LADIES AND SCHOOLMISTRESSES:
EDUCATING WOMEN IN
EARLY NINETEENTH-CENTURY UPPER CANADA'

Jane Erringion

i November 1824, a “Lady having lately arrived from England” proposed
to establish “a Seminary of respeciability” in Kingston. In notices distributed
widely thiroughout the colony, she solicited "the patronage of those Ladies who
[felt] disposed fo place their Daughters where the most useful & polite Branclies
of Bducation are taught,” “Having been accustomed to the best established
methods of Tuition,” she trusted that “an assiduous and wnremitting attention {0
her Pupils and their Interests [would] ensure hex success.™

A first glance, this brief notice is unremarkable. In Upper Canada in ihe
first half of the nincteenth century, as iy Greal Britain and the United States at
that time, teaching the children of others was an accepted and respectable way
for a gentlewoman to cam her Iiv'mg.?’ Caring for and instructing children was,
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comments and suggestions on earlier versions of this article.
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Upper Canada Herald UCH

2. KC. 19 Nov. 1824; UCG, 14 Oct. 1824; NG, 6 Nov. 18240 UCH, 22 Feb. 1825, A
similar noiice appeared two years earlicr in the KC\, 4 Jan. 1822,
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after ail, “women’s” work. As wives and mothers, almost ali Upper Canadian
wornen, 4t some time in their lives, had assumed the responsibilities of governess,
nurse, or teacher. Exchanging those skills considered inherent in persons of their
sex for a home, andfor a wage or income, was not particularly remarkable.
Between 1800 and 1840, colonial newspapers frequently included notices {rom
young girls looking for aposition in a good family as a child’s nurse or govemess,
or from older widowed women who offered to take a few children into their home
and to teach them the rudiments of literacy.

The circumstances of this lady from England, however, appear to have been
somewhat different, Though we do not know her name, her age, or her particular
situation, or whether or not she actually opened her school, her notice suggests
that she was not 4 young girl entering the labour market for the first time or a
“poor lady obiiged to work for pay.”4 This lady apparently had training and
experience in “the best established method of Tuition.” She aspired and, one
might presume, had sufficient {inancial resources to establish a “Seminary of
respectability.” In fact, she appears 10 have been one of that small, though
growing, number of women in Upper Canada who would have considered
themselves “professional” teachers. For her and a few others in post-1815 Upper
Canada, being a teacher was more than a desperate attempt 1o help survive
{inancially. Teaching the children of others was for these women a viable and
perhaps preferable alternative to marriage or remarriage.  And owning and
operating one’s own School or Academy for Young Ladies was a goal which
promised at least the possibility of relative independence, financial security, and
persornal fulfilment.’

ner noles in The Lost Elementary Schools of Victorian England (London: Croom
Helm, 1984) that teaching “offered a scurce of independent remunerative employ-
ment for the woman who was progressively denied an outlet for her labour other
than through its complele constriction into ‘housework™: 111, For Canadian
examples, see Women Who Taught, ed, Alison Prentice and Marjorie Theobald
(Toronto: University of Toronto Press, 1991); Gender and Education in Ontario,
¢d. Ruby Heap and Ajison Prentice (Toronto: Canadian Scholar's Press, 1991}, R.D.
Gidney and W.P.J, Miliar, Inventing Secondary Education (Kingston: MeGill-
Queen’s University Press, 19903, Alison Prentice and Susan Houston, Schooling and
Scholars in Nineieenth-Ceniury Ontario (Toronto: Universily of Toronto Press,
1988).

4. Joyce Senders Pedersen, “Schoolmistresses and Headmistresses: Elites and Educa-
tion in Nineteenth Century England,” in Women Who Taught, ed. Prentice and
Thecbald, 38, Pedersen asserts thal there were relatively sharp distinctions between
these two groups of teachers. This paper suggests that this was nol always the case.

5. The use of the term “professional” is quite defiberate.  Though there was no
“professional” training available to women during this peried, many women who
taught in the colony did have specific expertise and experience in the classroom.
Within the context of the earty nineteenth century, they considered themselves
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This is not (¢ suggest that between 1800 and 1840 most women who taught
in Upper Canada would have considered themselves or wanted to become
professional teachers. As Alison Prentice notes, during this period “domestic or
private teachers.,. predominated in most parts of Canada.”™® Most women who
offered to teach for wages did not profess to have any specific expertise. Few
claimed previous experience in a classtoom. And many infended 1o teach only
unti! they married, remarried, or their financial circumstances improved suffi-
ciently to permit them to leave the tabour market. But there seems little question
that increasingly, Upper Canada attracted women who did look to eaching as a
profession and who were able to make their living in the classroom.

In the first four decades of the nineteenth cenlury, Upper Canada offered
increasing opportunities for women to teach and it supported a wide variety of
schools and particularly schools for girls, The women who taught in the colony
came from incredibly diverse backgrounds and at times had sharply differing
expectations of their work. Some wanted or only had to work part-time; others
never managed to own their own school, Many lady-proprietor schoolteachers
were unsuccessful; a few, however, gained both fame and relative prosperity.
Moreover, as the colony matured, the differences between the professional lady
teacher and at least some of those who would initially have considered themseltves
amateurs gradually blurred. A number of widows and spinsters discovered in
teaching a way o gain financial independence and personal satisfaction. And
though they never professed to having professional expertise, after a number of
years of owning and operating a seminary for young ladies, a few “poor ladies™
inevitably acquired both the experience and the skill normally associated with a
professional.

What is perhaps most ironic is that as opportunities for women (o teach
expanded and the number of women who earned their living in 4 classroom grew,
schoolmistresses were increasingly circumscribed in who they could teach,
where, and what. By 1840, social norms restricted lady teachers 10 instructing
the very young and adolescent girls, preferably within a secure domestic setting.
Moreover, in response to the demands and sensibilities of middle-class patrons,
women who opened “ladies’ academies”™ were obliged (o provide a curnicuium
that met the needs of the “true” woman of the nineteenth century-—"the virtuous
and discrete wife”” and the wise, discerning, and compassionate mother. Inshort,
the cmergence of the cult of true womanhood,® which established increasingly

professional teachers,

6. Alison Prentice, “From Houschold 1o School House: The Emergence of the Teacher
as Servant of the State,” in Gender and Education in Ontario, ed. Heap and Prentice,
43,

7. FJ, 15 Dec. 1827,

8 Barbara Weller, “The Cult of True Womanhood,” American Quarierly 18 (19638):
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narrow standards of what was appropriate for a young girl to learn and where she
could or should Jeamn it, also promoted specialized education for girls and
professionalization among some of those who taught them.

Colonists had been concerned about the education of their children since the
arrival of the first settlers to Upper Canada in the 1780s and 1790s. The general
acceptance of the need for a literate and educated citizenry was paratleled by a
growing concern, particularly amongst the colonial gentry, about what type of
education was appropriate for their daughters. Almost since the foundation of
the colony, Upper Canadians had debated whether women could, let alone should,
be formally educated. Women, after all were different from men. They were
timid, feeble, and, some suggested, “their minds are not so strong and they are
less capable of reasoning.”g Others however, emphatically defended a woman’s
intellectual capabilities. A brief article on “Female Education” published before
the turn of the century observed that “a woman’s senses are generally as quick as
ours, their reason is as quick...and their judgement as secure and solid.” 20 Yt has
never been proved to me that women are in any respect inferior to men,” an
anonymous Acetum explained 10 the residents of Kingston in 1812, “except in &
few particulars connected with iheir Physical texture,”! One young woman,

151-74. Sce also Cott, The Bonds of Womanhood, Leonore Davidoff, The Best
Circles: Social Etiguette and the Season (London: Croom Helm, 1973); Peterson,
Family, Love and Work; Deborah Gorham, The Victorian (5irl and the Feminine
Ideal (London: Croom Helm, 1982).

9. KGaz, 12 May 1812, This vicw was also reflected in ibid., Letter to the Reckones,
16 Apr. 1811; Gere Gazeite, 17 Nov. 1827, For further discussion of (his, sec Jane
Errington, “*Hidden' Women in Early Upper Canada: A Preliminary Probe,” paper
presented at the annual meeting of the Canadian Historical Association, 1988.

