meet their civic re-
sponsibilities; but they were to meet
those responsibilities as persons
chiefly devoted to work and business
rather than to leisure and the ‘beantiful
and useless things’ that adom the life
of Aristotle’s man of greatness of
soul.”

The Pangles’ second observation
regarding the debate surrounding edu-
cation in the new republic concerns the
unfortunate consequences of the Foun-
ders’ insistence on a practical educa-
tion. The curriculum at Benjamin
Franklin’s academy for example aban-
doned Greek and Latin and empha-
sized instead the study of the English
language and rhetoric, subjects Frank-
lin felt were indispensable for future
leaders of the republic. Thomas Jeffer-
son admitted that his own emphasis on
the utility of knowledge may have con-
tributed to the contempt with which
many Americans treated education,
The Pangies conclude that ultimartely,
the Founders' insistence that the na-
tion's civic health depended on good
public schools was ineffective; their
emphasis on practical, even voca-

tional, education was more persuasive,
which meant that public schools were
not established until the middle of the
nineteenth century when there was suf-
ficient economic motive for educating
the masses. This conclusion raises an
important contradiction within the
premise of the Pangles’ book: on the
one hand they argoe that many of the
current educational crises reflect
weaknesses in the educational thought
of the Founders, but they also argue
that the Founders had little impact on
the public education systems that were
eventually established. Itis difficult to
understand, therefore, how they canbe
held responsible for the inadequacies
schools now demonstrate, Clearly the
connection between the philosophy of
the Founders and the goals of public
schools deserves closer consideration.

The finest part of The Learning of
Liberty i1s the third section which ex-
amines the role of institutions other
than the school in public education.
The Founders recognized that the
schools as they were established were
unable to insti] the population with the
moral and political habits necessary
for the functioning of the republic.
They therefore tumed to other social,
political, and religious institutions o
aid the schools in this task. The Pan-
gles examine the educational role of
the press and of legal institutions such
as juries, Their surmmary of the debate
surrounding the role of religion in the
new republic, however, is an excellent
analysis of acomplex and often misun-
derstood aspect of republican thought.
They point out that James Madison’s
attempt to deduce the illegitimacy of
all governmental support for religion
from the right of the free exercise of



religion was quite extraordinary within
the context of its time, The Anti-Fed-
eralists, by contrast, called for the posi-
tive freedom to believe and worship as
one wished; they did not call for the
negative freedom from religion which
now dominates American life and
which the Pangles argue is largely re-
sponsible for the lack of moral direc-
tion in contemporary American life.
The Pangles stress that for most of the
Founders, there was a clear link be-
tween civic education, religion, and
the moral standards necessary for the
preservation of the republic. George
Washington recognized this connec-
tion in his Farewell Address: “Of all
the dispositions and habits which lead
1o political prosperity, religion and mo-
rality are indispensable sup-
ports.... Whatever may be conceded to
the influence of refined education on
the minds of peculiar structure, reasen
and experience both forbid us to expect
that National morality can prevail in
exclusion of religious principle.”

The fourth section of The Learn-
ing of Liberty is the weakest, probably
because it seeks (o identify the lessons
which might be learned from the Foun-
ders and applied directly to modem
classroomns, The Pangles argue that
modern American schools should try
education through emulation of the
Founders, specifically Washington,
Jefferson, and Franklin, From each of
these men, American students counld
learn lessons of character that would
sustain them through their lives as in-
telligent citizens. The lessons the Pan-
gles suggest, however, ring hollow. As
worthy as these men were, it seems
unlikely that modern students (and
teachers) could overcome their cyni-
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cism regarding human nature and their
fascination with the private and scan-
dalous to treat the Founders as serious
models for [ife and character. The Pan-
gles insist that Washington could teach
students valuable lessons aboul hon-
our and the merits of public service,
Jefferson’s and Franklin’s struggles
with the nature of virtue and happiness
do not provide answers for students,
but they do cast the debate in a way that
could serve as the basis of discussion
in American classrooms. However, it
is difficult to imagine that questions
about the relationship of the good of
oneselt and the good of society which
stymied the greatest minds in Ameri-
can history could provide the inspira-
tion for a new direction and a new
commitment to republican principles
among American youth,

The Pangles conclude that Ameri-
can education has been defeated by the
problems Tocqueville identified: re-
publics undervalue leaming and the
arts or demand that they be productive
of other goods; they do not respect the
contemplative life; they fail 1o provide
any motivation for a sense of obliga-
tion to future peneratons or fellow
citizens; and, the sway of majority
opinion and the pressure o conform
will always make equality more im-
portant than excellence. The Learning
of Liberty clarifics the philosophical
roots of modern republicanism and
demonstrates the complexity of ques-
tions surrounding educational reform;
it shows that we must examine (he
intetiectual miliey in which schools
operate as well as the social system of
which they are a part. The Pangles’
assessment of the educational philoso-
phy of the Founders and of the impact
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of those ideas raises many questions.
it remains for historiang to examine
these ideas in historical context and
irace the impact of the ethos of moder-
nity on American schools,

Amy J. von Heyking
University of Calgary

silles Gallichan,  Livee ef Politigue

au  Bas-Canada, 1791-1849,
Québec: Septenirion, 1591, Pp.
519,

Gilles Gallichan announces a re-
markably ambitious and multi-faceted
project in the opening sections of this
hook. He proposes to study the inser-
tion of “the book™ {as a generic knowl-
edge-form) changing relations
between peopds and the printed word
in his period. He proposes to nrobe the
dynamic, set in motion by the Lower
Canadian Constition of 1791, under
which the printed word acquired 2 new
mmportance, both practical and sym-
bolic, In processes of state formation,

Gallichan is fo be commended
both for the breadih of vigion evident
in his research problematic, and for the
painstaking, minutize-aticntive work
which presents us with the {irst serious
history of the fibraries of te Lower
Canadian and Union Parliaments,
There Is much o be learned from this
work about the kinds of information to
which politicians could gain easy ac-
cess. Is i not intriguing, for example,
io discovar that, among the 25 works
considered by a parfiamentary com
mities of 1801 1o be of prime impor

b physical organization of the

tance, we encounter, alongside legal
dictionaries, constitutional summa-
ries, and parliamentary guides, books
by Smith, Beccaria, Bentham, Montes-
quieu, and Grotins? Even leaving
aside the unanswered sociological
questions posed by the presence of
such works—did anyone read
them?—the symbolic importance of
these texts is evident, Their presence
also suggests a preoccupation, on the
part of at least some parliamentarians,
with the main political issues agitating
contemporary Europe,

In the first of four sections com-
posing this work, Gallichan provides a
deseriptive overview of social and cul-
tural life in early Lower Canada and a
brief discussion of the context and re-
ception of the 1791 Constitution, A
second section examines in rather gen-
eral terms some dimensions of early
library history, the various forms of
printed material available in the col-
ony, the organization of official print-
g, 2l the political place of the press,
as well as the reading habits of some
members of the Assembly,

The thizd and fourth sections of
the work, by far ihe longest, are de-
voted to the parliarsentary library,
Here Gallichan charts the checkered
history of the library collections, ex-
amines the biographies and activities
of parliamentary 1
flects occastonaily on the
brary materials to politicians ¢
proceeds 1o 4 detarled reconstruction
and classification of the parliamentary
library catalogues and examines the
leading works present in each of some
ten categories, An appendix {o the
work provides information aboui