10.  UCG, 25 Nov, 1797.

11.  Acetum continued that these physical differences did have *“a peculiar influence on
their nerves,” making them “more Jiable to irritation,” but it did not impair awoman’s
ability to reason. KGaz, “Letter to the Reckoner,” 12 May 1812, Itis presumed that
the Reckoner was the Reverend John Strachan. Por a discussion of how this attitude
came {0 affect the medical profession and others throughout the nincteenth century
see Barbara Maas, Helpmate of Man: Middle Class Women and Gender Ideclogy
in Nineteenth Century Ontario (Bochum: Universititsverlag Dr. N. Brockmeyer,

1990y, 46-56; Wendy Mitchinson, The Nature of Their Bodies: Women and Their
Doctors in Victorian Canada {Torente: University of Toronto Press, 1991),
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vehemently replying to charges that women were intellectually weaker than men,
asserted, “Believe me, Sir, the natural ability of the sexes are equal.” Apparent
differences, she observed, were the resuit of “their different education.” It was
the specific “purposes for which {men and women] are destined in life which
accounted sufficiently for these distinctions.”"* One commentator went so far as
to assert that barrinjg women {rom “the privilege of ingenious education” was an
inhuman tyranny.1

Certainly, girls, like their brothers, were expected to be able to read and write.
Girls also had to be well grounded in the “domestic arts,” and all those skills
which they would need as future wives and mothers. As the nineteenth century
unfolded, however, the skills required of particularly middle-class Upper Cana-
dian girls expanded considerably. In Upper Canada, as in Great Britain, women,
the home, and the domestic sphere were becoming important symbols of middle-
class values. Increasingly, it came to be assumed that women had a special role
to play in maintaining and advancing the new social order. A woman’s God-
given vocation, her work in life, was still to be the keeper of the hearth and wife
and mother of a happy and productive family, But it was also asserted that from
the secarity of her home, woman, as society’s moral arbiter, keeper of the faith,
and promoter of virtue inevitably influenced the shape and beliefs of the wider
world."” To properly fulfil these new responsibilities associated with the dictates
of domesticity required skill and training.

12, KGaz, 18 Feb. 1812, See also ibid., 16 Apr. 1811, An extract from Ledyard’s
“Celebrated Elegy on the Talents and Disposition of the Fair Sex™ noted that there
was “no deficiency in the female mind.” And, it continued, “if the delicacy of their
constitution and other physical causes allow the female sex a smaller share of some
mental powers, they possess others in superior degree.”” UCG, 23 Aug. 1828, See
also FJ, "Respect for Females,” 14 Mar. 1827,

13. UGG, 25 Nov, 1797,

14.  KGaz, 3Dec. 1811, The domestic arts were important, for among other things, they
taught a girt the advantages of hard work and discipline; and as one matron noted,
they prevented the nation’s daughters “from forming improper altachments” as
youths. See also UCG, 19 Oct. 1805,

15.  Leonore Davidoff and Catharine Hall, Family Fortunes: Men and Women of the
English Middle Class, 1870-1850 (Chicago: University of Chicago Press, 1987),
74. Note that in Great Britain, an emerging middle class was beginning to asserta
life-style and social and moral values which placed considerable emphasis on the
family and the importance of womer: in providing “proper moral order in the amoral
world of the market.” This rests on the assumption that “identity is gendered” (29}
and their chronicie of how middle-class women became both creators and the
“bearers of status” (30). For a discussion of this as it pertains to a number of
middle-class immigrant women in the nineteenth century, sce Maas, Helpmate of
Man. Maas discusses the issue of “cultural transference” of such an ideology from
particularly Great Britain to Upper Canada (41-45).
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“@irls...require much more care and attention in bringing up than parents
generally suppose,”16 articles in local newspapers frequently asserted. Mothers,
who bore the primary responsibility for ensuring that girls received training
appropriate to their rank and vocation, were reminded that *“the education of your
daughters is of the first importance,” for the “very character of the country was
at stake.”! Increasingly, however, a number of Upper Canadians came to belicve
that home edocation for middle-class daughters was not sufficient. “Nothing
short of the refinement of education fcould] give dignity and elevation to the
fernale character,” an article in the Farmer's Journal explained. “Nothing can
so well qualify them for participating to advantage m all pleasures desirable for
mutual intercourse with the polished circles of life.”

It is obvious from comments in the colonial press that this conclusion met
some if not considerable resistance, however. As a result, proponents of formal
education for women went 10 considerable Iengths 10 reassure opponents. Men
need not “fear to lose [their] empire” over women by “thus improving their naturai
abilities,” it was explained. Rather, “where there is most learning, sense and
knowledgc there is observed o be the greatest modesty and rectitude of man-
ners.””® An educated woman was an asset (0 a discerning man, 1o his home, and
1o the future of their community. “Men of sense naturally seek companions
posscssing corresponding qualiﬁcatiuns,”m it was asserted. An address by a
teacher to her pupils printed in 1829 in the Farmers’ Journal explained, “She
whose mind has been expanded and feeling so elevated will have neatness,
economy and regularity in all her domestic avocations; she will never debase
herself by associating with the vulgar and the mean; she will cheer{ully discern
that her dwelling is the cenire of her companion’s happiness.”ZI In short, a

16. KGaz, 3 Dec. 1811, See also ibid., 18 Aug. 1812; £/, 26 Sept. 1827, UC(G, 3 Aug.
1805.

17.  KGaz, “From the Desk of Poor Robert the Scribe,” 18 Aug. 1812

18.  FJ,"Of Female Education,” 9 Apr. 1828. Morcover, it was stated that by concen-
trating the power of their minds" through education, “the cares and anxielies evident
in the connubial state are consequently diminished and the union is attended with all
thase happy results which characterise it above all others as the most felicitous.”

19, UGG, “Of Female Education,” 25 Nov, 1797; see also FJ, *“The Female Character,”
9 Apr. 1828; KC, “Why Shoutd Females Have & Good Education,” 14 Sept. 1833,

20, FJ,“The Female Character,” 9 Apr. 1828; see also K az, “Desk of Poor Roberl the
Seribe,” 18 Aug. 1812,

21, FJ," A Women Teacher's Address to Her Pupils,” 16 Dec. 1829. See also "On the
Education of Young Ladies,” 26 Sept. 1827, CG, “From Brief Hints to Parents on
the Subject of Fducation,” § Feb. 1831; “Influence of Education by a Young Lady,”
13 Mar. 1830 FJ, “The Female Character, 9 Apr. 1828, An article in the KC. 9 Apr.
1836, noted specifically the importance of educated women as mothers. See also
CA, “Female Education,” 28 May 1828; “Ladies Departiment,” 22 Oct. 183].
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well-educated girl made the best wife and mother; she was in fact far more
valuable to her husband than & wealthy or beautiful spouse.

Though even as late as 1840, not all Upper Canadians were convinced of the
efficacy of formally educating their daughters, a growing number were. Elite
familics had been sending their danghters to school for some time. Increasingly,
members of the middling ranks of colonial society began to betieve that having
their daughters attend a lady’s academy was hoth a sign of their family’s growing
affluence and a way to help promote her social mobility. Moreover, many, like
Anne Powell, wife of a Justice of the King’'s Bench, considered that sending girls
to school was only practical, Formal schooling would not only educate & girl 10
be a good wife and mother, but the training she received there would enable her
“to obtain a respectable support” if “a future (-:lnergenc:y"z2 should arise.

The opportunities available to women to earn their living teaching in Upper
Canada were directly influenced by the changing expectations middle- and
upper-class families had for their daughters” education. Opportunities were aiso
dictated by economic and social circumstances within the colony, During the
first generation of settlement, Upper Canada afforded litle opportunily for
anyone, let alone a woman, to make her living teaching. The population was 100
small and there were too few families who could afford or had the inchination 10
send their daughters to school. After 1815, however, as the population grew,
towns and villages developed, and disposable income increased, more and more
women turned 1o teaching to help support their familics and themselves.”” And
anumber consciously catered to the growing demands of middle- and upper-class
parents for specialized training for their danghters, the future “frue” women of
Upper Canada,

1

In 1802, Mr. and Mrs. Tyler took “the liberty of informing™ the readers of
the Niggara Herald that they intended to open a school for young men and ladies,

22, Anne Powell to George Murray, § July 1316, quoted in Katherine McKenna, “The
Life of Anne Murray Powell, 1755-1849" (Ph.D. diss., Queen’s University, 1987),
336

23 This paper presumes that generational rather than chronologica time frames are mos!
appropriate when studying the social and econamic development of Upper Canada.
H should be noted, however, that the War of 1812, which falls at the end of the {irsi
generation of setllement, did have a significant influence on the evolution of Upper
Canada. See Jane Errington, The Lion, the Eagle and Upper Canadu (Kingston:
McGill-Queen's Universily Press, 1987,
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four years of age and older. In addition to teaching reading, writing, and
arithmetic, “the young ladies will be instructed in all that is necessary for persons
of their sex, to appear decently and be useful in the world, and of all that concerns
housekeeping, either for those who wish to live in town or in country.”24 The
notice for the Tylers” schood provides some insight inio what Upper Canadians
at the turn of the century expected of their daughters’ education and of the women
who taught them. Practicality seemed to be the watchword. The girls’ training
was 0 be useful. And no one presumed that drs. Tyler had any special
qualifications to teach or that she and her husband would be able to rely solely
on income from the school. In fact, the notice ended with the announcement that
Mrs. Tyler, “having been bred in the hine of manfua makers,” also sought work
as a seamstress and she offered “to exccute her work in the neatest manner, to the
satisfaction of those who may honour her with their custom.”

Mrs, Tyler was what one might classily as a wife-teacher. Her expertise as
a teacher rested on her sex; her role in the classroom was secondary 10 her
responsibilities as a wife, In the first half of the nineteenth century, a nunber of
other colonial women found themiselves in similar circumnstances. In the post-
1815 period, however, some of them, together with their husbands, consciously
iried to take advantage of the growing demand for special education for the
colony’s daughters.

In October 1814, Mr. and Mrs. Pringle announced that they intended to open
a school in Kingston for young ladies of the community. By 1820, Mr. and Mus.
Wolf of Kimgston:Z and Mr. and Mrs. Roberis in Niagaraz? had established
similar businesses, And over the next twenty years, a number of other couples
entered the education market, [n many of these family enterprises, it was clearly
the husband who had experience and some expertise teaching, However, this was
not always fhe case. When Mr. and Mrs. Maitiand opened an academy in York
in 1832, both apparently “had long experience in the instruction of youth.”28 In
one noted instance, it was clearly the wife who was the professional teacher. The
advertisement of Mrs. Twigg and her husband, who opened a girls’™ school in
Kingston in 1825, stated openly that it was Mrs. Twigg whoe had both the

24.  Niagara Herald, 13 Feb. 1802,

25 Ibid

26, KC, 10 May 1817.

21, UCG, 19 June 1817, After Mr, Roberts’ death in 1819, Mrs. Roberts continued to
teach. Niagara Spectator, 2 Mar. 1820. Sce also schools run by Mrs. Maclntosh,
who started an academy with the Reverend R. Fletcher in Emestown, KC, 8 Oct.
1818; Mr. and Mrs. Andrews, who opened a school in York, UCG, 9 Apr. 1824; and
Mrs. Spilsbury, who opened a school “under the conduet of Mr, Leech”™ at Cojborne,
CS, 31 May 1831,

28 CG, 10 Oct. 1832, see also ibid., 23 Jan. 1833. The same seems 10 have been true
of the Pringles.
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academic credentials and “long exgx:rience” in the profession. INO mention was
made of Mr. Twigg’s profcssion.2

In situations where it was “his” school, the presence and active involvermeni
of the master's wife was nonetheless essential to the success of the business.
When the Reverend M. Marcus opened a district school in Picton in 1833, he
observed that Mrs. Marcus™” would superiniend all “the domestic arrangements,”
including ensuring “regularity and discipling” and providing students with “the
care and comfort of a private family.”} ¥ In those schools which accepted girls,
the master’s wife also taught neediework and superintended the “ladies depart-
ment.” And in exclusively ladies’ academies, it was Mrs, Roberts, Mrs. Pringie,
and Mrs. Wolfe who oversaw all the domestic arrangements of the school and
taught many if not all the “ornamental” arts. Many wifc-teachers probably also
gave classes in other subjects, like reading and writing, where they had some
particular expertise.”‘ '

The viability of family schools and particularly those for girls in Uppey
Canada is unclear. Certainly, before 1820, there was little likelihood of & woman
making a career out of teaching. After the War of 1812, however, as the local
population increased and the economy grew, the opportunity for aspiring school-
mistresses clearly improved. The Twiggs and the Pringles, both of Kingston,
were in business for more than five years. For the Maitlands, like the Tylers.
subsistence may nonetheless have been precarious. Advertisements in local
newspapers suggest that most small girls” schools in Upper Canada did not
survive for more than two years.5 * Moreover, most couples were unable to rely

29, KC, 8 Sept. 1826, The same may also have been the case for the Roberts.

30, BR, 11 Apr. 1833,

31 Hallowell Free Press, 30 June 1834, See also advertisement of Mr. Johnson, for

Lancasterian School, KGaz, 22 Sept. 1818, which noted that his wife would teach

needlework and superintend the “Ladies Department.” A “MARRIED MAN"

locking for a position in a “respectable neighbourhood in the country” noted
specifically that he would “be assisted by his wife in the female department if
necessary”: The Patriof, 31 Mar, 1835, Parents in Ancaster in 1837 advertised for
amarried couple 1o teach at a Boys” and Girls” school. The wife was to teach in (he

Girls' Schoo! and would also laok after a few boarders. The Pairiot, 30 May 1837,

This was specifically refeired o in the case of the Tylers and Maitlands.  Gore

Gazetie, 10Oct, 1832, See also advertisement of W. Ward, 28 Mar. 1831, C(r, which

noted that his wife would teach needlework.

33 Gidney and Miliar, Inventing, 65-G6. For a more detailed examination of the
ephemeral nature of Upper Canadian schools, see Gidney and Millar, “*From Volun-
tarism to State Schooling: The Creation of the Public School System in Ontario,”
Canadian Historical Review LXVI, 4 (1985) 443-73. Houston and Prentice,
Schooling and Sckolars, quite rightly question Gidney and Mitlar’s conclusion,
67-68. Given the nature of the Upper Canadian ecconomy and of those women who
taught, it is very likely that many did not advertise in local newspapers, but rather

Tad
S\J
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on the income they earned from their business for a living wage. Some wife-
teachers were more fortunate. Their income was intended 10 supplement that of
their husbands. While Mrs, Sturdy taught school in Port Hope in 1830, for
example, her husband worked as 4 weaver.”t Mary O’Brien taught in exchange
for help in the house. A few women could even teach part-time, offering
specialized skills 1o students.

The opportunity for women to twtor on a part-time basis or to teach only one
of the ornamental arts was very limited, however. Most private tutors or proprie-
tors of “specialty schools™ in Upper Canada were men. Only men, for example,
offered tutoring in the classics and penmanship. Male tutors also predominated
in teaching dancing and P;{,nc,h 3 Madam Harris, who owned a dancing school
in York in the late 1820s.%% was apparenily the only woman in her ficld. And
though she offered lessons o both young ladies and gentlemen, classes were
segregated and only came together once a week 1o practise. 3 In even the most
hasic of the “accomplishments”—teaching instrumental and vocal music and
drawing—1the number of women offering private lessons was fewer than men.*
[t appears thal middle-class women in Upper Canada, like their sisters in Austra-
lia, were expected to acguire the ability to dance, to sing, or to play the piano. To

relied on ward of mouth and their reputation within the conmanily to gain pupils.

34, CA.23 Sept. 1830. Mrs. Crombie and her daughters could depend, (¢ some degree
at least, on Mr. Crombie, schaolmaster of a local district school: The Patrior, 3 Jan.
1840.

35, The women who ran French schools inchided Mrs, Goodman, (CG, 24 Dec. 1818;
Mrs. Harris, United Empire Loyalist, 9 Sept. 1826; Mrs. Kingman, Niagara Specta-
tor, 29 Jan. 1819; Miss Merrilt, KGaz, 3 Aug. 1816, Jennifer Monaghan notes in
“Literacy Instruction and Gender in Colenial New England,” American (Juarierly
40, 1 (1988): 18-41, that in the earty colonial period, women Laught reading and
men taught penmanship. “Writing,” she notes, “was considered a craft™ and “writing
was lrgely amale domain” {24). Similar atitades appear 1o have prevailed in Upper
Canada 150 years laler,

6. UCG, 9 Sept. 1826, United Empire Loyalist, 30 Aug. 1828,

17, Madam Harris, like many dancing masters, was also engaged o teach dancing atone
of the Iocal ladies” academies, Misses Purcell and Rose. She appears 1o have heen
replaced by Mr. Whale: CAL 10 Dec. 1829,

18, Madam Walther, The Pairiot, 29 Tuly 1836; Mrs. Butler, NG, 5 Qct. 1833; Miss
Tayior, €5, 28 Oct, 1834; Miss Williams, BR, 28 June 1 1833; Mrs. Bickerton (also
landscape painting), KC, 24 May 1834; an anonymous lady from England. The
Patrict, & Dec. 1840, 22 May 1838, There were about a dozen schools run by men
in the province, some of which, like Mr. Hill's “A Young Ladies Singing School,”
KGaz, 21 Dee. 1816, taught both boys and girls, or like Mr. Colton’s, had a female
assistant, KC, 5 July 1834,
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display lhurt alent publicly, or 1o offer to sell these skills openly, was not socially
acceptable.”

The restrictions placed on what were appropriate subjects for women o teach
were compounded by limitations of who and where they could teach. Though il
was acceptable for male tutors to have both boys and girls as students, women
tutors usually coutd not.  Social mores dictated, and middle- and upper-class
parents determined, that wage-eaming women feachers were suited, by reason of
their sex and their ability, to instruct only young children and adolescent guls.
And it was expected that self-respecting middle-class or aspiring to middle-class
women teachers preferred and should camn their fiving within the confines of their
own home.

Thus, the few women able to trade their special skils for a part-lime income
were clearly fortunate. Many were obviously wives or daughters who were nol
totally dependent on the wition they received for their work. Most women who
wished or had to earn their own living and continue to maintain some semblance
of independence were under increasing social and economic restrictions. For
though the demand for formal education for Upper Canada’s daughters grew in
the period after the War of 1812, many prospective teachers were e forced W
sacrifice their privacy and open their homes 10 potential pupils. They also had to
provide a curriculum that reflected the growing acceptance of the cult of true
womanhood.

iz

Many and perhaps most gentlewomen who turned to teaching had litde
choice in the matter. And many were Himited in what they could offer. In 1827,

19, McKenna notes in “The Life of Anne Murray Powell” that though Anne Powell
senior was pleased that her daughter, Anne, took an active part in cducating her
nieces (p.423), Witliam Dummer Powell relused o permit his daughter to establish
a school of her awn. Apparently, he claimed that she was not sufficiently educated
to be a schoolteacher, and suggested that teaching was not suited lo a woman of her
status (432-3%. See also, Marjorie R. Theobald, “The Sin of Laura: A Pre-History
of Women's Tertiary Education in Colonial Melbourne,” Jeurnal of the Canadian
Historical Association 1 (1990): 257-72. One group of women did display such
skills publicly: actors and performers on the Upper Canadian stage.  Colonial
atiitudes to these women varied considerably, Most, however, believed that no
self-respeeting “lady™ engaged in such aclivily,

40, Gidney and Millar, Inventing, 1, 19-20. They note that coeducation posed moral
dangers as well as problems wigh the curricuium. Boys and girls needed different
training and were expected to be taught separately. See slse Schooling and Scholars.
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Mrs. Margaret Powell, widow of Major Powell, announced to ihe residents of
York that she was opening a school for children three 1o ten years old. H Eight
years later, “the Widow of a Clergyman...of Belleville,” Mrs, Campbell, notificd
focal residents that she was w1llm; {0 take six voung ladies “into her house.. to
educate with her own children.™” Mrs. Powell and Mrs. Campbell apparenty
had relatively limited means. They may well have also been somewhat hesitant
about their own abilities. To resolve their fmancial difficuities, each proposed W
open what appears to have been the equivaient of an English dame school.

Dame schools were undoubtediy a common feature in many Upper Canadian
villages and wowns, as they were in Greas Britain and the Uniied States.” Itis
difficult to estimate how many there were in the colony, for most widow
proprietors probably did not advertise their schools. They had lisde need 1o,
Siudents were drawn from the inmediage neighbourhood and arrangements were
informal. Yet dame schools may weil have predoiinated in Uppey Canada i the
first half of the nineteenth century. Fariicudarly after 1815, however. a woman
with some means and some education probably preferred (o take advantage of the
growing demand for specialized education for girls by openin g a school for young
jadics., And though iike Mrs. Campbeil, they had no speciai training, they and
indeed many Upper Canadians assumed that their sex and life cxperience as
gentlewomen, wives, and mothers fully qml:iwd them to teach.

Most girls' schools established in Upper Canada before 1840 were small,
and probably resembied traditional dane schools. The classroom was the pro-
prietor’s parlour; the number of studenis was limited and lessons may have been
informal. Yet a glow’m. number of wosmen eachers were obvicusly conscious
that to gain parenis’ approval and pa uozmi_(, they had (¢ atempt @ provide the
siructure and formality indicative of & “real” school. As & resuit, Mrs, Farrand
of Brockville was probazbly not alone in dernanding the “punctual attendance of
each scholar...during the hours of Instruction and no allowance...for occasional
absences.”™ Tt is likely that many teachers tried 1o establish a school routine,
with scheduled class time and periods of relaxation, Some teachers divided their
students into primary, junicr, and senior “departments.” A5 Lessons in English,

4y, UCG, 11 Aug. 1827, Sce also advertisement of Mrs. Scotl of Colborne, who opened
an “infant schoal”™ for children between the ages of 2 1/2 and 7. C5, 9 July 1834
Misses Savigny of Toronto offered 1o teach young ladies uniil the age of 12: The
Patrior, 13 Nov. 1840,

42, The Patriot, 10 Nov. 1835,

43, SceGardner, The Lost Elementary Schools; . H. Higginson, “Dame Schools,” British
Journal of Educational Studies 22, % (1974); Houston and Prentice, Schooling and
Scholars. 33-35: E. Tennifer Monaghan, * Literacy Instruction and Gender in Colo-
nial New England.”

44, Brockville Gazente, 27 Oct. 1831

45.  The Pasis Female Seminary, CG, 7 Oct. 1840,
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reading, grammar and composition, arithmetic, history, and geography were
scheduled and taught by age and academic ability, with more advanced students
helping the juniors. Most girls” schools in the province had very litie “special-
ized” equipment. Texts for reading were either provided by the students or were
part of the teacher’s private Hbrary, A6y hough a few schools advertised that they
used globes or maps in the teaching of geography, other subjects, like history or
natural science, were undoublc,dly taught by lecture or by having students gather
local flora and fauna.’ Mcmy Upper Canadian parents andoubtedly considered
that elaborate cquipment was unnecessary. What their daughiers needed was a
secure environmem, the company of social peers, lessons in basic literacy, and
training in the “useful accomplishmenis,”

In Upper Canada, as in Great Britain and the United States, the accomplish-
ments, or what many termed “the omamenial branches of Female education,’ w3
were emerging as “the dominant mode of education for middle-class girls. a
This inclnded modern languages, geography, history, and biclogy, subjects that
would form the hasis of a liberal education at the tm of the cemury‘jﬂ in
addition, upper- and middle-class girts in Upper Canada needed to acquire the
social skills necessary for everyday life-—dancing, painting, music, and needle-
work.

The success of a school in part depended on the ability of 1ts proprictor o
provide instruction suitabie for daughters of the middle- and upper-classes.
Certainly, plain and fancy needlework were standard subjects at all Upper
Canadian girls” schools. Then, depending on the school and the skill of its
mistresses or her assistants, young Upper Canadian women could aiso take
lessons in dancing, embroidery, drawing and painting (of various kinds), mstru-
snental and vooal music, French, Talian, Geoman, and sometimes Latin, Many
of these accomplishments were taughi privately for an extra fee, or in small
groups, by an assistant engaged specially for that purpose.  Not every student
could afford or would have the time or inclination (o take more than one or Lwo
exlra subjects.

Teaching many or all of the accomplishmenis did not guarantee a school’s
success, however. ‘This also depended on the owner’s financial resources, her
social and business contacts, her reputation, and a number of other {actors, some

46. Both Houston and Prentice, Sehooling and Scholars, and Gidney and Millar,
Inventing, note the difficulty of obtaining textbeoks in Upper Canada al the fime.

47 See for example Prentice, “From Househoid to School House,” 25-50.

§8  From notice of Mrs. Fraser’s school, The Patriot, 4 Sept. 1833,

49, Marjorie Theobald, “Mere Accomplishmenls? Melbourne's Early Ladies” Schools
Reconsidered,” in Women Who Taught, ed. Prentice and Theobald, 73.

50.  [Ibid. See also Theobald, “The Sin of Laura”; Gidney and Miliar, Inventing, 13-19;
Houston and Prentice, Schooling and Scholars, T1-79.
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of which she could not control. Most girls” schools m Upper Canada appear to
have been owned and operated by single proprietors. Inevndhly, these schools
were small and enrolment was limited. To try (o increase their income, 4 number
of women teachers opened day schools™ and some rented rooms especially for
this purpose. Teaching day students did not, however, assure the teacher aregular
income. Students” attendance was often erratic and the teacher’s income fluctu-
ated accordingly. To try to resolve this dilemma, a few teachers of day schools
offered to board one or two pupils in their own homes:™ others offered (o make
arrangements to have students board with neighbouring families.>* Most women
teachers taught in their own homes, however, and an increasing number aspired
to the more prestigious and potentially lucrative situation of owning a boarding
school,

But taking in boarders created its own problems. Not only were most Upper
Canadian homes small but beds and houschold equipment were limited, To
attempt to gain some security and predictability in the numbers of pupils, many
boarding-school mistresses required that students register for at least a quarter
and then provide at least a month’s notice before Iezwing.5 3 In addition, almost
all colonial boarding schools required pupils to provide their own beds and linen
and in some cases cuiim‘y.S(’ Taking in boarders also demanded that even the
smallest school had (o have a maid, or students or other household members had

41, Acursary search of the local newspapers between 1815 and 1835 indicates that two
dozen schools were apened by women on their own.

52, See among others, the Misses Skirvings, The Patrior, 22 Sept. 1840; Miss Parsons,
KC, 9 June 1832; Miss Farand, who ran the Brockville Seminary, Brockville
Gazette, 27 Oct. 1831; Miss Greenland, KC, 10 June 1825; Miss Dennison, KC, 14
Mar. 1833,

53 See for example, Mrs. Hill's Schoot in Kingston, KGaz, 22 Sept. 1818.

54, Miss R.A. Charlton, who ran the Paris Female Seminary, CG, 7 Ocl. 1840. In
addition to the previous references, see also Miss Currier, in Peterborough, C5, 13
Nov. 1833: Miss Crombie, The Patrier, 11 Aug. 1843; Mrs. Hamilton, who an-
naunced in The Parriot, 7 Jan. 1840, that she provided “the advantages of public
school....combined with private education”; Miss Mary McNeighton, Brirish Whig,
10 Jan. 1834; Miss Currier had a school in Peterborovgh and took in a few “parlour
hoarders,” and according to the CS, 13 Nov. 1833, had just extended her facilities
for out-of-lown students; Miss Leah, in Kingston, KC, 17 Aug. 1833; Misscs Kile,
in the BR, 18 Oct, 18372; Mrs. Haines, KC, 25 Tuly 1833; Mrs. Black, FJ, 12 Aug.
1829,

55 See for example, Mrs. Actand, of Perth, BR, 9 Tunc 1831; Mrs. Scott of Sandwich,
Canadian Emigrant, 29 Nov. 1834.

56, Miss Mossier, NG, 9 Mar. 1833: Mrs. O'Brien, 27 Jar. 1831: Mrs. Fraser, The

Patrior, 16 Aug. 1836; Mrs. Scott, Canadian Emigrant, 27 Dec. 1834; Miss Acland,

BR.9 Jan. 1831. Even at the Upper Canada Academy, students were expected o

bring linen and towels: CG, 29 Aug. 1838,
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to assume some of the domestic responsibilities. To cope with the day-to-day
operation of the school, a number of these women tumed to members of their
family-—daughters, sisters, and mothers® —or joined with friends or associates
in similar circumstances, to share costs, to help with the teaching, and generally
to share the many responsibilitics and work related to running a school,” Only
those schools operated by a husband and wife team, or teachers whose mothers
or sisters were living-in to act as housekeepers, could hope to avoid hiring paid
help.s(J

In addition to coping with the day-to-day work of teaching and housekeep-
ing, ownet/teachers of private-venture girls” schools also had to manage in an
increasingly competitive academic world. Thus proprietors often felt obliged to
point out those features of their schools which made them worthy of patronage.
Almost all schoolmistresses offered references as to their character and respect-
ability. Some also managed to gain and made sure to advertise that they had the
public patronage and support of prominent local residents. In keeping with the

57, See school begun by Mirs. Taylor and her daughter, CS, 13 Mar. 1833. The school
was forced to close when Miss Taylor left: CS, 12 Nov. 1834, A second school in
Cobourg was run by the Butchers, 12 Dec. 1832, and it was still going in 20 Nov.
1833, See also school run by Mrs, Crombie and daughters, The Parriot, 3 Jan. 1840.
It should be noted that her hushand ran the local district school. Another example
of a similar schoot was that run by the Misses Wellstead, UCG, 9 June 1825, See
also advertisement of Mrs. Montjoy of Hallowell, who in 1832 announced she and
her daughter were opening asmall day school for young ladies. Hallowell Free Press,
9 Oct. 1832, The school was obviously intended to supplement the family income.
Two years later, a bricf obituary notice marked the death of Mr. Montjoy, a clock
and watch maker, The Patriot, 5 Sept. 1834, In “A Card” to the public of York
{where the family had obviously moved), Mrs. Montjoy expressed her “heartfeit
gratitude” to those kind friends wha had supported her and her family through “their
last afflicting trial.” She and her daughters (it appears that at least one more had
entered the business) also trusted that the patronage of the inhabitants of York for
their school would continue.  And obviously to supplement their income, Mrs,
Montjoy offered to take in a few boarders.

58 See for example, Mrs. Haines of Kingston, who was assisted by Mrs. and Miss
Johnson in 1818: KGaz, 15 Sept. 1815; Mrs. O’Brien’s school had an assistant, in
Prescolt, NG, 21 Jan. 1831, Mrs. Roy and Mrs. Driscoll jointly announced the
opening of their school in Toronto in 1839: The Patriot, 11 Jan. 1839.

59.  Mrs. Wynne certainly had servants: The Patriof, 27 June 1834. Family operations
were not guaranteed success. Mrs. Horton Scott and her daughters started a Young
Ladies’ Institute in 1834, offering young ladies “a finished education™: Canadian
Freeman,29 Nov. 1834. Though Mrs. Scott employed “the most approved teachers”
and offered a wide variety of sebjects, within three months the Scotts were forced
to lower their fees “on the advice of friends.” Canadian Emigrant, 13 Dec, 1834,
And there is no mention of the school in the local press after 1835: Canadian
Emigrant, 28 Mar. 1833,
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sensibilities of the time, lady teachers usnally also emphasized that close atten-
tion, or as Mrs. Black of St. Catharines noted, “strict regard” would be paid to
students’ “Moral and Religious instrucsion.” Moreover, some schoolmis-
tresses consciously tried to make a virtue of necessity, Mrs, Marshall and her
sister, Miss Davidson of Belleviile, and a number of other lady teachers claimed
that they were limitin% the number of their students so that the instruction could
be almost individual.®! Others, like Mrs. Fraser, offered 1o take only a few
students at her boarding school in Newmarket, so that “in point of domestic
comfort, the young fadies placed under her care [counld] enjoy all the privilepes
of home. "5

Some teachers tried to use other factors to induce parents to patronize their
establishments. Mrs. Newall announced to the residents in the eastern portion of
the province in 1820 that her new location in Brockville, “in respect 1o health,
possessied! superior advamages.” She explained that compared with her old
location in Cornwall (and by implication. the Jocation of other local seminaries)
the school now “has the benefit of pure and uncontaminated air, which gives to
the necessary exercise an innocent recreazion of the stndents during the intervals
of the day.”"3 The Streets of Niagara Falls emphasized their proximity to two
churches (a Scottish church and the Church of Engiand) and the avaitability of
“excellent medical advice.”™*

Whether such inducements were effective is unknown. Unfortunately, very
few records remain of any of these schools, Our knowledge of colonial school-
mistresses is largely lmited to their advertisements in local newspapers. But it
can, I think, be presumed that, throughout the period, the majority of girls” schools
were short-lived and there was little to distinguish most single or joint or family
proprictor operations from the basic dame school. Most wornen teacher-proprie-
tors made no claim of particular expertise. They tried o attract students on the
basis of their own respectability as gentlewomen and their ability to recreate a

60, UCG, 13 Aug. 1829, See also announcement of Mrs. Bullock, CS, 18 Dee. 1833,
School of Mrs. Marshall and Mrs. Davidson, CS, 6 Aug, 1834, Specific mention of
this was also made by Mrs, Holland, 7 Jan. 1831; Mrs, Gibson, Haflowell Free Press,
14 Apr. 1834,

61. €S, 6 Aug. 1834, The Montjoy School, Hallowell Free Press, 9 Oct. 1832, only
ook fifteen students. See also advertisement of Mrs, Black, /CG, 13 Aug. 1829,

62.  The Patriot, 16 Aug. 1836; similar sentiments were expressed by Mrs. Acland of
Perth, BR, 1 Sept. 1831; and Mrs, Hamilton, The Parior, 7 Jan. 1840,

63, KC,25 Feb. 1820.

64.  C5,20Iuly 1834. The importance of location was also emphasized by Miss Savigny,
The Patriot, 13 Nov, 1840, Mrs. Bickerton, who noted the scenery around Picton,
Hallowell Free Press,8 Nov. 1831. Her school continued until at least 14 May 1833,
Sec also Mrs, Marshall and Miss Davidson, who “recommended” their comfortable
and “commodious’™ home in its “elevated and pleasant situation,” CS, 6 Aug. 1834,
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domestic environment at their school, For many parents, such qualifications were
sufficient. Afler 1820, however, some at least began o demand a higher standard
of instruction. At the same time, a number of schoolmistresses began to offer
parents the services of a professional iwacher. There is no evidence that a
teacher’s raining or cxperience guaranieed her financial success. Many women
seemed 1o believe, however, that this was one important way to distinguish
themselves from their competitors, And it is likely that for some it was a
significant advantage.

iv

When Mrs. Twigg solicited the ladies of Kingston for their patronage in
1825, she carefully outlined the merits of her situation. “For many years,” she
wrote, she had “conducted a Boarding and Day 5(,]}001 in the North of lreland,
and fhad] resigned a large School in that C(mxmy % {0 come to U pper Canada.
Indeed, she observed, she had been “induced” (o emigrate to Upper Canada for
the purposc of opening a school,

Mrs. Twigg was not alone. Between 1820 and 1840, & growing number of
professional teachers came to Upper Canada alone, or with their husbands, sisters,
or mothers, with the express purpose of epening a schocl for girls. And many of
these women, including Mrs. Hamilton of Toronio, 5 My, Blc,kuton of Pmmn(7
Mrs. Weatherstone of Km;;.smn‘% and Mrs. Crookshank, offered testimonials
of their previous teaching experience, 0 ev1dulw of professional training, and
explanations of their “philosophy of education.” Y Mrs. Gratan, who opened a

65, KC, 18 Mar. 1825,

66, She noted that in Britain she had taught at “the principal school in the City of
fimerick and aflerwards one at Ambleside,” The Parriot, 7 Jan, 1840

67, Hallowell Free Press, 1 Nov, 1831,

68, KC, 26 July 1834 fo at Jeast 9 Apr. 1836,

69.  CG, 30 Nov, 1836,

70.  See also reference of Mrs. Croan of York, CA, 2 Apr. 1829 to 6 Jan. [831; Mrs,
Nash, who had previously been at the Central Schoel of London, British American
Jowrnal, 13 May 1834; Mrs. Brega, whose mother, who helped her in ihe school,
had previous experience, CG, 153 Oct. 1834,

71, Few women explicitly made a point of their natienality, though advertisevents of &
number of them included that they were “recently arrived from Englaid” or were
“British.” Whether colonial parents preferred teachers from Brilain over those of
the United States, or those of a particular religious denomination, needs 0 be
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school in York in 1838, for example, slated that she had “completed her studies
under the guidance of the most eminent masters.” > In 1834, Mrs. Nash, “late
Teacher of the Central School in London,” planned to initiate “Doctor Bell’s
System™ in her new school in York. In particular, she informed residents, “we
might produce many testimonials {from some of the most eminent men of science
in Europe and America, to prove the superiority of this system (o the ‘old
way'...."Fhat instruction which is brought to bear upon the mind, is superior 10
that by which the memory oniy is called into action; or that it is better 1o store the
mind with absolute definite ideas, than to burthen the memory with unintelligible
words.”’® For these women, like their sisters who immigrated to Australia, the
colonies offered a viable and respectable means of earning a living and estab-
tishing anew career.* For somne, the move 1o Upper Canada promised financial
security; a few gained pmspcrily.}

explored further. As Houston and Prentice note, the question of “loyalty” often arose
with respect to male teachers. Schooling and Scholars, 41, 52, 63, See alse
Errington, The Lion, the Eugle and Upper Canada, 53, concerning the Bidwell affair
in 1811, Yet throughout the first half of the century, Upper Canadian parents of
some means akso sent their sons and daughters south to the new republic {0 go lo
school.

72.  The Patriot, 2 Jan. 1838.

3. Britsh American Journal, 13 May 1834, Other women also stressed their system
of education. See also Mrs, Weatherstone, KC, 26 Tuly 1834; Mrs. Bickerton,
Hallowell F'ree Press, 1 Nov. 1831; the Streets, CS, 2 Jan, 1833; Mrs. Butler, N7,
17 Aug. 1833,

74, Mrs. Weatherstone and her sister “just in from England” ran a schoel for girls in
Kingston for at ieast two years i the mid-1830s. KC, 26 Jan. 1834, They were still
advertising 9 Apr. 1836, Mrs. Marshall and her sister Mrs. Davidson came from
Scotland, C§, 6 Aug. 1834, In 1833, a most successlul patr were Mrs, and Miss
Street who rented Ontario House in Niagara Falls to house their new school; within
a year, the Ancaster Boarding Schood for Young Ladies had the patronage of Lady
Colbome, the Licutenant-Governor’s wile, and the Lord Bishop of Quebee: NG9
July 1834, 30 July 1833; C¥, 2 Jan. 1833, Another mother-daughter pair were the
Savignys, who announced 1n The Patriet, 13 MNov, 1840, that they would take
boarders under the age of 12 years. Gidney and Millar in faventing also note the
case of the Skirvings, Afler the death of Mr. Skirving, one of the daughters became
a governess, and Mrs. Skirving and her other daughter tried to establish a girls”
school. After two unsuccessful attempts they settled in York in 1840 and the scheol
prospered untii Mrs. Skirving died in 1846 (48-49).

75, See for example James Hammerton, Emigrant Gentlewomen: Genteel Poverty and
Female Emigration 1830-1914 (Canberra: Australian National University Press,
1979); Theobald, “The Sinof Laurs™ and “Mere Accomplishments?”; Houston and
Prentice, Schooling and Scholars, note that private-venture schools were “ephem-
cral™ at Best, and the income of their proprictors was precarious (65). The same was
true oof the joint-venture schools (66-09). Yet, as they note, even n the early period
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One of the oldest and most successtul girls’ schools in Upper Canada was
begun in York by Mrs. Goodman in Scplembu 1817.7% With twenty years’
experience teaching in England and Montreal,”’ Mrs. Goodman settled in the
colonial capital apparently to take advantage of its lack of schools for guls.
Initially, the boarding and day school was small and its curriculum limited 1o
reading, writing, and grammar, and lessons in music, dancing, and fancy needle-
work.’® Tt is likely that Mrs. Goodman taught most classes herself, though a
master was engaged parl-time (o give lessons In dancing, " When she retired in
the spring of 1822, her school continued, and under the direction of Mrs.
Cockburn,® a doctor’s widow from Quebec City, it became one of the premicr
girls’ schools in the provincc.gl

In 18335, an article in The Patrior reported that Mrs, Cockburn’s Boarding
$chool had forty pupils, drawn from the best families of York. To assist her in
her work, Mrs. Cockburn employed four teachers—three women and one man;
the curriculwn now included instruction in painting on velvet, and {lower and
card work. At a public examination that year, attended among others by the
Archdeacon of Toronto, the young ladies were questioned for four hours on a
wide variety of subjects—reading, English grammar, composition, geography,
civil history, arithmetic, ete., and “the principles of the Catechism.” The result,
an admiring commentator noted, “was highly pleasing and satisfactory.” The
pirls all dlsghycd both an “accurate knowledge of their subject” and modesty and
diligence.®” A year later, Mrs. Cockburn again increased hu gstablishment,
hiring additicnal assistants and expanding the boarding s facilities.” The seminary
prospered until well into the 1840s.

The Goodman-Cockburn Boarding School was not the only school of such
calibre in Upper Canada. In September 1826, the Misses 1 urccil and Rose
announced the re-opening of their girls” boarding school in York.M Under the
patronage of the Lieutenant-Governor's wife, Lady Sarah Maitland, the York
Boarding Schoot offered twelve boarding students the subjects of French, draw-
ing, and dancing (taught by a master) in addition to the useful and ornamental

there were a few women who managed to prosper.
76, UCG, 4 Sept. 1817,
77. Gidney and Millar, Friverniting, 48. See also McKenna, "Anne Powell.” 58.
78, UCG, 20 Jan. 1820,
79.  For example, Mr. Tobias, ibid., 30 Mar. 1820.
80, Ibid., 30 May 1822
§1.  Gidney and Millar, fnventing, 28.
82.  The Parriot, 21 July 1835,
83, Ibid., 23 Aup. 1836
84, UCG, 26 Aup. 1826,
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arts. Untd at least 1833, Misses Purcell and Rose ensured that students were
taught by the most skilled mistresses and masters.”  In 1830 one of these
assistants, Mrs, Beynon, left the school to strike out on her own.?® And at the
same time that one of the last notices for the Purcell and Rose school appeared
in the focal press in September 1833, Mis. Beynon announced that she had
“removed to a handsome new house” in a “fine, wholesome, airy situation” that
was “well adapted for boarders.”®”

As the capital and by the mid-1830s the largest town of Upper Canada, York
offered considerable scope for lady teachers. In addition to the Cockbum
Seminary, the Misses Purcell and Rose, and Mrs. Beynon boarding schools, two
other establishments of some note were also established in the 1830s. The Misses
McCords opened their girls” boarding and day school in 1831 35 Conscious that
competition in the capital was brisk, they carefully distinguished their estab-
lishment from others, “The system of teaching which they propose to follow,”
their initial notice in the Christian Guardian explained, “will be found different
from the plan gencrally pursued, but as it is one which is now adopted in the most
respectable seminaries in Great Britain and Ireland, and one by which they have
always taught, they...feel confident that on trial it will be approved here.”®” And
approved it seems to have been. For at least the next ten years, the Misses McCord
“trained the minds fof young women] by intellectual exercises, and making all
the excrcises of the school subservient (© rcligion.”g0 Another school which
enjoved similar success was that of the Misses Winn, “an English family of
respectability and strictly moral principles” who arrived in York in 1834°" and
taught young ladies well into the 184057

York was not the only focation where professional teachers found scope for
their work, Miss Leah operated a seminary for young ladies in Kingston from
1831 to at least 1840 under the patronage of the Archdeacon Stewart, while her
brother (or father) was master of a commercial school in Cramache.” Two Vears
earlier, Mrs. Breckenridge and Mrs. Fenwick, an English lady of “considerable

85, Madam Harris arrived {o teach French; ibid., 30 Aug. 1828. A music master was
engaged, CA, 12 Aug. 1830,

86.  UCG, 11 June 1829,

87.  Canadian Freeman, 5 Sept. 1833. The last announcement for Mrs. Beynon appeared
in July 1834.

88.  CA, 14 July 1831,

89.  CG, 16 June 1831,

96, Ibid., 12 Aug. 1835. It should be noted that in 1840 there was a notice in The Patriot,
25 Aug. 1840, to re-open the school,

91, The Patrior, 10 June 1834.

92, Ibid., 29 Dec. 1840.

93, School opening, KC, 27 Aug. 1831; an announcement by brother, CS, 4 Oct. 1831.
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experience,” had opened the Niagara Seminary. % Their initial advertisement
stated their belief that “the great object of an mstructor is to inspire a taste for
Ln()wledge and to cultivate the power of acquiring it. 5 With the patronage of

“the principal families of Niagara™ 6 and the help of “suitable assistants,” the two
women instructed students in the standard curriculum of the time and held at least
annual public examinations throughout the 1830s. 1 By mid-decade, they were
competing with a Miss Butler, who also offered, with her assistant, “instruction
in the various branches of a polite education.” % When Miss Butler was forced
toretire due to illness in 1835, her school was assumed by Miss Christle, a former
assistant, and her partner Miss Chettle.”

After 1815, single and married women also opened girls’ schools in small
towns and villages, like Cobourg, St. Catharines, Bytown, Brockville, Belleville,
and Peterborough. The growing demand for “superior” education for women
encouraged a few teachers to move from one community to another, either to gain
a better location for their school, or to take advantage of new opportunities for
employment. A case in point was Miss Radcliffe. In 1823, a brief account in the
Niagara Gleaner described an evening “of the finest treats.” “The young ladies
under the twition of Mrs. and Miss Radcliffe exhibited specimens of their industry
and improvement, to an assemblage of nearly all the finest families of the
Town.”'%® The next month, it was announced that Mrs. and Miss Radcliffe’s
school would re-open. 101 Nothing more was heard of the Radcliffe school or its
proprietors until 1829, when a notice in the Brockville (Gazette noted that a Miss
Radcliffe was now directing the Brockville Seminary, 102 14 appears that at some
time In the intervening years, the Niagara school had closed (and perhaps Mrs,
Radcliffe had died as there was no subsequent mention of her) and at least one of
her daughters had found her way to Kingston, to teach at the high school for ladies.
Then either she or her sister made their way to Brockville. The editor of the
Brockville Gazette was clearly pleased with the community’s acquisition. “We
beg to congratulate the gentry of this place” on the new seminary, he wrotej
particularly as Miss Radcliffe possessed “great abilities and accomplishment.”

94, FJ, 18 Mar. 1829,

95, Ibid., 6 May 1829,

96. (7,27 Feb. 1833.

97.  Announcements of examinations appeared in the Niagara Herald, 21 Jan, 1830; NG,
17 Dec. 1831, In 1831, 12 Feb., a Miss Fraser was hired as an assistant.

98, NG, 17 Aug. 1833,

99, Tbid., 23 May 1835.

100. Tbid., 28 June 1823.

101, Ibid., 3 July 1823,

102, Brockville Gazerte, 17 July 1829,

103, Ibid, 24 July 1829, The Miss Radcliffe in Brockville was accompanied by her
brather or father who was teaching at the boys” high school: KC, & Aug. 1829, 9 Jan,
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Two years later one of the Miss Radcliffes re-surfaced in Cobourg, where she
“had undertaken a share in the direction of the Cobourg Ladies’ Academy"’*04

The Misses Radcliffes, Miss Cockburn, Mrs, Breckenridge, and a growing
number of women who owned and/or taught in Upper Canadian girls’ schools or
ladies” academies were professional teachers, They taught for a living and, given
the durability of their schools, were able and expected to continue to teach
throughout much of their lives, Thelr success was the result of a number of
factors. They must have had some ahility to teach, and perhaps considerable
knowledge of their subjects, They also had gained a reputation, both in their local
community and in some cases throughout the colony, as women of integrity,
respectability, and ability. These teacher-proprietors must also have possessed
some considerable skill in administration and management. Like any other
successful business person, they had (o hire and fire employees, keep accurate
accounts, establish and maintain certain routines and work schedules, and gener-
ally invest their time, energy, and financial assets wisely. Not all or even most
women who began private-venture schools were so capable. And even if they
had the expertise and experience, many women teachers did not have the
economic resources that must have been available to Mrs. Goodman or the Misses
Winn when they arrived in the colony.

Upper Canada nonetheless provided some opportunity for young, educated,
and often single women teachers who arrived with sufficient capital to open their
own schools. On their arrival, some found positions as a resident governess in a
good family. As the number of girls” schools grew, there was an increasing
demand for qualified assistants and salaried teachers. And after 1830, some
young women found work as a preceptress or teacher in one of the new coedu-
cational academies of the colony.

In April 1829, four trustees of a privately endowed organization announced
to the public their intention of opening a new Elementary and Classical School—
Grantham Academy in St. Catharines. The substantial two-storey building for
the “Academick Institule™ was almost complete and the trustees now solicited
applications from qualified gentlemen (“graduates of some college or univer-
sity™) and the services of “a competent female teacher” with “respectable refer-

1830; Brockville Gazette, 24 July 1829,
104, C8§, 24 May 1831.
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ences or recommendations™ * (o assume responsibikities for teaching. Eventu-
ally, a Mr, William Lewis was appointed principal and a Miss Cornelia Converse
was engaged to supervise the Ladies™ Department. 0 Miss Converse taught at
Grantham Academy for a yeas; then, without explanation, she was replaced by a
Miss Anderson.m Miss Converse returned, however, in the fall of 1831, only
10 lose her position two-and-a-half years later when the school failed. 108

As advertisernents attest, the curriculum offered to young women enrolled
at Grantham Academy reflected the ability and expertise of their teachers. Both
Miss Converse and Miss Anderson appear to have tavght at least some of the
basic subjects—spelling, reading, writing, arithmetic, grammar, geography, and
mapping. They also provided instruction in plain and fancy needlework. In the
fall of 1831, Miss Converse was acclaimed for her ability “in the higher and more
useful branches of female titerature.”*” While she was in residence, students
could enrol in chemistry and geology, and probably history and natural philoso-
phy. Miss Anderson's abilities were more “traditional.” Considered “a young
lady of ability and experience,” during her tenure at the school she oversaw “the
different branches which are usually taught in Female Institutions™ and pasticu-
Jarly gave instruction in “Musick, Drawing and Ornamental Needlework. »110

Grantham Academy was the first of a number of coeducational private-ven-
wure day and boarding schools established in the colony in the 1830s. A profes-
sional woman teacher might find employment in the Commercial and Classical
A(:ademym founded in 1833 in York, the Bay Strcet Academy, a day scheol

105, FJ, 1 Apr. 1829,

106. Ibid., 5 Aug. 1829. Tt was also noled at this ime that boarding would be arranged
with families in the area.

107. Ihid., 11 Nov. 1830; 3 Jan. 1831.

108, Ihid., 16 Nov. 1831, For a time, it appears the sehool was financially selvent and
thus the salary of its teachers assured. On 20 May 1834, the British American
Journal announced however that Grantham Academy was forced o close, due to
overwhelming financial difficulties. After failing to obtain a grant from the provin-
cial govermment, trustees were forced in August 10 auction off the schoot building
and pay off their creditors: The Patriot, 5 Aug. 1834; see also British American
Journal, 5 Aug. 1834. The various public notices about the College suggest there
were more than financial difficulties. In its first four years, there were four different
principals and a number of male assistants. The school was revived, largely due 1o
the efforts of William Merritt. In the 1840s, it became the St Catharines Grammar
School. See Gidney and Millar, faventing, 23, 70-71.

109, CGL T Oct. 1831,

110. FJ.3 Jan, 1831, 10 Nov. 1830,

11l. A notice in the C& informed residents of York thatl eighty students were already
enrolied, 14 Aug. 1833, For certainly the next three years, young men and women
took a variety of classicai and standard subjects from “qualified masters and
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begun by Mr. Boyd, 12 or “The Toronto Academy” established in 1837 by Mr,

Scanlon.'*® All these schools maintained separate “Ladies Departments” super-
vised by “a Govemness” or, as in the case of the Toronto Academy, the founder’s
wife, Mrs. Scanlon. Potential patrons were assured that the women teachers were
“of unquestionable ability and respectability,” and their daughiers would be
taught I]CL,dIEWOl'k and other appropriate subjects in a “separate and spacious
'1pdrt:ment

Women willing to move out of the York area could also a[plgly to Upper
Canada Academy, a coeducational boarding school in Cobourg.”™™ Sponsored
and financtally underwritten by donations from the Methodist Church, the Upper
Canada Academy opened its doors to boarders in 1833, The school was officially
non-denominational; ! 1 it did dedicate itself, however, to promoting “the health,
morals, comfort and instruction of the children committed to 1ts care,” under a
“parental government,” To ensure that the students were truly regarded as
“members of the same family,” a preacher and his wife catered to their daily
comforts. Masters and mistresses, whose duties were apparently restricted to
teaching, superintended the students’ education. "7 The founders of Upper
Canada Academy fully accepted the belief that girls needed special djld separate
education. From the beginning, “young ladies from the country” 8 yere af-
forded “Gentile accommodation” and throughout the term, “parts of the building
and premises [were} assigned exclusively to the young ladies.”! " “The course
of instruction prescribcd for young ladies” enrolled at the Academy was, anotice
explained in 1840, “as complete in all the solid and ornamental branches of female
education as any in America.” 120 And parents were assured in 1837 that “the
young ladies were constantly under the supervision of the Preceptress” and a
considerable part of their evening was spent “in the presence of an cificient
monitress...preparing their lessons for the following day.”

mistresses.”
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114, CG, "Concerning the Commercial and Classical School” 14 Aug. 1833, See also
CA, 15 Aug. 1833,

115, €G, 20 June 1832, See Marion Royce, “Methodism and Education of Women in
Nineteenth Century Ontario,” Atlanzis 3:2, Pt 1 (Spring [978): 131-43.
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Being a teacher at a large school in Upper Canada was considerably different
from owning and operating one’s own school. Miss Anderson, Miss Converse,
and others in their position received a specific wage for their work, remuneration
which was negotiated and did not depend on their ability to attract students or
manage a businegss. At the same time, women hired as teachers had livde
independence or authority. The initial advertisement soliciting students for
Grantham Academy noted that “the Female Department is visited daily by the
Principal” and young ladies would be taught some “of the branches” of their
education by mnsters.i22 Miss Converse, Miss Anderson, and others who taught
for wages were undoubtedly also subject 10 close scrutiny in their private lives,
Only women of proven and clearly evident decorum and ability could be entrusted
with the care of patrons’ daughters. Many of the single women who taught at
one of the new coeducational schools or at one of the larger ladies’ academies
undoubtedly expected to marry and leave the paid work-force. Others, like Mrs,
Barnes, who taught at Upper Canada Academy in 1840 and [841, had ambitions
to open their own schools and gain greater freedom of action. %

Vi

Mrs. Tyler and her husband would have been hard-pressed to compete in the
academic world of post-1815 Upper Canada. Indeed, to many colonial parents
in the 1830s, Mrs. Tyler’s school would have appeared hopelessly old-fashioned.
Within two generations, middie-class Upper Canadians had embraced specialized
education for women. It was accepted that literacy, the “domestic arts,” and
mastery of at least some of the accomplishments was absolutely necessary for
future wives and mothers of the middle and upper classes. It is somewhat ironic
that at a time when society was placing increasing importance on the cult of
domesticity and prescribed that “true” women resirict their activities to the private
sphere of the home, middle-class parents increasingly relied on wage-caming
women (o ransmit these values and skills to their daughters. While continuing

1,0

to perform essentially “women’s” work, these wage-carners or individual pro-

122, FJ, 1 Apr. 1829. Notice of annual examination, “Communications,” British Colo-
nial Argus, 6 Aug. 1833.

123. It was noted that Miss Barnes taught at the school: €, 19 Feb. and 29 Apr, 1840.
She opened her own school with Mrs. Van Norman in 1842 ibid., 4 May 1842,
There were a few other women of simifar circumstances, A Mrs. Hurlburt, for
example, for a number of years preceptress at Upper Canada Academy (4 May 1842),
started her own school a year later. For more information on Mrs. Hurlburt and Ms.
Van Norman, see Houston and Prentice, Schooling and Scholars, 67-68, 87, 362.
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prictors provided a very strong, though often elastic, link between the public and
the private worlds of Upper Canadians. Yet lady teachers were themselves often
products of these new social values, and most accepted its dictates.  They
jeadously guarded their status as genilewomen, and carefully restricted their work
and their classrooms within the domestic, private realm of home and famity.

Nonetheless, a number of women teachers were implicitly challenging the
basic rubric about a woman’s relationship 1o paid tabour. Many women teachers
undoubiedly did expect to teach only undl their financial circumstances im-
proved, Most young women teachers did undoubtedly marry and leave the job
marketl. Widowed women and their friends and daughters may teo have hoped
1o remarry or 1o realize their husband’s assets and thus regain the privacy of their
homes and the rhythims of apparent leisure. A few women schoolmistresses
undoubtedly found, however, that teaching provided more than 4 short-term
solution 1o their financial problems. For widowed women, in particular, it
offered the possibility of {inancial independence and personal satisfaction. And
some, like Mrs. Cockburn, Miss Purcell, and the Misses McCords, impercep-
tively moved from the status of the “amateur” teacher o that of a professional.
Though supporting and in some cases embracing in their work the “dictates of
domesticity,” they also seemed unwilling 1o give up thal independence that came
with working for wages.



